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e AN INTRODUCTION
Chapter T TO THE §TUDY OF
T e e PSYCHOLOGY

1 WHAT 18 PSYCHOLOGY?

SYCHOLOGY 18 @ sclence, that is, 1t studies actual events

in a scientific way. Unfortunately the word psychology
has been associated in the minds of many people with
all kinds of mysterious, occult studies, such as mind read-
ng, thought transf mental telepathy, ch
analysss by the stars, handwriting, or the shape of the
face or the head Although psychology is interested in all
human activity, such methods 25 those mentioned above
cannot be used because they are beyond the pale of scientific
methods,

Man has always been interested in humself, and has always
attempted to find answers to questions concermng the whys
and hows of expenence and conduct. He has tried to under-
stand his own impulses, feelings, stnvings, and acts. Because
of mere curiouty or for more practical reasons, he has
attempted to estimate the ability and personality characteris-
ties of himself and of ather peaple. Most peaple have opin-
1ons, beliefs, and explanations of the motives that impel
individuals to work or not to work, to fall in love or to hate,
t0 buy or not to buy. They find ressons for the differences in
ability to learn quickly or slowly, to achieve success or to
fal Psychalogy 15 d in these same problems, but
the methods of attack on the problems by scientific psychol-
ogy are different from the ordinary methods of popular
speculation. In order to make its results of real value and
significance, psychology has been forced to adopt scientific
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methods of study that are designed to ensure some degree of
reliability, accuracy, and dependability.

Psychology, then, can be defined as the saentific study
of the activities of mdiniduals. The subject matter is the
same as has engaged the mind of man ever since he began to
think ebout himself, but the methods are different. In order
to try to make clear what this definition means, let us ap-
proach our study from three points of view—first, a study of
how psychology developed and took its place as one of the
catalogue of sciences; second, a study of the methods em-
ployed by modern psychology; and finally, a study of the
subject matter of the study.

2 4 HISTORICAL INTRODUCTION TO MODERN PSYCHOLOGY

Although psychology asa science has had a comparauvely
short history, the foundations of psychology are very old.
As long as there have been thinking men, there have been
attempts to understand the nature of man humself and the
meaning of his activities. This interest has had a long history,
which we will summanze n five major periods of develop-
ment, Some understanding of this development should help
us to understand and appreciate modern scientific psychology
better,

a. The early period of primitive notrons.

One of the earliest ideas about the nature of man was that
4 ghost dwelt in the body, making the body alive and con-
scious, At death, this ghost withdrew permanently, and
during sleep it wandered away, to return again when the
person woke up. All badily activigy was activated by this
ghost. Not people only, but also plants and animals and
even inanimate objects, such as nvers and wind and thunder,
were activated by spirits. This idea 15 called primitice
amimism. We have not completely outgrown this 1des; and
we find today many indicatons of this primitive notion in
modern thinking.
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P DEFELOPMENT AND
i ADYUSTMENT

we complex activity of the adult human being is the

result of the kind of organizm that he possesses and the
eype of development that has taken place since hie beginning,
as a ferrilized avum. His strocture s determmed pretry
much by hereditary factors; and this structure determines,
in part, his activitp—but only 0 part, for everyching that
the individual cxperiences and everything that he does leaves.
him & hede different from what be was before, Living is
adjusning. The human being, sensitive to happenings ia his
world, reacts ta these events and, reacting, adjusts to changes
in his environment. Such adjustments have their effect on
his development, determining partdy at least the direction,
extent, and type of that developrent.

1. HEREDITY AND ENVIRONMENT

Two excreme views regarding the place of heredity in
development have been held. The first 15 that all develop-
ment and actviry of the indivadual is desermined by hered-
ity. The other view, cquelly extreme, s that the actvities
of the indindual are wholly determined by enviranmental
conditions. These views are equally impoceible. The indrwnd-
uzl at eanception i the product of the union of two cells,
one from the father and ome from the mother. These cells
contain the germs of later development; but, 25 soon a5 these
cells unire, the influence of environmens is fele. 1f cerrain
normal cavironmenta] conditions are absent, the develop-
ment of the new mdividual is yumpossible. Contained in the
mucroscopsc fanes of these germ cells ase the potentialities of
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they have a very hrited abiity to modify o change ther
scoity. When we cbserve mnimals higher in the animat
seale, we find that this condition 18 jost reveraed. The instine.
owve forms of behavior are fewer 1a number, the penod of
fancy 15 prolonged, and the abilicy o learn is immensely
wnereased. We conclude, then, that these features of life are
i some way closely related. The human infant has the
lonigeat infaney; it 15 dapendent an ity pareats far & conyider-
able pursd of ats life- The human chld has very few ready-
made or mherited forms of adequate behavior; but i has &
great shiiry o learn, or to modsfy nnd change 15 acawiey
n confarm o and rake cars of the many complex siraatians
in whach it is placed. The nasve forms of behavior, or 1n-
wtincts, axe 5o few in haman infans s to be slmost negligble.
A few pefiex schvines, such as swallowing, sneezing, and
random movemente of vanows kinds, ssem o e abosst the
amly mctivices that the child can perform withous sme
amonnt of lerning. The possibiines for learmag or acquir-
ing rew Forms of behawor are almest |Emitless.

Thke human child iz born with & number of well.defined
organic needs or appetites, tngether wich the ahlity m
mequire activites to semsfy these appetitesy but imstincts,
an the ssree of unlearned acovinss, may be neglectad 10 our
discusson for all peactical purpescs. What few ready-made
forens of behavior the cluld has are soon submerged under
the more important learned activities, acquired in the child's
adjuatment 1o ita environment.

J DEVELOTHEST —MATURATION AND LEARNTSO

There are two proceses of development—marmration
and learnmg Maturation 18 the development that oceurs
through growth of structare and fonetion. This growth is
determined mamly’ the irherent constitution of the
arganism. Of course, individual must have an environ-
ment conducive to normal grewth; but given dis normal
envirenment, the individual develops in terms of @ patter

3



Chapter TV HUMAN MOTIVATION

I. INTRODUCTORY STATEMENT

MERE i§ a reason for everything we do. All human
Tacdviqr has some cause. It is often difficult to find this
cause or to decide just which of the thousands of possible
influences determined any particular action. Our knowledge
of human activity will have to advance considerably before
the ulumate sim of psychology is attained, namely, to be
able to predict what particular response will follow & particu-
lar stimulus, At present we can do this only in very general
terms. To be able to predict what success an individual will
achieve in Life or in any occupation, we need to know some-
thing about his abilities, his past experience, and his motiva-
tion, To be able to predict what a person will do in any
given sitmation, we need to know something about his
established habits, his organic condition, and what he
happens to be doing at that time, Before we attempt to
answer this very complicated question about the prediction
of particular responses, it is necessary to know something
about the kinds of influences that affect and direct human
activity. We will attack first the more general question as to
what directing influences help to determine the individual's
activity.

In general, everybody does what he does at any particular
moment because he wants to. The martyr goes to the burn-
ing stake because he desires to do just that, rather than
anything else that would relieve kim from such action. The
problem in motivation is twofold: (1) to outline the kinds of
influences that direct activity and (2) to try to determine
which of these influences is active in a given situation. This
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change and play cannot be denied. The feverich search for
pleasure and recreation of the present day 1s man’s reaction
to the drudgery of uninteresting work; but man’s traming
has been mostly a preparation for work and so he often fads
to find the required satisfaction in play.

A great part of the dissatisfaction and vague general
unrest may be traced to the inability of individuals to find a
satisfaction for the basic need for change, When an appetire s
dented satisfaction in the usual or natural way, that sansfac-
ton 1 sought in seme indirect way. Man will go to almost
any length ro find an outlet for his need for interesting and
pleasurable activity. Mental instabihty and even insanity
scem to be increasing at an alarming rate. This may be due
to the unsatisfied desire for activity that is not monotonous
and uninteresting. Try the expenment of engaging in some
very dull and uninteresting and meaningless actvity, such
as adding two and twe over and over agamn for some ume,
and see how long you can endure it. Man requires vardety in
activity.

S+ Other appetites.

There are other basic needs, which we will content our-
selves with just mentioning. These appetites also demand
satisfaction and produce activity and direct that activity
in specific directions. The elimination of waste products from
the body, the appetite for air to breathe, the need of aninter-
mediate temperature producing the urge to secure warmth,
when cold, and to secure coclness, when overheated —these
are persistent needs.

Men 1n general rarely understand the forces that determine
their conduce These basic needs or appetites are the basis
of a great part of the activities of the individusl. The feeling
of secunity, which 15 the foundation of a mentally healthy
individual, comes when he anwicrpates no obstacles in the
way of achieving a regular satisfaction of these appetites.
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15 not easy. All casual relations in human activity are rather
obscure, and it is hardly ever possible to carry our search to
an ultimate conclusion in particular cases; but it is posable
to outline some of the more basic reasons for human conduct.

Human beings have very few ready-made forms of
behavior, few instincts or unlearned activities. Rather, we
find that almost all human activities undergo modification
or change during the lifetime of the individual, All human
activity is subject to learning. This learning itself has a cause
or 15 motivated by something. Man has a large number of
needs dr requrements that initiate behavior, so our first
task n this chapter will be to outline these basic needs or
organic requirements.

2. THE ORGANIC NEEDS OR APPETITES

Man is o constructed that he requires certain things m
order that he may keep living. He is also so constieuted that
these negds make themselves felt in such a way as to initiate
activity that will eventually satisfy them. He needs air to
breathe, food to ecat, liquid to drmk, rest from activity,
sleep, a changing environment, the elimmation of waste prod-
ucts, and sexual expression, These are all basic organic needs,
which demand perodic or continual satisfaction. They are
motives or directing influences, becaunse they mitiate and
sustain activity and also direct that activity untl the
activity finally ends in a satisfaction of the felt need We
will call these appetites.

It is characteristic of all appetites that they produce
activity. A hungey person is a restless one and this restless-
ness is directed vsually toward the removal of the organic
state involved. Not only is an appetite productive of activity,
but it produces the kund of actvity that habitually results in
the satisfaction of the appetite. Appetites are cyelic or
rhythmic in their action, They demand satisfaction; then,
when this is achieved, they lapse into quiescence for a time,
only to return, after a period, to the active state again, An
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Some writers assume that the main goal of human conduet
is the attainment of & condition of organic comfort and the
avoidance of organic distress. Whether this extreme position
is justified or not, it is certainly true that these organic needs
dictare much of what we do and direct most of our activities.
Innumerable habits are formed because of these insistent
organic needs; in fact, these appetites are at the foundation
of most of the learning activity of the indivdual.

3. EMOTIONS AS MOTIVES

Another lund of motive is that of the emotions. In a later
chapter, we will discuss in some dertail the emotions, soitis
necessary at this tme merely to indicate how emotional
expericnces direct activity. When he 15 under the influence
of a fear, a petson may do many things that he would not do
normally. That fear motivated human behavior has long
been recognized. Parents have used fear to direct the con-
duct of their children. The state, the church, and other
organizations have from time to time used fear to produce a
desired form of behavior. Anger motivates individuals to
fight, to attack, and to say things that would be beneath
their dignity if they were not dominated by this emotion.
Besides the intense emotions of fear and anger, the milder
forms of emotion—sentiments and moods—dictate the
course of action to be followed by the individual.

4+ FEELINGS AND ATTITUDES AS MOTIVES

Every experience that the individual has and every
activity in which he engages is evaluated by hum as being
pleasant or unpleasant. That is, there is = feeling tone scale
ranging from extreme pleasantness to extreme unpleasznt-
ness, and every experience can be located somewhere on this
scale, When an expenence 15 evaluated as pleasant, the
individual has an attitude of approach to that experience;
that is, he tends to prolong and continue the activity, When,
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Cautery Morer Brows sl Prosadeace, & 1
The strang desire to excel, succeed, or win aut over others 13 probably
trained ineo us by custom or education It 18 & umversal tendency

however, he evaluates the experience as unpleasant, he has
an artitude of withdrawal; that is, he tends to discontinue
that experience. So the ever-present feeling tones of pleasant-
ness or unpl tness, with their accompanying attitudes
of approach and withdrawal, are important human motives.

§. THE SOCIAL MOTIVES

The whole story of human motivation is not told in terms
of organic needs, emotions, and feelings. If, for instance, the
only motives of human conduct were the organic needs,
we would be able to sadsfy hunger and the other appetites
in & much more simple manner than we do at present.

The whole picture is complicated by the fact that man

T
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is called for, and there are also situations when the indind-
ual's interests are best served by submission. Soclal inter-
course 15 possible only on the basis of mve-and-take, of
assertion and submission. So, the soctally well-adjusted
individual is the one who at times is assertive and at other
times i3 submissive.

Another rather powerful kind of social motvation 1s found
in our ideas of what other people think of us. If not in all
people, at least in most, there is a strong desire to be well
thought of, to achieve social approval, The almast universal
attempt to “keep up with the Joneses" 1s one very commen
phase of this desire for social approval. Sometimes this desire
works 1n a very direct way, but more often its machinations
are indirect and perhaps obscure even to the person con-
cerned. The child seeks approval by hus showing off before
strangers and family, “Watch me" 15 the characteristic
phrase of children i one stage of their development. The
young man strives to appear strong, skillful, clever, smart,
grown-up, sophisticated, or bad, depending on the group to
which he belongs. The almost universal attempt to improve
on nature by all kinds of beauty tncks is one of the most
common mantfestations of the desire for soeal approval m
the young lady. The adult also strives to attain some degrees
of social approval by personal appearance, clothes, house,
car, amount of life msurance, social connections, wealth,
success in business, politics, athleties, philanthropy; or by
wit, generosity, or even assumed peculianties and eccen-
triaities, If 1t 15 not possible to attain satsfaction for this
desire for social approval in one way, then some other
means may be adopted. Although this desire to be well
rhought of 1 rca]ly one manifestation of sdf-asau'hﬂn,
1t is so prominent in human activity that 1t merits separate
mention.

Just as we go to great lengths to attan satisfaction for the
desire for social approval, so we will do almost anything to
avaid social disapproval. Social cstracism is the powerful
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is predominantly a social being. This social existence has
produced 1 man certain charactenstic attitudes or tenden-
cies. Whether 1t is due to nborn nature, or, as is more likely,
trained into us by socal custom and education, there 15
unsversal tendency to smve to excel and succeed, to win out
ahead of others, or to overcome obstruction or difficulty.
This tendency, which we will name selfasrertion, can be
traced through a great many activities of the individual.
Obstruction 15 met with increased activity, difficulties call
for more energy, projects must be carried through to a
successful completion, nvals must be beaten, or success
must be achieved for its own sake. The so-called fighting
instinct is still another phase of this same tendency. Success
has become a human goal; and, if it cannot be attained in one
way, 1t must be in another,

Strange as it may sound, there is also the tendency present

in human beings to submit, to give in, to subordinate them-
selves to other authenties. This tendency we will call
self-submission, or seif-negation, Forced submission to others,
which is common enough but hardly pleasant, is not what
we mean by self submission, There is a submission that is
satisfying. There are situations that are obviously beyond
our own powers to cope with, and in these situations sub-
migsion to some person, or to some 1dea, or to some system
of religion er to the laws of society seems to be the natural
and satisfying course, The child is submissive to the adult;
the adult 1s submissive to the wiser or more influential person
or to groups of individuals or to the representatives of con-
stituted autherity. Admiraton, here worship, reverence,
and awe are all indications of willing and satisfying submis-
sion. Submission to a protective authority or 4 power greater
than ourselves may be conducive to a feelng of security
and permanence. We like to have a boss, as well as ro boss

thers.
A standard of mental health is a proper balance between
these self-tendencies. There are occasions when self-assertion
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weapon society wields to regument its members, for very few
people can stand agginst the disapproval of others,

Everyone desires to feel that he is secure socially. He
wants to feel that he “belongs,” that he is liked, accepted,
and “at home” in hus world. He strives for status, a “place
in the sun.” He learned carly in his development that other
pecple are important to him; and, whether he will admit 1t
or not, this ides continues with him all his life. It dictates
and directs a great part of his activity. If his social secarity
is threatened, he will go to great lengths to buld it up again.
His mental health depends on this feeling of “belonging™ 1n
his world. So, the social motives are very pow:rfu] in direct-
ing human activity.

6. OTHER HUMAN MOTIVES

Our account of human motivation 15 not complete, and
cannot be, until we learn more about human activity than
we have been able to up to this ime. There is still much to
be discovered. There is, however, one general feature of
activity that we should mention here. Once an activity is
started, there is a tendency for that activity to go on to com-
pletion, Experiments with children have shown that to break
off an activity before it is completed 1s to produce a slight
strain that directs the individual's behavior in such & way
that he will have a tendency to return to that activity and
finish it as soon as opportunity allows. An activity in prog-
ress, then, seems to carry sufficient motivation within itself
to carry it to some kind of completion.

Habits may also be motives. That is, once a habit has been
established, it becomes almost automatic and requires only a
stimulus to set it in action. Every individual has habitual
modes of reaction, of thought, and of belief. These ways of
thinking and acting are, of course, the lines of least resist-
ance, and therefore are the ways in which the individual
usually responds to any situation. It usually takes some
rather unusval situation or some rather strong motivating
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2
PRIMARY AND SECONDARY SOURCES

Traditional literary studies distinguish between the artistic object, or
primary source, and its scholarly treatment in a critical text, or
secondary source. Primary sources denote the traditional objects of
analysis in literary criticism, including texts [rom all literary genres,
such as fiction poetry, ar drama.

WHAT IS LITERATURE, WHAT IS A TEXT? §

I ] Essays arce also published as
llections (or anthalagies) piled by one or several editors on a
s © theme, IF such an anthology is published in honor of a famous
researcher, it is often called a festschrift, a term which comes From
the German but is also used in English. Book-length scholarly treatises
on a single theme are called monographs, Most dissertations and
scholarly books published by university presses belong to this group.

In terms of content, secondary literature tries to uphold those
standards  of scholarly  practice which have, over time, been
established  for  scientific  discourse, inr:ludi.ng objectivity,

MAJOR GENRES IN TEXTUAL STUDIES 13

a)
Plot

The exposition or presentation of the initial situation is disturbed by
a complication or conflict which produces suspense and
evenlua]l).' leads to a climax, crisis, or turning point. The climax is
followed by a resolution of the complication (French denouement),
with which the text usually ends. Most traditional fiction, drama, and
film emplu_y this basic Plot structure, which is also called linear Plnt
since its different elements follow a chronological order,

In many cases—even in linear plots—flashback and
foreshadowing introduce information concerning the past or future
into the narrative. The opening scene in Billy Wilder's (1906-2002)
Sunset Boulevard (1950) is a famous ple of the foreshadowing
effect in film: the first-person narrator posthumously relates the
events that lead to his death while drifting dead in a swimming pool.
The only break with a lincar plot or chronological narrative is the
anticipation of the film’s ending—the death of its protagonist—thus
eliminating suspense as an important element of plot, This technique
directs the audience's attention to aspects of the film other than the
outcome ol the action (see also Chapter 2, §4: Film).

The drama of the absurd and the experimental novel deliberately break
with linear narrative structures while at the same time maintaining
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b)
Characters

While formalist approaches to the study of literature traditionally
focus on plot and narrative structure, methods informed by
pevchoanalysis shift the center of attention to the text’s characters. A
psychological approach is, however, merely one way of evaluating

characters; it is also possible to analyze character presentation in the

context of narratological structures,

Typilied characters often represent the general traits of a group of
persons or abstract ideas. Medieval allegorical depictions of characters
pr&ferred typiﬁcation in order to personii'y vices, virtues, or
philosophical and religious positions. The Everyman-figure, a symbol
of the sinful Christian, is a major e)r.ample of this general pattern in
the representation of man in medieval literature, In today’s
advertisements, typified character presentations re-emerge in
magazines, posters, film, and TV. The temporal and spatial
limitations of advertising media revive allegorical and symbolic

bl

char ization for didactic and ive reasons i to
thase of the Middle Ages.

A good example of the purposeful use of typified character
presentation occurs in the opening scene of Mark Twain's, “A True
Story" (1874).

It was summer-time, and twihght We were sitting on the
norch of the farmhouse. on the summit of the hill. and “Aunt

20 MAJOR GENRES IN TEXTUAL STUDIES

the facade of his characters by dwelling solely on exterior aspects of
dialogue and actions without further commentary or evaluation,
Dramatic presentation, however, ohly pretends to  represent
objectively while it always necessarily remains  biased and
perspectival.

As shown above, one can distingu.ish between two basic kinds of
characters (round or flat), as well as between two general modes of
presentation (showing or telling):

Modes of presentation
explanatory method dramatic method
narration dialogue—manologue

Similar to typification and individualization, explanatory and
dramatic methods hardl).' ever appear in their pure forms, but rather
as hybrids of various degrees, since the narrator often also acts as a
character in the text. Questions concerning character presentation are
always connected with problems of narrative perspective and are
therefore hard to isolate or deal with individually. The following
section on point of view thus inevitably touches upon aspects already
mentioned.

)
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the facade of his characters by dwelling solely on exterior aspects of
dialogue and actions without further commentary or evaluation.
Dramatic  presentation, however, only pretends to represent
objectively while it always necessarily remains  biased and
perspectival,

As shown above, one can distinguish between two basic kinds of
characters (round or flat), as well as between two general modes of

presentation (showing or telling):

Kinds of characters

sppified chasarrer individuatised character

flat round

Maodes of presentation

explanarory meshad drumatic meshod

narration dialogue—monologue

Similar to “"’ i and individualizati J‘ J ane

dramatic methods hardly ever appear in their pure forms, but rather
as hybrids of various degrees, since the nareator often also acts as 2
character in the text. Questi ing character are
always d with prabl of ive perspective and are
therefore hard 1o isolste or deal with individually. The following
section on point of view thus inevitahly touches upon aspects aleeady
mentioned.

<)

Point of view

| This tripartite structure can
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narratological changes when Marian says: “Now that | was thinking of
myself in the first person singular again 1 found my own situation
much more interesting” (ibid.: 290}, Atwood's novel is an obvious
example of how thematic aspects of a text, in this case the
protagonist’s loss of identity, can be emphasized on a structural level
by means of narratological techniques such as point of view,

d)
Setting

surroundings in which ion of a develops, In James Joyee's
Ulpsses (1922), for example, the setring is clearly defined as Dublin,
16 June 1904. In other cases, for example William Shakespeare’s
(1564—1616) Hamler (c. 1601}, all we know is that the action takes
place in medieval Denmark. Authors hardly ever choose a setting for
its own sake, but rather embed a story in a particular context of time
and place in order to support action, characters, and narrative
perspective on an additional level.

In the gothic novel and certain other forms of prose fiction, setting
is one of the crucial clements of the genre as such, In the opening
section of “The Fall of the House of Usher” (1840), Edgar Allan Poe
{1809-49) gives a detailed description of the building in which the
uncanny short story will evolve, Interestingly, Poe's setting, the
House of Usher, indirectly resembles Roderick Usher, the main
character of the narrative and lord of the house,

1 know not how it was—but, with the first glimpse of the
building, a sense of insufferable gloom pervaded my spirtt, |...|
Iooked upon the scene before me—upon the mere house, and
the simple Lindscape features of the domain—upon the bleak
walls—upon the vacant eye-like windows—upon a few rank
sedges—and upon a few white trunks of decayed trees—with
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CARFE DEM

courses, in order to make the canon more broadly representative of diverse cul-
tures, ethnic groups, classes, and interests; they point out, however, that such
changes would not be a drastic innovation, since the educational canon has al-
ways been subject to and They that the existing
Western, English, and American canons Include exemplars of skepticism about
established ways of thinking, of political radicalism, and of the toleration of
dissent—features of the accepted canons of which the present radical theorists
and proponents of change are, clearly, the inheritors and beneficiaries. And
however a canon is enlarged to represent other cultures and classes, moderate
defenders insist on the need to maintain a continuing scrutiny of and dialogue
with the diverse and long-lasting works of intellect and imagination that have
shaped Western civilization and constitute much of Western culture, They
point to the enduring primacy, over many centuries, of such Western authors
as Homer, Shaku'peale and Dante, also remark that many theorists who
challenge the traditional English canv.m. when lhey turn from theory to ap-
plied criticism, attend dh o d major auth t only
Shakespeare, but also Spenser, Milton, Jane Austen, Wordsworth, George Eilm
Whitman, Henry James and many others—and so recognize and confirm in
practice the literary canon that they in the pose.

Discussions of the nature and formation of the literary canon: the eollec-
tion of essays edited by Robert von Hallberg, Carons (1984); John Guillory,
Cultural Capital: The Prodlem of Literary Canon Formation (1993); and Wendell
V. Harris, “Canonicity,” PMLA, 106 (1991), pp. 110-21. Questioners or oppo-
nents of the traditlonal canon: Leslie A. Fiedler and Houston A. Baker, Jr., eds.,
English Literature: Opening Up the Canon (1981); Jane Tompkins, Sensational De-
signs: The Cultural Work of American Fiction, 1790-1860 (1985); jonathan
Culler, Framing the Sign: Criticism and Its Institutions (1988), chapter 2, “The
Humanities Tomorrow;” and Darry] L, Gless and Barbara H. Smith, eds,, The
FPolitics af Liberal Education (1990). Defenses of the traditlonal canon: Frank
Kermode, “Prologue” to An Appetite for Poetry (1989); the essays in The Chang-
ing Culture of the University, a special issue of Partisan Review (Spring 1991);
Harold Bloom, The Western Caron {1994).

Carpe Diem, meaning “seize the day,” is a Latin phrase from one of Horace's
Oes (1. xi.) which has become the name for a very commeon lterary motif, es-
pecially in lyric poetry. The speaker in a carpe diem poem emphasizes that life
is short and time is fleeting in order to wrge his auditor—who is often repre-
sented as a virgin reluctant to change her condition—to make the most of
present pleasures. A frequent emblem of the brevity of physical beauty and the
finality of death is the rose, as in Bdmund Spenser's The Faerle Queene, 1590-96
{IL xii. 74-75; “Gather therefore the Rose, whilst yet is prime™), and, in the sev-
enteenth century, Robert Herricks “To the Virgins, to Make Much of Time"
("Gather ye rosebuds, while ye may"), and Edmund Waller's "Go, Lovely
Rose.” The more complex poems of this type communicate the poignant sad-
ness—or else desperation—of the pursuit of pleasures under the sentence of in-
evitable death; for example, Andrew Marvell’s “To His Coy Mistress™ (1681)

CHARACTER AND CHARACTERIZATION.

and from what they do—the action. The grounds in the characters'
temperament, desires, and moral nature for thelr speech and actions
are called their motivation. A character may remain essentially “sta-
ble," or unchanged in outlook and disposition, from beginning to end
of a work (Prospero in Shakespeare's The Tempest, Micawber in Charles
Dickens' David Copperfield, 1849-50), or may underge a radical change,
elther through a gradual process of development (the title character in
Jane Austen's Ermrma, 1816) or as the result of a crisis (Shakespeare's King
Lear, Pip in Dickens' Great Expectations). Whether a character remains
stable or changes, the reader of a traditional and realistic work expects
“consistency"—the character should not suddenly break off and act in
away not plaustbly g ded In his or her t as we have al-
ready come to know it

E. M. Forster, in Aspects of the Novel (1927), introduced popular new terms
for an old distinction by discriminating between flat and round characters. 4
flat character (also called a type, or "two-dimensional), Forster says, is built
around “a single idea or guality” and is without much
Ing detail, and therefore can be lulr]y adequatel} described in a single phrase
or sentence. A round ch n and motivation
and is represented with subtle parﬂcularity“ such a character therefore is a5
difficult to describe with any adequacy as a person in real life, and like real
persons, is capable of surprising ws. A humeuirs character, such as Ben Jonson's
“Sir Epicure Mammon, " has a name which says it all, in contrast to the round-
ness of character in Shakespeare's multifaceted Falstaff. Almost all dramas and
narratives, properly encugh, have some characters who serve merely as func-
tionaries and are not characterized at all, as well as other characters who are
left relatively flat: there is no need, in Shakespeare's Henry IV, Part [, for Mis-
tress Quickly to be as globular as Falstaff. The degree to which, in order to be
regarded as artistically successful, characters need to be three-dimensional de-
pends on their function in the plot; In many types of narmative, such as in the
detective story or adventure novel or farce comedy, even the protagonist is
usually two-dimensional. Sherlock Holmes and Long John Silver do not re-
quire, for their excellent literary roles, the roundness of a Hamlet, a Becky
Sharp, or a Jay Gatsby. In his Aratomy of Criticism (1957), Northrop Frye has
proposed that even lifelike characters are identiflable variants, more or less in-
dividualized, of stock types in old literary genres, such as the self-deprecating
“elron,” the boastful "alazon,” and the "senex lratus,” or choleric old father in
classical comedy, (See stock characters,)

A broad distinction is made between for
characterizing (i.e., establishing the distinctive characters of) the persons in
a narrative: showing and telling. In showing (also called “the dramatic
method"), the author simply presents the characters talking and acting and
leaves the reader to infer the motives and dispositions that lie behind what
they say and do. The author may show not only external speech and actions,
but also a character’s inner thoughts, feelings, and responsiveness to events;
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and the set of variations on the carpe diem motif in The Rubdiydt of Ormar
Khayydm, by the Victorian poet Edward FitzGerald, In 1747, Lady Mary Wort.
Tey Montagu wrote “The Lover: A Ballad,” a brilliant counter to the carpe diem
poems written by male poets, in which the woman explains to her importu-
nate lover why she finds him utterly resistible

Celtic Revival, also known as the Irish Literary Renaissance, identifies the
remmarkably creative period in lrish literature from about 1880 to the death of
William Butler Yeats in 1939, The alm of Yeats and other early leaders of the
movement was to create a distinctively national literature by going back to
Irish history, legend, and folklore, as well as to native literary models. The
major writers, however, wrote not in the native Irish {one of the Celtic lan-
guages) but in English, and under the influence of various non-lrish literary
forms; @ number of them also turned increasingly for their subject matter to
modern [rish life rather than to the anclent past.

Notable poets in addition to Yeats were AE (George Russell) and Oliver 5t.
John Gogarty. The dramatists included Yeats himself, as well as Lady Gregory
(who was also an important patron and publicist for the movement), John
Millington Synge, and later Sean O'Casey. Among the novelists were George
Moore and James Stephens, as well as James Joyce, who, although he aban-
doned Ireland for Europe and ridiculed the excesses of the nationalist writers,
adverted to Irish subject matter and characters in all his writings, As these
names indicate, the Celtic Revival produced some of the greatest poetry,
drama, and prose fiction written in English during the first four decades of the
twentieth century.

E A. Boyd, Ireland’s Literary Renalssamce (1916; rev., 1922); Herbert
Howarth, The frish Writers (1958); Phillip L. Marcus, Yaats and the Baginning of the
[rizh Remaissance (1970), and “The Celtic Revival: Literature and the Theater,” in
The frish World: The History and Cultural Achievernents of the frish People (1977).

Ch and Characterizati

{1} The character is the name of a literary genre; it is a short, and usually
witty, sketch in prose of a distinctive type of person, The genre was
inaugurated by Theophrastus, a Greek author of the second century
B.C., who wrote a lively book entitled Characters. The form had a great
vogue in the earlier seventeenth century; the books of characters then
written by Joseph Hall, Sir Thomas Overbury, and John Earle influ-
enced later writers of essays, history, and fiction. The titles of some of
Overbuiry's sketches will indicate the nature of the form: "A Courtier,”
“A Wise Man,” "A Fair and Happy Milkmaid." See Richard Alding-
ton's anthology A Book of “Characters” (1924).

{2} Characters are the persons represented n a dramatic or narrative work,
who are interpreted by the reader as being endowed with particular
moral, intellectual, and emotional qualities by inferences from what
the persons say and their distinctive ways of saying it—the dialogue—

Chivalric Romance (or medieval romance) is a type

for a highly developed mode of such inner showing, see stream of cornscious-
ness, In telling, the author intervenes authoritatively in order to describe, and
often to evaluate, the motives and dispositional qualities of the characters.
For example, in the terse opening chapter of Pride and Prejudice (1813}, Jane
Austen first shows us Mr. and Mrs. Bennet as they talk to one another about
the young man who has just rented Netherfield Park, then (in the quotation
below) tells us about them, and so confirms and expands the inferences that
the reader has begun to make from what has been shown.

Mr. Bennet was so odd a mixture of quick parts, sanastic humour, e
serve, and caprice, that the expertence of three-and-twenty years had
been nsufficient to make his wife understand his character. Her mind
was less difficult to develop. She was a woman of mean understanding,
litthe information, and uncertaln tem pet

Especially since the novelistic theory and practice of Flaubert and Henry
James, a critical tendency has been to consider “telling” a violation of artistry
and to recommend only the technigue of “showing” characters; authors, it is
said, should mtally efface themselves in order to write “objectively,” “imper-
som]]y or * 1y." Such jud, h privilege a modern
artistic limitation suited to particular novelistic effects, and decry an alterna-
tive method of characterization which a number of nowvelists have employed
to produce masterpieces. {See point of view.)

Innovative writers in the present century—including novelists from
James Joyee to French wribers of the new rovel, and authors of the dramas and
novels of the absurd and various experimental forms—aoften present the per-
sons in their works in ways which run counter vo the earlier mode of rep-
resenuns lifelike characters who manifest a consistent substructure of

Recent list critics have unds to dissolve even the
lifelike characters of traditional novels into a system of literary conventions
and codes which are naturalized by the readers; that is, readers are said to pro-
ject lifelikeness upon codified literary representations by assimilating them to
their own prior stereotypes of individuals in real life. See structuralist criticism
and text and writing (éeriture), and refer to Jonathan Culler, Structuralist Poctics
(1975), chapter 9, “Poetics of the Novel.”

See plot and narrative and fogy. On the traditional prot and
methods of characterization, including discussions of showing and telling,
see in addition to E. M. Forster (above), Percy Lubbock, The Craft of Fiction
(1926); Wayne C. Booth, The Rhetoric of Fiction (1961), especially chapters 1-4:
and W. |. Harvey, Character and the Novel (1965}, On problems in determining
dramatic character, see Bert 0. States, The Pleasure of the Play (1994); and on
the disappearance of traditional characterization in postmedern drama, Eli-
nor Fuchs, The Death of Character (1996).

of narmtive that
developed in twelfth-century France, spread to the literatures of other coun-
tries, and displaced the earlier epic and heroic forms. ("Romance” orginally
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Halliburton, Edgar Allan Poe: A Phenomenological View (1973); and Bruce John-
son, True Correspondence: A Pheromenology of Thomas Hardy's Novels (1983).

Flatonic Love. In Flato's Symposium 210-212, Socrates recounts the doctrine
about Eros (love) that, he modestly says, has been imparted to him by the wise
woman Diotima. She bids us not to linger in the love evoked by the beauty in
a single human body, but to mount up as by a stair, “from one going on to two,
and from two to all fair forms,” then up from the beauty of the body to the
beauty of the mind, until we amrive at a final contemplation of the Idea, or
Form, of “beauty absolute, separate, simple, and everlasting," From this beauty,
in its own world of Ideas, the human soul is in exile, and of It the beauties of
the body and of the world perceived by the senses are only distant, distorted,
and impermanent reflections. Plotinus and other N {the “new Fla-
tonists,” a school of Matonic philosophers of the third to the fifth century) de-
velaped the view that all beauty in the sensible world—as well as all goodness
and truth—is an “emanation” (radiation) from the One or Absolute, which is
the source of all being and all value. From both Platonic and Neoplatonic
sources, Christian thinkers of the Italian Renaissance, merging this concept of
the Absolute with the personal God of the Bible, developed the theory that
genuine beauty of the body is only the outer manifestation of a moral and spir-
Itual beauty of the soul, which in turn is rayed out from the absolute beauty of
the one God Himself, The Platonic lover is irresistibly attracted to the bodily
beauty of a beloved person, but reveres it as a sign of the spiritual beauty that
it shares with all other beautiful bodies, and at the same time regards it as the
lowest rung on a ladder that leads up from sensual desire to the pure contem-
plation of Heavenly Beauty in God.

Highly developed versions of this conception of Platonic love are to be
found in Dante, Petrarch, and other writers of the thirteenth and fourteenth
centuries, and in many Italian, French, and English authors of sonnets and
other love poems during the Renaissance. See, for example, the exposition in
Book TV of Castiglione’s The Couwrrier (1528), and in Edmund Spenser’s “An
Hymn in Honor of Beauty.” As Spenser wrote in one of the sonnets he called
Amoretti (1595);

Men call you fayre, and you doe credit it .. . .

Fut only that ks permanent and free

From frayle corruption, that doth flesh ensew.

That Is true beautle: that doth argue you

Te be divine and borne of eavenly seed:

Drerived from that fayre spisit, from whom al true

And perlect beauty did at first proceed
From this complex religious and philosophical doctrine, the modern notion
that Flatonic love is simply love that stops short of sexual gratification s a
drastic reduction.

The concept of Platonic love has fascinated some later poets, especially
Shelley; see his “Epipsychidion” (1821). But his friend Byron took a skeptical

FOINT OF VIEW

which is set in ancient Rome, he Introduced a clock that strikes the hour. The
term “poetic license” is sometimes extended to a poet's violation of fact from
ignorance, as well as by design. It need not diminish our enjoyment of the
work that Shakespeare attributed a seacoast to landlocked Bohemia in The
Winter's Tale, or that Keats, in writing "On First Looking into Chapman's
Homer” (1816), mistakenly made Cortez instead of Balboa the discoverer of
the Pacific Ocean.

See Geoffrey N. Leech, A Linguistic Guide to English Poetry (1969), chapter
3, "Varieties of Poetic License," For the view by Russian Formalists that vari-
eties of poetic license are used to refresh our perceptions of literary language
and of the world it represents, see Victor Erlich, Russian Forralism (1965),

Point of View  signifies the way a story gets told—the mode (or modes) es-
tablished by an author by means of which the reader is presented with the
characters, dialogue, actions, setting, and events which constitute the marra-
tive in a work of fiction. The question of paint of view has always been a prac-
tical concern of the novelist, and there have been scattered observations on
the matter in critical writings since the emergence of the modemn novel in the
eighteenth century. Henry James' prefaces to his various novels, however—
collected as The Art of the Novel in 1934—and Percy Lubbock’s The Craft af Fic-
tion (1926), which codified and expanded upon James' comments, made
paint of view one of the most prominent and persistent concerns in modemn
treatments of the art of prose fiction.

Authors have developed many different ways to present a story, and
many single works exhibit a diversity of methods. The simplified classifica-
tion below, however, is widely recognized and can serve as a preliminary
frame of reference for analyzing traditional types of narration and for deter-
mining the predominant type in mixed narrative modes, [t deals first with by
far the most widely used modes, first-person and third-person narration. [t es-
tablishes a broad distinction between these two modes, then divides third-
person narratives into subclasses according to the degree and kind of freedom
or limitation which the author assumes in getting the story across to the
reader. It then goes on to deal briefly with the rarely used mode of second-
PETSON narration,

In & third-person narrative, the narrator is someone outside the story
proper who refers to all the characters in the story by name, or as “he,” “she,”
“they.” Thus Jane Austen's Emma begins: “Emma Woodhouse, handsome,
clever, and rich, with a comfortable home and happy disposition, seemed to
unite some of the best blessings of existence; and had lived nearly twenty-one
years in the world with very little to distress or vex her.” In a first-person nar-
rative, the narrator speaks as “1," and is to a greater or lesser degree a partici-
pant in the story. J. D. Salinger's The Catcher in the Rye (1951) begins: "If you
really want to hear about it, the first thing you'll really want to know is where
I was born, and what my lousy childhood was like, and how my parents were
occupled and all before they had me, and all that David Copperfield kind of
crap. ..."
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view of such lofty claims for the human Eros-impulse. “Oh FPlato! Flato!”
Byron sighed,
you have paved the way,

With your confounded fantasies, to more

Immoral conduct by the fancied sway

Your system feigns o'er the controlless cose

Of human hearts, than all the long amay

Of poets and romancers, . . .

(Dot Juaen, 1. cx0.)
See Plato's Sympostum and Hme\dm, and ihe exposldon of Plato’s doc-

trine of Eros, which Plato applied to | I as well as h
in G. M. A Grube, Plate’s Thought (1935), chapter 3. Refer to [. 5. Harﬂsom
Platonism in English Poetry of the Sixtecnth and Seventeenith Centuries (1903); Paul
Shorey, Platonism Ancient and Medern (1938); George Santayana, “Platonic
Love in Some ltalian Poets,” in Selected Critical Writings, ed. Norman Henfrey
(2 vols., 1968), I, 41-59,

Plot. The plot (Whl:h termed
bym m‘?ﬂ and. mm ‘!hisdwlrﬂm s
&em
means by which they exhibit their moral and.
character are therefore interdependent critical cnncepls—-as Henr}’ James has
said, "What is character but the determination of incident? What 15 incident
but rht illustration of character?” (See character and characterization.) Notice
also that a plot is distinguishable from the ston—that is, a bare synopsis of the
temporal order of what happens. When we summarize the story in a literary
work, we say that first this happens, then that, then that. . . . It is only when
we specify how this is related to that, by causes and motivations, and in what
ways all these matters are rendered, ordered, and organized 50 as to achieve
their particular effects, that a synopsis begins to be adeguate to the plot. (On
the distinction between story and plot see narrative and namatology:)

There are a great variety of plot forms. For example, some plots are de-
signed to achleve tragic effects, and others to achieve the effects of comedy,
romance, satire, or of some other genre. Each of these types in turn exhibits di-
verse plot-patterns, and may be represented in the mode elther of drama or of
narrative, and either in verse of in prose. The following terms, widely current
in traditional criticism, are useful in di hing the
of plots and in helping to discriminate types of plots, and of the characters

te to them, in both narrative and dramatic literature.
The chief character in a plot, on whom our interest centers, is called the
protagonist (or alternatively, the hero or heroine}, and if the plot 1% such

that he or she is pitted against an i that or is called
the antagonist. Elizabeth Bennet ls the rmgumst, or heroine, of Jane
Austen's Pride and Prejudice (1813); Hamlet is the protagonist and King Claudius

POINT OF VIEW

I Third-person points of view

(1) The omniscient point of view. This is a common term for the many
and varied works of fiction written in accord with the comention that
the narrator knows everything that needs to be known about the
agents, actions, and events, and has privileged access to the charac-
ters’ thoughts, feelings, and motives; also that the narrator is free to
move at will in time and place, to shift from character to character,
and to report {or conceal) their speech, doings, and states of con-
sclousness.

‘Within this mede, the intrusive narrator is one who not cnly
reports, but also comments on and evaluates the actions and motives
of the characters, and sometimes expresses personal views about
human life in general. Most works are written according to the con-
vention that the omniscient narrator’s reports and judgments are to
be taken as authoritative by the reader, and so serve to establish what
coumts as the true facts and values within the fictional world. This is
the fashion In which many of the greatest novelists have written, in-
cluding Fielding, Jane Austen, Charles Dickens, Willlam Makepeace
Thackeray, George Eliot, Thomas Hardy, Fyodor Dostoevsky, and Leo
Tolstoy. (In Fielding's Tom fones and Tolstoy’s War and Peace, 1863-69,
the intrusive narrator goes so far as to interpolate commentary, or
short essays suggested by the subject matter of the novels.) On the
other hand, the omniscient narrator may choose to be unintrusive

ive terms are imp 1 or objective). Flaubert in Madame

Bovary {1857), for example, for the most part describes, reports, or
“shows” the action in dramatic scenes without introducing his own
comments or judgments, More radical instances of the unintrusive
narrator, who gives up even the privilege of access to inner feelings
and motives, are to be found in a2 number of Ernest Hemingway's
short storles; for example, “The Killers,” and “A Clean, Well-Lighted
Place.” tSee showing and telling, under character) For an extreme use of
ion, see the on Robbe-Grillet's Jeal-

my, under nave!

Gérard Genette subtilized In various ways the ana]ys.s of third-
person point of view, For , he distingui focus of
narration (who tells the mry) md focus of character (who per-
ceives what is told us in any part of the story). In Henry James' What
Maisie Knew, for example, the focus of narration is an adult who tells
the stary, but his focus is on events as they are perceived and inter-
preted by the character Maisle, a child. Both the focus of narmration
and the focus of character (that is, of perception) in a single story may
shift rapidly from the narrator to a character in the story, and from
one character to another. In To the Lighthouse, Virginia Woolf shifts
the focus of character to each in turn of the principal participants
in the story; and Hemingway's short story, “The Short Happy Life of




SENSIBILITY, UTERATURE OF

It is clear that much of what in that age was called, with approval, "sensibil-
ity” we now call, with disapproval, sentimentalism.

In fiterature these ideas and tendencies were reflected in the drama of sen-
sibility, or sentimental comedy, which were representations of middle-class
life that replaced in the theater the tough amorality and the comic or satiric rep-
resentation of aristocratic sexual license in Restoration cowdjr Irl lhe (omempo-
rary plays of Oliver Goldsmith
between Sentimental and Laughing Comedy” {1773), thevLm.m ol pﬂvale life
are exhibited rather than the vices exposed, and the distresses rather than the
faults of mankind make our interest in the piece”; the characters, "though they
want humor, have abundance of sentiment and feeling;” with the result, he
added, that the audience “sit at a play as gleomy as at the tabernacle.” Plays
such as Richard Steele’s The Conscious Lovers (1722) and Richard Cumberland's
The West Indian (1771) present monumentally benevalent heroes and heroines
of the middle class, whose dialogue abounds with elevated moral sentiments
and who, prior to the manjpulated happy endin@ suﬂer I:rlhulalh)ns designed
to evoke from the

The novel ofseuslbﬂ.ity. or senlimmlal novel, of the latter part of the
eighteenth century similarly emphasized the tearful distresses of the virtuous,
either at their own sorrows or at those of their friends; some of them repre-
sented in addition a sensitivity to beauty or sublimity in natural phenomena
which also expressed itself in tears. Samuel Richardson's Pamela; or, Virtue Re-
warded (1740) exploits sensibility in some of its scenes; and Laurence Sterne,
in Tristram Shandy and A Sentimental journey, published in the 1760s, gives us
his own inimitable compound of sensihillty, self irony, and innuendo. The
vogue of was i tonal, 5 novel Julie, or
fthe New Heloise (1761) dealt with lomi ofsensibﬂity. and in his autoblogra-
phy, The Confessions (written 1764-70), Rousseau represented himself, in
some circumstances and moods, s 2 man of extravagant sensibility. Goethe's
novel The Sarrows of Young Werther (1774) 15 a famed presentation of the aes-
thetic sensitivities and finespun emotional tribulations of a young man whe,
frustrated in his love for a woman betrothed to another, and in general unable
toadapt his sensibility to the demands of ordinary life, finally shoots himself.

An extreme English instance of the sentimental novel is Henry MacKen-
z2le's The Man of Feeling (1771}, which represents a hero of such exquisite sen-
sibility that he goes into a decline from excess of pent-up tenderness toward a
young lady, and dies ln the perturbation of finally declaring to her his emo-
tion. “If all his tears had been tears of blood,” declares an editor of the novel,
Hamish Miles, "the poor man could hardly have been more debile.” Jane
Austen’s gently satiric treatment of a young woman of sensibility in Sense and
Sensibility (begun 1797, published 1811) marks the decline of the fashion; but
the exploitation of the mode of literary sensibility survives in such later nov-
elistic episodes as the death of Little Nell in Charles Dickens’ Old Curiosity
Shop (1841) and the death of Little Eva in Harriet Beecher Stowe's Uncle Tom's
Cabin (1852}, in some Victorlan melodramas, as well as In many movies that
Hollywood labeled “tearjerkers,”

5. Richard Gill
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SENTIMENTALISM o SETTING

In The Palitics of Sensibility (1996), Markman Ellis departs from the usual
treatment of the sentimental novels of the later eighteenth century, by argu-
ing that they participated in some major controversies and reform mowve-
ments, including opposition to slavery, discussions of the morality Involved
in commercial and business practices, and the movement for the reformation
of prostitutes.

See Age of Sensibility under Periods of English Literature, Refer to Herbert
Ross Brown, The Sentimental Novel in America (1940); Arthur Sherbo, Englith
Sentimental Drama (1957); R P Utter and G. B. Needham, Pamela’s Daughters
{1963); R. 8. Crane, "Suggestions toward a Genealogy of the 'Man of Feeling,' "
in The Idea of the Humanities (2 vols., 1967); Janet Todd, Sensibility: An Introduc-
tion (1986); John Dwyer, Virtuous Discourse: Sensibility and Conmmumity in Late
Eighteenth-Century Scotland (1987); John Mullan, Sentiment and Sociability: The
Language of Feeling in the Eighteenth Century {1988); Claude Rawson, Satire and
Sentirment 16601830 (1994); Jerome McGann, The Poetics of Sensibility (1996).

is now a pejorative term applied to what Is percelved to be
an excess of emotion to an occasion, and especially to an overindulgence In
the “tender” emotions of pathos and sympathy. Since what constitutes emo-
tional excess or overindulgence is relative both to the judgment of the indl-
vidual and to large-scale historical changes in culture and in literary fashion,
what to the common reader of one age is a normal expression of humane feel-
ing may seem sentimental to many later readers. The emotional responses of
a lover that Shelley expresses and tries to evoke from the reader in his
“Epipsychidion” (1821) seemed sentimental to the New Critics of the 1930s
and later, who insisted on the need for an ironic counterpoise to intense feel-
ing in poetry. Most readers now ﬁnd both the drama of sensibility and the novel
af sensibility of the eig century and respond
with jeers instead of tears to once celebrated episodes of pathas, such as many
of the death scenes, especially those of children, in some Victorian novels and
dramas. A staple in current anthologies of bad poetry are sentimental poems
which were no doubt written, and by some people read, with deep and sin-
cere feeling. A useful distinction between sentimental and nonsentimental s
one which does not depend on the intensity or type of the feeling expressed
or evoked, but labels as sentimental a work or passage in which the feeling is
rendered in commoenplaces and clichds, instead of being freshly verbalized and
sharply realized in the details of the representation.
pathos, and sensibility, literature of, and refer to L. A. Richards, Practical
Criticism (1929), chapter 6; Laurence Lerner, "A Note on Sentimentality,” The
Truest Poetry (1960); and the discussion of sentimentality by Monroe C. Beard-
sley, "Bad Poetry,” in The Possibility of Criticism (1970).

Mastering

English Literature O




© Richerd Gl 1983, 1935
AL rights reserved Mo reprodection, copy of bransmisiion of

opied or
o I aecarl h
the mswsd:h t.uwnw s and Patents Act 1508,
e wrder the Lo rqim permitting Fmited copying
ssued by the Copyright Lisensieg Ageney, 50 Tettaribam Court

nad, Londan WP 0P,

Ay e
publication may be liable to ciminal vmxumm and ol
claiem for drmages.

“The authos has asserted his rght to be identified as the auther of
this work in accondance with the Copyright, Designs and Patents.
At 1968

Fst edtion 1585

6 times
Swcend sdition 1995
Eublished
ey g
Foundrmilk, Baingitoks, Hirpabire KGI1 645 and
75 Fifth Awenie, Mew Vork, M. ¥. 10010
Compenies and representatives hroeghout sthe word
BAIGRAVE is the new glcbal acydemis mmprin: of
St Martins Press LLC aind Refierircs Divisions and
Falgrave Publisners Lid (formerly Macmillan Fress Lid).
158N S78-0-103-60509-3 15BN 975-1-346-13596-7 (aB0ok]
D06 10 1007T/STE-1.346- 13856 7

i el s e e il o e
i from Tl sranaged and witsned lanat scrce

A catalague recoed bor thin boat is svailable
Beom th British Liscary.

o112
o7 e 0%

@ Characters

7.1 Character and characterisation

There is an important distinction W be made between character and
haracterisation

®  Acharacter is a person in a lierary work
& Characierization is the way in which a character is crested.

Since most readers are at home with the idea of characier, comment on it can be
et IRBRER kit -

anversa-
iam, actian, mme and {possibly) thoughts gaing on in the head. There’s no
season why we should call these literary creations “characters’, bal since it's
become customary, it's wise 1o continue the practice.

Calling figures in fiterature “characiers” rather than, say. ‘persons’, is a way of
seminding ourselves that a character is 2 literary crestion. Characiers in boaks
may have al sorts of links with the people we meet everyday (in some cases we
feel more strongly about thea than real people) but we uly meet them in Baoks.
A way of putting this is to say that churscters are all the product of characserisa-
shom; that's to sy, Chey*ve been matde in a particular way. Much of what follows
an this chapier i about how characters are created. The words an author uses are
the means that make each character who he or she is. Characters are what they
are like because of the way they've heen made. The Kind of conversations they
hirve, the things they do. their appearances and sa on are the particular ways in
which the author has chosen 1o charscesise his of bet charcters. We might
remember the dilTerence by aying that;

Characterisation is @ merhod and characler e product,

7.2 The creation of character

Characters in books are not real people but figures who have been speclally
created by the nuthor. We may imagine an author laoking at those spects of
people that make up their personalities and selecting some which are then put
together. In this putting together. the author might play up some featres and
subdue others, The character so produced might be interesting, and we might
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react 10 him or her in ways similar to how we do w real people, but the fact
semaing that our resctions will e what they are because of the way the character
has been made. Hence, of any charncter, you can ask this suestion:

e How is this character created?

This important question foerms the hasis of this chapter. What we shall do is
think about the range of characters and then look at the number of ways in
which charncicrs are crented and, therefore, sur responses controlied.

7.3 The range of characters

Ome of the things that makes chamcters different from cach sther is the mnge
and richness of their lives. Some characters are, so o speak, lightly skeiched in,
while others are very detailed. No reader can intelligently respond 1o the first

nd 10 the same way as the second. How the character is created controls how
we respond. Let's Took at some examples.

 Examples

Example |

Our fisst example is & charucter who is very ighily sketched in.
In Dickens"s Little Dornir there is a character who is known as Mr F's
aunt. This old lacy has two characteristics: she does not like Anthur Clennam,
the central charscter, and she utlers inconsequential sayings. Whenever she
ppears she says something that has nothing at all i do with what cverybody

i uLkmgabwl The follawing iocident oecurs during wa:

A dlversion was occasioned here, by Mr F's sunt making the following
inexorahle and awful statement

“These"s mile-stones an the Dover Roa!"
There is very litle else to Mr F's aunts she is always very funny, and
readers remember her with affection, because her remarks introduce a
delighful noue of sbsurdity into the novel. But she has no motives. 6o inner
life, and she never grows, changes or develops,
Example 2

Some characiers are fuller than My F's aunt but don's have a fully rounded

quulity. In Graham Greene's Brighton Rock there is a woman called Ida

xiii
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(@) What do you think is the significance of the name Gabriel Ouk?

() What ks the effect upen the resder of Hardy introducing Gabeiel
Duk's smile first?

(e} Write about the importance of chothes in the passage

(d} What effecis and expeciations does Hardy creaie by the way in

Gabriel Oak i relation 0 church and

which he writes

‘public opinior

6. Robert DiYanni

setting

8.1 The importance of settings

readers that the most memorable things about a
ehal pictures of u place,
ted a5 moving through o

1t is the expericace of m
novel are the soenes
umes @ cha
ar town
RS They ca
make them significant, 50 in their W rouders should try 10 understnd
the significances that the settings generate,

A wond is sary on just how broad

is. It can be used 10

cow
w the places in which charatiers appear

«  the social context of characters. such as their fumilies, friends und class
. s, beliefs and rules of behaviowr that give identity 1o a sochety
. .

«  the atmasphere. mood and feel that all the ahove elements create

This means that you might talk about the social setting of a navel by, say
D.H. Lawrence or the function of scape in, for instance, Charlotle Bron

A setting can be memorable because it 15 in itself anesting, strking and beag-
tiful. One of the delights of Huckleber wes in which Huck
talks about the river. Whatever else it have felt that no
ather American novel co
astonishment ond pleasure of living in n immense landseape). the writing in
itself conveys a sense of just how beatiful the landscape is. An English example
15 Tharsas Hardy. ¢ af his most memorable scenes are just that - s
which the author shows the reader the subile delights of the natusal world.

— Exampl

Look ai

tis passage Trom The Wondlanders

itself in the space of one warm

night. The rush of sap in the veins of the trees could almost be heard. |
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thar Chris Watters is a charming but imesponsible hamstommer; Edie never
direcely criticizes him, bur we frel her disillusionment as she wairs day aftes
day fra lester chae will mever come

Sometimes the merhod of direce presencarion bas the advanages of
being clear and economical, bur good writers wse it spaningly, In order
ta involve the seader 10 @ characeer, the authar muse b the chasceer in
acriom; the axiom “shaw, don' tell” i therefre ane of the basics of ferion
writing. If characters are menely described, then the stary will read mars
like an exsay. The direct method usnally has listle emarional impact unless
it 5 bolsered by the indivece. It will give s only the explanation of a
chanacter, not the impression of a living, beeathing human being. In almase
all good ficeion, therefore, the characress are dramatized. They are shown
speaking and behaving, us in o seage play. 1f we are really o helieve i the
selfishress of  characres, we muss see the charcres aceing selfishly. lnscead
ol elling us chat Frank in “Huntees i che Snow® is a selfish, self-deluding
rran, Walff gives s dramatic scenes in which Erank exhibits his selfishness
and self-delusions thronh his dialogue and acrions, Most lirerry wricers
rely on indirect presencation and may even use it exclusively.

Guad freion fallows three oeher principles of characresizarion. First,
the characress are consistent in thess behavior: they do noe behave one way
on one accasion and a differens way on anacher unless chere is a clear and
sufficient reasom for the change. Second, the characrers' words and acrions
spring from mocivarions the reader can understand and believe; if we can's
undersand why they behave in @ cermain way immediarely, thas under-
standing comes by the end of che srory Fnally, the characrers muse be
plausible ne felike. They canoe be perfecely vietuons o monstees of cvil:
nor can they have some eraits. In
shast, the aurhor must convince the reader thar mg characres might well
have existedt 5o that, at lease while we e reading, we have the illusion thae
the persan is real und forget we ar: reading fiction st all,

In his book Asper of she Novd (1927), the British novelise E. M.
Forster introdured terms thue have become standard i discussing types
of characrers; he woe thar a licerary chamceer s either “far® or ‘round -
Flas characters waslly have only one or two predomimm i they can

be summed up in a senweace o oo, Richard Connell’s characser vam,
irstance, is & feamome thug, and chat % all we nesd to know abour him.
By conreast, round are comples and decl; they have the
three-dimensivnal qualicy of real peapde. Huck Finn, for example, because
Mark Twain imagmed and dramatized him so successfully a5 an individual,
Lives vignzously in the imagimation of millions of readers. This is noe w say
that lar characters cannor be memonble. Bven though they are esentially
rom-dimensional, they too may be made memorable in che hands of an

8. Kennedy and Gioia
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expert author whe d detail of their Eestures, or
speech. Ebenezer Scrooge, in Dickens's A Chrintmar Caval, could be defined
15 2 seereorype of the miserly misanthrope; bur his “Bah! Humbuyg!” hax
hhelped make him an immoreal character.

Whether round or far, all characters in good ficrion are dramarized
whatever extene needed vo make them convincmg and wo falll their roles
in the story. Mast short stares, of course, will have soom for only ane or
two mund charscters. Minor characters must necessirily remun far, There
are some literary stories, of course, where the explorarion of individual
character i not the main focas of inserest—Shisley Jackson's “The Lortery™
(page 264) is un example—and in such swories nane of the chasacrers may
be developed fully. Such instances, however, are relasively rare.

A special kind of flar character 15 the stock character. These are
stereoryped figures who have recurred: 5o often in fiction thar we recoge
silent shesidf; the brilliant desective with
eecenric habics; the mad scicntise whe pedforms bendish expesiments o
living peaple; the spy of
the comic Englishman with a monoecle; the cruel stepmather; and so forch,
Commercial authars often rely on such stock characters precisely because
they can be grasped quickly and easily by the seader, Such characters are
like inteschangeable pares thar mighe be transfersed from one story to
anocher. When liserary wrisers employ o conventional eype, however, they
wsaally add individualizing touches to help create a fresh and memorable
charcrer. A. Canan Doyle's Sherlock Holmes follows a stock partern of che
deteezive, bur he semains more memarable chan hundreds of acher Sictional
derereives whe have come and goae since be was created. Similasly, Wolfs
character Tub in “Hunters in the Snow” embodies the stereorypes of the
fat, comic buffeon; but certan detals abour him—his insecuricy, his habit
of hiding the food he eass s compulsively —help ro make him distincive,

nize dhhen at once: the scong,

BEBABIE B GIRIGEY The Irish writer James Joyce used 3 rerm char b
becnme widely adnpred roday, nating ehar x character in a smry often expe-
riences an epiphany, which he rermed & moment of spiricual insight intm
life o into the chasacter's mwn circumstances, This epiphany, or insight,
usually defines the moment of the developing charceer's change.

Edie in Munro’s "How | Met My Hushand” is 1 dynamic characeer, far
she leamns a painful lesson abour romance and growing up that alters the

*
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seperti petani yang bekerfa di sawah, ibu-ibu rumah
yang hanya bersantai-santai, ada pemuda yang terbuai d
lamunan nasibnya. Mengapa mereka melakukan perb
perbuatan itu? Apa yang mempengaruhi jiwa m
sehingga terlahir perilaku yang berbeda-beda? Dari s
pandang psikologi, pertany pertanyazan di atas mey
persoalkan tentang sebab atau mengapa sebuah perilaku it
dilakukan. Dalam kajian psikologi, sesuatu yang terdap
dibalik perilakukannys merupakan sebush sikap atau perilak
manusia. Adanya sikap atau perilaku manusia timbul
adanya dorongan yang berasal dari dalam dan dari luar jiwg
orang tersebut. Dalam istilah psikologi dorongan tersebuf
dikenal dengan istilah motivasi. Motivasi merupakan s:
satu aspek yang sangat penting dalam menentukan pe
seseorang, termasuk perilaku kerja. Untuk dapat m

dineehsl

ng dip p tentang b

rhentukny i Motit 'dnpatdlmlknnscbagai aktor-
faktor yang mengarahkan dan mendorong perilaky atay ke
inginan 1g untuk melakukan suatu } gitan yang

nyatakan dalam bentuk usaha yang keras atau lemah, Moti
dikatakan sebagai faktor penggerak maupun dorongan

dapat memicu timbulnya rasa semangat dan juga mampu
merubah tingkah laku manusia atay individu untuk menuju
pada hal yang lebih baik untuk dirinya sendiri,

kehidupan sehari-hari. Motivas bagi siswa dapat mengem- :

bangkan aktifitas dan inisiatif, dapat mengarahkan ketekunan

9% I Psikologi Pendidikan

memilih, dan pilihan yang ada baik atau buruk, tergantung
inteligensi dan pendidikan individu, oleh karenanya man f
bertanggung jawab penuh terhadap setiap perilakunya.

Motivasi adalah pendorongan, Suatu usaha yang disag
untuk mempengaruhl tingkah laku seseorang agar te
hatinya untuk bertindak melakukan sesuatu sehingga mene
hasil atau tujuan tertentu,’ Pengertian motivasi juga my
suatu tenaga atau faktor yang terdapat di dalam diri
yang imbulkan, mengarahkan dan me
tingkah lakunya. Dengan demiki ivasi k
dorongan yang terdapat dalam diri sescorang untuk berusal :
mengadakan perubahan tingkah laku yang lebih baik dak
memenuhi kebutuhanya,

Menurut Me.Donald, dalam Sardiman A.M, menga
motivasi adalah perubahan energi dalam diri seseoran,
ditandai dengan munculnya “feeling” dan didahului dengas
tanggapan terhadap adanya tujuan. Duncan seorang

dmi i, dalam buk izati

Rek

ya, Org
emukakan bahwa di dalam konsep manajemen, motivasi b
setiap usaha yang disadari untuk memperngaruhi perilaku
orang agar meningkatkan k puannya secara maksi
untuk mencapai tujuan organisasi.

! Ngalim Purwanto, Psikologi Pendidikan, {Bandung: Remaja
Rosdakarya, 2004), 71

* Sardiman, nteraks dan Motivasi Beajar Mengajar, fakarta:
Raja Grafindo Persada, 2009), 73
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melakukan kegfatan belajar. Di dalam belajar banyak

E ‘ynng kurang termotivasi terhadap pelajaran termasuk di

amnya adalah aktivitas praktek maupun teori untuk men-
~anai SUAtl tujuannya, .
ivasi t besar ruhnya terhadap belajar, bila
":f:;;“' il i ﬁm?‘ ivasi, maka siswa tidak
g 1 P & 5
1 belajar dengan sebaik-baiknya, karena tidak ada daya

sarik tersendiri baginya, Siswa segan untuk belajar, siswa tidak

feh k itu. Bahan pelajaran yang

dari pelaj.

;mu'rik mo:iv;sisiswa. lebih mudah dipelajari dan disimpan

mm 3 haly e + L hl ‘j"' AM s
belajar merupakan salah satu aspek psikis yang membantu
dan mend g untuk pai tujuannya, Maka

motivasi harus :da dalam diri seseorang, sebab motivasi meru-
pakan modal dasar untuk mencapai tujuan. Dengan demikian,

tivasi harus menjadi pangkal p laan dari pada semua
aktivitas.

Untuk hui lebih jauh mengenai apa ity motivasi,
pada bab ini secara berturut-turut dipaparkan mengcmf
pengertian i, teori-teori si, tujuan dan fungsx
motivasi, macam-macam motivasi, dan penguk i

A. Pengertian Motivasi

Istilah motivasi baru digunakan sejak awal sbad kedua
puluh, Selama beratus-ratus tahun, manusia dipandang sebagai
makhluk rasional dan intelek yang memilih tujuan dan me-
nentukan seperet perbuatan secara bebas. Nalarlah yang
menentukan ada yang dilakukan manusia. Manusia bebas untuk

Motivasi I 97

alan dengan apa yang dikemukakan di atas, Ngalim

ootk

gemukakan bahwa " i dapat did
W ——y kel yangl "‘- 4, e A g
ension states), atau mekanisme-mekanisme hhmy: yang me-
1ulai dan menjaga kegiatan-kegiatan yang diingi ke arah
. an tujuan-tujuan personal.’
oot
ah d -4 ¥ b v.m v
:::lﬁfr e g melakukan sesuatu. Motivasi
Jut g berbuat demikian dan

’:‘mymr;ya;hlngp;r;uadmmnsdmgp?w:ﬂ?m
pulkan bahwa F ivasi peng:
p«hummoﬂvuhdahhbeuahhrip-dnp«rhmnbahm
motivation.
hu::i kasny ivasi adalah bermaksud sebab, tujuan
auupmdomng.mﬂznﬂmmngmhhsebmmylymg
mnjadimnkmmbqinyab«mthakmmmmpd
mumdapnlpc}uymdﬂnginkmny-mmmn
nesﬂifampmlﬂiOkhhu.hnboldndcﬁ:ﬁdhnhhmmo—
Wdahhmmmgmggutkdanmwhnqusc:
konngdahmdndahn-ﬁndahnnylummmnmphf
atau positif. '
Kedua, Motivasi Schagsi Pendorong. Tujuan atau motif
adalah sama fungsinya dengan wawasan, aspirasi, hasrat atau

* Ngalim Purwanto, Prinsip-Prinsip dan Teknik Evaluasi Penga-
Jjaran, (Bandung: Remaja Rosdakarya, 2004), 72

uodvasll”




kan potensi

gi seseorang untuk mengemba

dalam dirinya sehingga berubah m

i motivasi menurut Clayton Alderfer

3] dengan akronim “EE

Alderfer dike

angannyadi
| dipraks
1 kemavan darf
n untuk
puasan,

huruf-huruf pertama dari tiga istil

anusia

Existence (identik de 1 hierarki pertama da

hierarki ketiga

(senada denga

gandung

konsep maslow), G = Growth (m

P endapat suatu k yang sama dengan hierarki kelima
teort motivasi menurut para ahif

i motivasi men:

P  teori Alderfer disimak lebih lanjut lagi, maka akan
diantarar

Abraham H. Maslow, teari in tidak tery

terlihat bahwa: r

mot

r, dan teori motivasi

nurut

akin besar pula keingin

tersebut adalah

nya. Kuatnya keinginan memuask

n kebutuhan yang

braham H. Maslow

lebih

ebih tinggi semakin

otivasi untuk mem sejumiah kebutuhan endah telah dipuas

pada diri setiag

manusia yang cendrung kan kebutuban yang tingkatnya

bersifar b

Jaskan kebutuhan yang lebil

an. Kebutuhan ini terdiri d an untuk mer

a jents dan

terbentuk dalam su

1 tingks

hirerarki kebutuhan, nendasar

yaitw: Pertama, kebutuh

fisiologikal. seperti s .
logikal, seperti sandang, motivasi menurut Herzberg

amanan, tidak

an sosial, berkaitan dengan

Teori yang dikembangkan

juga mental psikolog

dua faktor dari motivasi, vaitu faktor motivasior

tan faktor higiene atau pemeliharaan. F

Intal orang fain dan

mencintal dalah hal-hal pendorong berprestasi yang sifa

uban prestise yang , .
g rarti bersumber dari datam diri seseor

14

maksud dengan

pada umumnya terce

241 simbol-simbol

tor higiene atau pe

lima, akt \
15. Kelima, aktualisasi diri dalam arti

tersedianya ke # ) X
¢ an adalah faktor-faktor yang sifatnya ekstrinsik
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Rogers dan Maslow. Rogers berpendapat perilaku
manusia dikuasai oleh the actualizing tendency, yaitu
suatu kecendrungan inheren manusia untuk mengem-
bangkan kapasitasnya sedemikian rupa guna
memelihara dan mengembangkan diri. Motivasi yang
timbul ini dapat meningkatkan kemandirian dan
meningkatkan kreativitas.

. Teori Motif Berprestasi

Pada tahun 1940-an lohn Atkinson dan David Mc
Clelland mempelajari motivasi untuk keperluan yang
lebih luas, mereka yakin bahwa pengetahuan akan
faktor-faktor yang mendasari manusia mempunyal
dampak yang amat luas, hasil-hasil penelitian mereka
menghasilkan teori motivasi berprestasi yang ber-
manfaat yang dampaknya dibidang ekonomi cukup
luas dan mendalam. Mc Clelland membedakan tiga
kebutuhan wutama yang mempengaruhi perilaku
manusia , yaitu:

1. kebutuhan berprestasi atau n-ach

2. kebutuhan untuk berkuasa atau n-power

3. kebutuhan untuk berafiliasi atau n-affiliosi

126 | Pengantar Psikologi

13. Cresswell

T HIIRD =D O

RESEARCH
DESIGN

Qualitative, Quantitati Elgle]
Mixed Methods Approaches

JOHN W. CRESWELL
®

4. lenis-Jenis Motif

a.

o

Motivasi [FEFRSIK

Motivasi intrinsik adalah motivasi internal untuk
melakukan sesuatu demi sesuatu itu sendiri (tujuan itu
sendiri), motivasi yang didasarkan pada sebuah ‘nilal’
dari  kegiatan vyang dilakukan tanpa melihat
penghargaan dari luar. Misalnya: Murid mungkin belajar
menghadapi ujian karena dia senang pada mata
pelajaran yang diujikan itu sendiri.

. Motivasi Ekstrinsik

Motivasi ekstrinsik adalah melakukan sesuatu untuk
mendapatkan sesuatu yang lain (cara untuk mencapai
tujuan). Motivasi ekstrinsik ini sering dipengaruhi oleh
insentif eksternal seperti imbalan (reward) dan huku-
man. Imbalan eksternal dapat berguna untuk mengubah
perilaku. Fungsi imbalan adalah sebagai insentif agar
mau mengerjakan tugas, di mana tujuannya adalah
mengontrol perilaku murid. Contohnya: guru memberi
reward permen kalau murid bisa menjawab pertanyaan
dengan baik. Tetapi tentu kita juga menginginkan
motivasi siswa adalah motivasi yang memang berasal
dari dirinya sendiri (intrinsik), hal ini bisa dilakukan
dengan cara memberikan hadiah yang mengandung
informasi tentang kemampuan murid sehingga motivasi
intrinsik dapat meningkat, kenapa? Karena dengan

Pengantar Psikologi | 127
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1984  Designing Research
© Present text information in \abular form {e.g., malrices. comparison
tahles of different codes),
© Use the wording from participants to form codes and theroe labels.
© Intertwine quotations with (the authoe'sh interpretations.
© Use indents or other special formatting of the manuscript to call
aitentlon to quotations from pardcipants.
© Use the first person T or collective “we’ in the narrative form.
© Use metaphors and anslogies (see, for example, Richardson, 1990,
who discusses some of these frms),
© Use the parrative approsch typically used within a qualitative strat-
egy of inquiry fe.g. description in case studies and ethnographies, a
Jetailed story in narrative research).

© Describe how the narrative outcome wilk be compared with thearies
and the general literature on the topic. in many gqualitative articles,
researchers discuss the literature at the end of the study (ses the discussion

in Chapter 2.

Example 9.1 Sualtative Procecures

The fellowing is sn exsmple of & gualitative procedure written as part of 8

doctoral proposal (Miller, 199.2). Miller's peoject was an ethnographic study

of first-year experiences of the president of & 4-year college, As T present this
ion, | refer back b i e { n this chapter and highlight

them in boldfaced type. Also, [ have mainmined Miller's wse of the term infar-

mant, although today, the more appropriate tesm, participant, should be used,

The Gualitative Resaaich Paradigm
The qualthative resecreh parodigm hos s rocts in cuihrol anifwopology ond
American socoiogy (K & Mier, 198a). It has onty recentty Daen mopaaa
oy educctionol ressorchens (Borg & Goll 1999 The intent of qudlitative
whwmammmmnsml.mmu
Infeteciicn (Uocka, Spiicsn, & Siverman, 1987). 1 s larigely on Invesligaive
proces whers the researchen giadualy makes sense of 0 social phencme-
nan by i i laguing and closifving the:
cioject of study (Mins & 1584). {1989y 3ug-
ge#t that this entals Fmession in 1he everydoy Ife of Me satfing chosen for
e sucty: e rasecrchar enters fre intomants’ waild and freough ongeing
seeks the " pars and meonngs. [Rualiathe

assumptions are mentianad )

14. Taylor et al
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Paralleling the growing interest in qualitative research in sociology has
been an increased acceptance of these methods in other disciplines and
applied felds. Such diverse disciplines as geography (DeLyser, Herbert,
Adtken, Crang, & McDowell, 2010; Hay, 2010), political science (MeNabb,
2004), and psychology (Camic, Rhodes, & Yardley, 2003; Fischer, 2005;

Qualitative Reserch in Psychology) have seen the publication of edited books,
texts, and journals on qua]llalne mn:h mﬂl\m}s over the past decade
and a half. The A ! tathon started publishing the

pournal Qualitative Psnyogy in 101& Qualitative methods have been used
for program evaluation and policy research (Bogdan & Taylor, 1990; Guba &
Lincoln, 1989; M. Q. Patton 1987, 2008, (410, 2014; Rist 1994). Journals and
texts on qualitative research can be found in such diverse applied areas of
inquiry as health care and nursing (Latimer, 2003; Munhall, 2012; Streubert &
Csrpmtet, 21.110 Qualitative Health Research), mental health, counseling,

(Harper & Thompson, 2011; McLend, 2011), education
Bogdan& Bj.kben He; Intermational fournal of Qualitalfve Studies in Eduwcation;
Lichtman, 2010 Chealitative Research in Education), music education {Conway,

2014), public health (Ulin, Robinson, & Tolley, 2005), business (Meyers,
2013), thealogy (Swinton & Mowat, 2006), disability studies (Ferguson
et al, 19%92), human development (Daly, 2007; Jessor, Colby, & Shweder,
1996), social wark (Sherman & and Reid, 1994; Qualitative Social Work), and
special education (Stainback & Stainback, 1968).

One does not have to be a social or to think il lly to prac-
tiee qualitative research. Although we identify with & sorj:lc@l:xi tradition,
qualitative approaches can be used in a broad range of disciplines and Belds.

Just as signifi as the i interest in qualitative research meth-
ods has been the proliferation of theoretical perspectives rooted in the phe-

logical tradition underlying this form of inquiry. We consider the

1 hipk theary and methodology fully laterin this ch

QUALITATIVE METHODOLOGY

The phrase qualitative methadology refers in the broadest sense to research
that produces descriptive data—people's own written or spoken words and
observable behavior. As Ray R.Is( (Wﬂ} pointed out, qualitative methodal-
opy. like quanttat] than a set of data-gathering tech-
niques. tisa way of approaching ﬂae empirical world. In this section we
present our notlon of qualitative research.

L. Qualitative ressarchers with the meaning peaple attach o things
in Hheir Tives, Central b the phenomenclogical perspective and hence gualita-
tve research is understanding people from their own frames of reference and

15. Bogdan & Biklen
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! ity as they exy it (Corbin & 2008 ). Qualitati
mrchcrsempaﬂ-ﬂzaand identify with the people they study in order to
understand how those people see things. Herbert Blumer (1969) explained it

this way:

T try 1o catch the inferpretafive process by remaining aloof 25 a so-called "ab-
pn:nre observer and refusing to take the role of the acting unit is o risk the

biect s likedy to fll in the process
u: interpretation with his? own surmises in place of catching the process as it

occurs i the experience of the acting unit which uses it. {p, 56)

As suggested by Blumer's quote, qualitative researchers must attempt o sus-
pend, or set aside, their own perspectives and taken-for-granted views of
the world. Bruyn (1966) advised the qualitative researcher o view things as
though they were happening for the first time. Nothing is taken for granted.
Psathas (1973} wrote:
For the sociologist, a phenomenological approach 1o observing the social
world requires that he break out of the natural attitude and examine the very
assumptions that structure the experience of actors in the wuru.-fnn,day

Iife. A method that provides assi in this is
of everyday life. This does not mmlvedmymgwummr: world o
even doubting it (it i nat dan doubt).

attitude toward the wosld, allowing me o see with clearer vision. | set aside
preconceptions and presuppositions, what 1 already “know” about the social
waorld, in order to discover it with clarity of vision, ipp. 14-15)

2. Qualitati Wi inductive. Qualitat hers devel
insights, and understandings from patterns in the data rather rh.nn callect-
ing data to assess preconceived models, hypotheses, or theorles. Glaser and
Strauss (1967) colned the phrase “grounded theory” to refer to the inductive
thearizing process involved in qualitative research that has the goal of build-
ing theory. A theory may be sald o be grownded to the extent that it is derived
from and based on the data themselves. Lofland (1995) deseribed this type of
theorizing as “emergent analysis” and pointed out that the process is creative
and Intuitive as opposed to mechanical.

In qualitative studies, researchers follow a fexible research design
(Marshall & Rosseman, 2011 We begin our studies with only vaguely
f: lated research H we begin, we do not know for sure
what te look for or what specific questions to ask until we have spent some
Hminaselﬂns.)\qhe learn about a 9&&!’\3 and how panjd.pem view their

we can make decish g additional data to eollect on
lhebasm of what we have already learned.
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Foundations of Chalitarive Research far Edweation 5

where, bow, and ueder what circumstances they came into being. OF what bistorical cir-
cumstances and movements are they a part? To divorce the act, word or gesture {rom its
conext is, for the qualitsive researcher, 1 lose sight of significance. As one anthropalo-
gntdeseribed it

I anthropological interpretation is constrecting a reading of what happens, thes o divore
1 from: what boppem—from whet i thas time or that place specific people say, what they
do, sihat 15 done 1o them, from the whole vast business of the world—s to dworce 2 fram
its applicatan and reader @ vacant. A good mterpretaton of amythmg—a poem, 3 person, 3
histoey, 2 nitwl, an instiution, a society—takes ws o the heart of that of whach 1 3 the -
terpretation. (Geerte, 1575, p. 18)

Whether they colbect data on classroom interaction by videoing class sessions (Floein, 1978,
Mehan, 157%). on the experences of superimendents and teachers throogh imerviewing
(Chase, 1995, Weilee, 1985 Middleton. 1993; Casey, 1993), on desegrepation (Metz, 19781,
Theracy (Owler. 1996), and adelescent entity formation in urban high schooks (Eckert,
1989, o life anwny the Black nuddle or poor classes (Pattillo-McCoy, 1999, Anderson,
1998) by participant observation, qualitstive researcliers assume that human behavior is sig-
uificantly influenced by the setting in which it occurs, and whenever possible, they 20 1o that
bocation.

1 Deseriptive Data. Qualitative research is deseriptive. The data collected take the
Joem of words or pectures rather thin numbers. The written results of the research contan
puotations from the data to illustrate and substantizte the p i The data nclude in-
terview transcripis, fiekdnotes, photographs, videotapes. personal documents, memos, and
other official records. In thew search {0 understanding. qualitative researchers do not
reduce the pages upon pages of marration and other data o numercal symbols. They try o
amalyze the data with all of their richeess a8 closely = possible to the: form i which they
were recorded or trimscribed. Qualitative artiches and repons often contain quotations and
iry to describe what a partscular sitmation or view of the workd is like in narrative form. The
writlen word i very important in the qualitative approach, both m recording data and dis-
seminating the findings.

In collecting descriptive data, qualitative researchers approach the world in a nit-
picking way. Manv of us are bocked into our “taken for grapted” woelds, obliviows 10 the
details of our enviroament and o the assumptions under which we operate. We fail o
notice such things & pestures, jokes, whe does the talking in 2 conversation, te decora-
tidees oo the walls, and the special woeds we wse and 10 which those aroand w respond.

The gualitative research approach demands that the workd be examaned with the as-

16. Hardani et al
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partscular versions of “good mothers”™ on teenage mothers in high school (Luschen. 199557
Nothing is tiken for pranted, and no statement escapes scouting. Description succreds asa
method of data garhering when every detail 15 considered. Descriptive data are partscularly
impodant becawse qualitative methods enable researchers o study what people take for
gramted We focus on how people’s assumptions about the ways hife 1s organized propel
them: throughout their daily activities.

3 Concern with Process. Qualitative researchers are concerned with process rather
than semply with omcomes or products. How do people aegotiate meanmg? How do cer-
Lain terms and labels come 10 be applied” How do purticular notioes come to be taken o
part of what we know as “common sense™ What is the matural history of the activity or
events under stdy? Rist (1978) explored teachers’ expectations woward certain kinds of
children and portraved how these atitudes were translated inio daily interactions with
them. The treatment then remnforced the taken-for-gramed artindes that the kids were not
smart. Ini with fensle superiniendents, aresearcher showed how the adnuinistes-
toes developed specific stories about their siruggles over the course of thear careers (Chase,
19951 A participent observation study in a day care center for high school stodent-mothers
showed bow tzachers continually worked to shift the students’ und fing of mothering
(Luschen. 1998, Middketon -and Hewitt (20005 explored the trasitions of caring when
peophe “with profousd lzaming difficulties™ were moved from “long-term care in hospatals
1 community-based Eving™ (p 261

The yualitative conphiasis on process has been particularly beoeficial in educational re-
search in clarif ying the self-ful(dlling prophecy, the idea that students’ cognative performance
in schioolis affected by teachers” expectations of them (Rosenthal & Jacobson. 19681 Chen-
tiarive techniques have been able to show by meams of pre- and post-iesting that changes
ovcur. Quakitative drategies have supgested just ow the expectats Lated into daily
activities, procedures, and mieractions. A particularly brilliant resdition of the self fulfiling
prophecy in a Kindergarten classroon is represemted in a participant observation study of an
Alrican American kindergarten closs in St Louis. The children were divided into groups
based on socsl and econonic critenia within the first few davs of school. The teacher inter-
acted more with her top groog, allowed them moee privileges, and even permitted them 10
discipline members of the fower proup. The day-to-day peocess of mberaction is richly poe-
traved (Rist, 19700 Thas Kind of stady focuses on how definitions {ieachers” definitions of
students, students’ definitions of each otber and themselves) are formed.

4. Inductive. Qualitative researchess tend 1o analyze their data indoctively. They do
ot search out data or evidence o prove or disprove hypotheses they hold before entering
the study, ruthee, the abstractions are buill & the particulaes that have been gathered are
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perlu  sering  merasakannya., menyelaminya berdasarkan
pengetahuan kita.
5. Peneliti sebagai instrumen dapat segera menganalisis data yang

Iahirknn-hi

diperoleh. la dapat feirkannya, i potesis dengan

segera untuk kan arah p untuk  mentest

hipotesis yang timbul seketika.

6. Hanya manusia sebagai instrumen dapat mengambil kesimpulan
berdasarkan data yang dikumpulkan pada suatu saat dan
menggunakan segera sebagai  balikan untuk memperoleh

perubahan, p atau pelakan.

7. Dalam penelitian dengan menggunakan test atau angket yang
bersifat kuantitatif yang dimtamakan adalah respon yang dapat
dikuantifikasi agar dapat diolah secara statistik, sedangkan yang
menyimpang dan itu tidak dihiraukan. Dengan manusia sebagai
instrumen, respon yang anch, yang menyimpang justru diberi
perhatian. Respon yang lain daripada yang lain, bahkan yang
bertentangan dipakai untuk mempertinggi tingkat kepercayaan
dan tingkat pemahaman mengenai aspek vang diteliti.

B. Teknik Pengumpulan Data
Teknik pengumpulan data merupakan langkah yang paling

strategis dalam penelitian, karena tujuan utama dari penelitian adalah
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-
mendapatkan data. Tanpa hui teknik p p dat.a,

maka peneliti tidak akan mendapatkan data yang memenuhi standar
data yang ditetapkan.

Pengumpulan data dapat dilakukan dalam berbagai sening,
berbagai sumber, dan berbagai cara. Bila dilihat dari setring-nya, data
dapat dikumpulkan pada setting alamiah (namral serting), pada
laboraturium dengan metode eksperimen, dirumah dengan berbagai
responden, pada suatu seminar, diskusi, di jalan dan lain-lain. Bila
dilihat dari sumber datanya, maka pengumpulan data dapat
menggunakan sumber primer, dan sumber .\e&é:r#::u"r:f'_ Sumber primer
adalah sumber data yang langsung memberikan data kepada
pengumpul data, dan sumber sekunder merupakan sumber yang tidak
langsung memberikan data kepada pengumpulidmn, misalnya lewat
orang lain atau lewat dokumen. Selanjutmya bila dilihat dari segi cara
atau teknik pengumpulan data, maka teknik pengumpulan data dapat
dilakukan dengan OBSSIvVaST (pengAmARE interview (Wawaneara),
dokumentasi dan gabungan keempatnya.

Ber am teknik pengumpulan data ditunjukkan pada

gambar dibawah ini. Berdasarkan gambar tersebut terlihat bahwa

secara umum terdapat empat macam teknik pengumpulan data, yaitu

observasi, dok i, dan gal ftri I




= Observasi
2 Wawancara
Macam teknik
pengumpulan data
" Dokumentasi
Triangulasi/
¥ Gabungan

Gambar 6.1: Teknik Pengumpulan Data Penelitian Kualitatif

Dalam penelitian kualitatif, pengumpuolan data dilakukan pada
namral sewting (kondisi yang alamiah), sumber data primer. dan
teknik pengumpulan data lebih banyak pada observasi berperan serta
(participan observation), wawancara mendalam (in depth interview).
dan dokumentasi. Catherine Marshall, Gretchen B. Rossman (2005),
menyatakan bahwa: the fundamental methods relied on by qualitative
researchers for gathering information are, participation in the

setting, direct observation, in-depth interviewing, document review.

S

¥

. o
.®  jelas, dapat berupa hubungan kausal atau interaktif, hipotesis atau

teori.

Dalam pembuatan simpulan proses analisis data ini dilanjuti
dengan mencari hubungan antara apa yang dilakukan (whar),
hagaimana melakukan (how), mengapa dilakukan seperti itu
{why) dan bagaimana hasilnya (how is the effect).

Dalam analisis data. Miles dan Huberman memperkenalkan
dua model. Model yang dimaksud adalah:

1. Model alir dan
2. Model interaktif

Pada model alir, yang menjadi perhatian peneliti adalah

i

waktu, peny proposal
data dan analisis data, dan pasca pengumpulan data. Pada model

alir ini, peneliti melakukan ketiga kegiatan analisis secara
bersamaan antara reduksi data. penyajian data. dan penarikan
simpulan. Selengkapnya dapat dilihat pada gambar di bawah ini:

1. Observasi

Observasi  ialah

p dengan p yang
sistematis terhadap gejala-gejala yang diteliti (Usman dan
Purnomo, 2004). Observasi menjadi salah satu teknik
pengumpulan data apabila: (1) sesuai dengan tujuan penelitian (2)
direncanakan dan dicatat secara sistematis, dan (3) dapat dikontrol
keadaannya (reliabilitasnya) dan kesahihannya (validitasnya).
Observasi merupakan proses yang kompleks, yang tersusun

dari proses biologis dan psikologis. Dalam menggunakan teknik

observasi yang terpenting ialah dalkan p dan
ingatan si peneliti.

Ada dua indera yang sangat vital di dalam melakukan
pengamatan yaitu mata dan telinga. Oleh sebab itu, kedua indera
itu harus benar-benar sehat. Dalam melakukan pengamatan, mata
lebih dominan dibandingkan dengan telinga. Mata mempunyai
kelemahan-kelemahan yaitu mudah letth. Untuk mengatasi
kelemahan yang bersifat biologis tersebut maka perlu melakukan
hal-hal berikut: (1) menggunakan kesempatan yang lebih banyak
untuk melihat data-data; (2) menggunakan orang lain untuk turut
sebagai pengamat (observers), dan (3) mengambil data-data
sgjenis lebih banyak. Sedangkan usah: ha untuk i

kelemahan yang bersifat psikologis adalah: (1) meningkatkan

| REDUKSI DATA

|>Amisipasi | Selama Pasca
| PENYAJIAN DATA |
I Selama Pasca |
| PENARIKAN SIMPULAN |
| Selama Pasca

RN Rl i N

Gambar 7.1: Komponen Analisis Data: Model Alir
Sumber: Miles dan Huberman, 1992

Sedangkan pada model interakiif, reduksi data dan
penyajian data memperhatikan hasil data yang dikumpulkan,
kemudian pada proses penarikan simpulan dan verifikasi.
Lengkapnya lihatlah gambar di bawah ini.
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Intrinsic and Extrinsic Motivations: Classic Definitions and
New Directions

Richard M. Ryan and Edward L. Deci

Eintversity af Rachester

Intrinsic and extrinsic types of mofivation have been widely shudied, and the
dickincaiom nebwérm theri b 2 ‘light oo both e

tional practices. In this review we revisit the classic definitions of trimsic and
extrinsic motivation in fight of contemparary research and theary. Inirinsic mativa-
tiun remains an Emprian: construct, reflecting ihe il buman propensity ta lears
and wsimilate. However, exirmsic mativation & argued to vary considerably in its
relative autonouy and thass can either refloct extomal control of e seiforzgulation.
The relations of bath classes of matives to basic human needs for smoncmy, comge-
tence and relatedness ane diwumsod. & S Acdenis Fros

To be motivated means fo be moved o do something. A person whe fecls
T SRS OF iTspiration to ct is thus charcterized as unmotivated, whereas
someone who is energized or activated toward an end is considered moti-
vated. Most everyone who works or plays with others is. accordingly, con-
cemed with motivation, facing the question of how much motivation those
others, or oneself, has for a task. and practitioness of all types face the peren-
nial task of fostering more versus less motivation in those around them. Most
theories of motivation refiect these concerns by viewing motivation os a uni-
tary phenomenon, one that varies from very little motivation to act to a great
deal of it

Yet, even brief reflection suggests that motivation is kardly a unitary phe-
nomenon. People have not only different smounts, but also different kinds
of motivation: That is. they vary not only in fevel of motivation {i.c.. how
much motivation), but also in the orfentanon of that motivation (i.e, what
type of motivation). Oricatation of motivation concerns. the underlying atti-
tudes and goals thut give rise 1o sction—that is, it concerns the why of ac-
tions. As an example. a student can be highly motivated to do homework
out of curiosity and interest or. alternatively, because he or she wams to
procure the approval of a teacher or parent. A student could be motivated

Address comespondance and reprint requasts 1o Richand Ryan, University of Rochester,
Mecliora 492, Rochester, NY 14627,
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ininnsec and exirinsic motivation and detail the conditions that fosters each.
Second, we describe a model of differing types of extrinsic motivation. Our
concern here is with how teachers. parents and other socializers can lead

dents o i lize the responsibility and sense of value for extrinsic goals
or, aliematively, how they can foster the more typically depicted *‘alicnated™”
type of extrinsic motivation that i associated with low student persistence,
interest, and involvement.

INTRINSIC MOTIVATION

Intrinsic motivation is defined as the doing of an activity for its inherent
sanisfactions rather than for some separable consequence. When intrinsically
motivated a person is moved to act for the fun or challenge entailed rather
than because of external prods, pressures. or rewards. The phenomenon of
intrinsic molivation was first acknowledged within expermmental studics of
animal behavior, where it was discovered that many organisms engage m
exploratory, playful, and curiosity-driven behaviors even in the absence of
reinforcement or reward (White. 1959). These spontancons behaviors, al-
though clearly bestowing adaptive benefits on the organism, appear not to be
done for any such mstrumental reason. but rather for the positive experiences
associated with exercising and extending ancs capacities.

In humans, intrinsic motivation is not the only form of motivation, or even
of volitional activity, but it s a pervasive and important one. From birth
onward, humans, in their healthicst siates, are active, inquisitive, cunous.
and playful creatures, displaying a ubiquitous readiness to keam and explore.
and they do net require extrancous incentives to do so. This natural motiva-
tional tendency is a eritical clement in cognitive, social, and phiysical devel-
opment because it is through acting on one's inherent interests that one grows
in knowledge and skills. The inclinations to take mierest in novelty, to ac-
tively assimilate, and to creatively apply our skills is not limited to childhood.
but ks a significant feature of human naturc that affects performance, persis-
tence, and well-being across life's epochs (Ryan & LaGuardia, in press).

Although, in one sense, intrinsic motivation exists within individuals, i
another sense intrinsic motivation exists in the relation between individuals
and sctivities. People are intrinsically motivated for some activities and not
others, and not everyone is intrinsically motivated for any particulur sk,

Becausc mirinsic motivation exists in the nexus between a person and a
task, some suthors have defined intrinsic motivation in terms of the task
being imeresting while others have defined it in terms of the satisfactions a
person gans from ininnsically motivated iask engagement In part, these



5. Tipe-tipe motivasi
Dikatakan dalam Elida Prayitno, (1989:10) ada dua tipe motivasi
yaitu (1) motivasi intrinsik, dan (2) motivasi ekstrinsik.

a.  Motvasi intnnsik

Thomburgh' dalam Elida Prayitnio, (1989:10)  berpendap

Individu yang digerakkan oleh motivasi intrinsik, baru akan puas

kalau kegiatan yang dilakukan telah mencapai hasil yang teribat

dalam kegiatan itu. Sedangkan menurut Singgih D. Gunarsa.

(2008:50) ivasi intrinsik pakan d atau kehendak
yang kuat yang berasal dari dalam din sescorang. Semakin kuat
motivasi intrinsik yang dimiliki oleh sescorang. semakin besar
kemungkinan ia memperlihatkan tingkah laku yang kuat untuk
mencapai tujuan.

b.  Motivasi Ekstrinsik

i ekstrinsik

karena tujuan
utama individu melakukan kegiatan adalah untuk mencapai tujuan
yang terletak di luar aktivitas belajar itu sendiri, atau tujuan itu tidak
terlibat di dalam aktivitas belajar. Menurut Singgih D. Gunarsa.
(2008:51) yang dimaksud dengan motivasi ckstrinsik adalah segala

sesuatu yang diperoleh melalui pengamatan sendiri, ataupun melalui

c. Lorimer
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24

According to Summer (1992: 476) the definition of films are (1) a role of

material which is sensitive to light and which is used in camera for taking

h h
P &

or moving pi for the cinema (2 movie, a story. play. etc.
recorded on film to be shown in the cinema, on television, etc.

Patrick (1993: 496) defines as a series of connected cinematographic

scientists to see aspects of the world that are difficult to observe with make eyes.

The motion picture camera can record bacteria and other microscopic objects as
well as star system whose light is to faint for normal viewing. The camera can
capture processes of nature such as the opening of flowers that are difficult to
observe because they so rapidly.

Watching a film make the viewer understand, communicate, and familiar
with something informed in the story. Film has a fantastic way in conveying the
theme. People who watch film can leam theme easily and reflected the things that

are useful to their life. Film can portray a clear description about the situation or

stikom
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FUBLI SERVICE LEADERSHIP ORGANIZATION:
WORK MOTIVATION ANIFWORK PRODUCTIVITY
ORGANIFATIONS WITHIN ORGANIZEATIONAL

BEHAVIOR PERSPECTIVES

LIBERARY

ABSTHACT

kehidupan. Jadi disabilitas adalah sebuah fenomena kompleks, yang
mencerminkan interaksi antara ciri tubuh seseorang dan ciri dari masyarakat
tempat dia tinggal (http://www.who.int/topics/disabilities).

Anak berkebutuhan khusus ahli oleh Kanner dalam Jamars

(2006:85) adalah orang yang mengemukakan istilah autisme, anak autis adalah

anak yang galami ding fund; [ disorder, sehingga tidak mampu
lakukan 1 i dengan lingkung; Oleh sebab itu, anak autis bersifat
menutup diri dan tidak peduli, serta tidak perhatikan  lingkung;

(Greespan dan Wider dalam Jamaris, 2006: 85).

Dalam penyampaian pesan ini. penulis menggunakan media film sebagai
penyampai pesan. oleh karena itu ada beberapa kajian teori yang terkait yaitu
menurut Fred Wibowo (2006) Fillmyadalalyalat wstuk mienyampaikan besbagai
esaarvkepadar Kiialayalkaselalti sebual mediaeerita il juga merupakan
medium ekspresi artistik sebagai suatu alat bagi para seniman dan insan perfilman

dalam rangka k

dan ide cerita. Secara esensial dan

substanstal film memiliki power yang akan berimplikas: terhadap komunikan

masyarakat.
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18. Web,

education is inseparable from the influence of
the curriculum. The curriculum is basically
a comprehensive plan that includes activities
and experiences that need to be provided to
give widespread opportunities for students
to learn. Kurikulum 2013 (curriculum 2013)
requires teachers to be able to develop a lear-
ning that fosters students’ learning autonomy
and change the teacher-centered learning pa-
radigm into students-centered learning so it
needs for innovation for the learnings used.

The success of teaching and learning
process is not only influenced by intellectual
factors, but also by other nonintelektual fac-
tors that are not less important in determining
a person's learning outcomes. Suratno (2013)
argued that the demands of high school gra-
duates are varied, but since high school gra-
duates are designed to continue to higher
educations, which is to college, both in S1
(undergraduate) and Diploma levels, the most
important for them is the acquisition of high
learning results so it allows them to proceed to
the desired university (Perguruan Tinggi/PT).
But the facts show that not all students can get
high marks as they expect. Some of these facts
are students’ ability to motivate themselves,
think creatively, self-confidence and courage
to make decisions.

Motivation is the overall driving force

a. Dictionary APA

vior in achieving goals. Motivation can deter-
desired indivi-

8l The term motivation refers to factors and
processes that encourage a person to react
in various situations. Meanwhile, according
Djamarah (2002: 114) motivation as a driving
force that converts energy in a person into the
form of real activity to achieve certain goals.
Motivation can be said as a series of at-
tempts to provide certain conditions so that
someone has the wills and wants to do so-
mething. The motivation that exists within a
person has several characteristics (Sardiman,
2014: 83) which are as follows: (1) Diligent
in facing the duties (can work continuously
in long duration, and does not stop before
the task is completed). (2) Tenacious in facing
difficulties or not easily gets desperate. Does
not require encouragement outside from the
students in having achievements (not quick-
ly satisfied with what has been achieved). (3)
Shows interest in various issues (interest in
succeed). (4) Preferably work and working
independently and does not dependent on ot-
hers. (5) Gets bored faster with monotone and

183
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primary, or organic matives, such as hunger, thirst, and need for sleep; and {b) perscnal, social, or
secandary matives, such as affiliatian, competition, and individual interests and gaals. An impaortant

August 15, 2023

istinctic t alst VEET | | ivating fi =rmal fi , such
distinction must also be drawn between internal mativating forces and extemnal factors, such as Word of the Day

rewards or punishments, that can encourage or discourage certain behaviors, See extrinsic
motivation; intrinsic motivation,

2. in conditioning, the variables, collactively, that alter the effectivensss of reinforcers, Compare
establishing operatian.

3. a person's willingness to axert physical or mental effort in pursuit of a goal or outcome, See work
mGtivation,

b. Onedaily.com
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o
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Below, you will get to read the different definitions of “maotivation” by different

authors.

« “Motivation is defined os the performonce of on activity becouse it is
perceived to be instrurmental in achieving valued outcomes™ (Teo, Lim, & Lai,
1999,

“Motivation is defined as the power that triggers action that follows"” (Cheng,
& Cheng, 2012).

Furthermore, “Motivation can be defined as everything that drives and
sustains human behavior” (Gard, 2007).

“Motivation may be defined as the degree to which individuals commit effort
to achieve goals that they perceive as being meaningful and worthwhile”
“Motivation can be defined os the desire to achieve some” goal (Hays, & Hill,
2007).

Additionally, "“Motivation is generally viewed as a process through which an
individual's needs ond desires are set in motion" (Rakes, & Dunn, 2010).

“Motivation is the process whereby goal-directed activity is instigoted and
sustained"” (Pintrich, & Schunk, 1996).
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1. Kridalaksana (1984:32)

;
2

Pengertian film adalah media massa yang memiliki sifat audio visual, yang bisa

mencapai khalayak banyak

2. Michael Rabiger

Menurut Michael Rabiger, pengertian film ialah bersifat menghibur dan juga

jmenarik, sehingga mampu membuat para penontonnya untuk berpikir lebin dalam

3. Palapah dan Syamsudin

Sedangkan menurut Palapah dan Syamsudin dalam bukunya tahun 1986, ia juga
ikut berpendapat bahwa pengertian film adalah media yang menggabungkan

antara perkataan dan gambar-gambar yang bergerak

d. Online Etymology

< > C & etymonling.com/word/movie
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movie (n.)

1912 (perhaps 1008), shortened form of moving picture in the cinematographic sense (1896). As an
adjective from 1013. Movie star attested from 1013. Another early name for it was photoplay.
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You are reading Whao invenred cinema? in A very shorr history of cinema

WHO INVENTED CINEMA?

Publicity image of Edison
Kinetophone, ¢.1885

Image source

hort-history-of-cinema

No one person invented cinema. However, in 1891 the
Edison Company successfully demonstrated a profotype
of the Kinetascope. which enabled one person at a fime to
view moving pictures.

The first public Kinetoscope demonstration fook place in
1893. By 1894 the Kinefoscope was a commercial success.
with public parlours established around the world.

The first to present projected moving pictures to a paying
audience were the Lumiére brothers in December 1895 in
Paris, France. They used a device of their own making, the
Cinématographe, which was a camera, a projector and a
film printer all in one.

# scienceandm edramuseum.org.uk/okjecls and-stories very-shan-history-cf-cinema i

‘You are reading Adding eolour in A very short history of cinema -

THE RISE OF THE FILM INDUSTRY

By 1914, several national film indusfries were established. A1 this time, Europe, Russia and
Scandinavia were the dominant industries; America was much less important, Films became
longer and storytelling, or narrative, became the dominant form.

As more people paid fo see movies, the industry which grew around them was prepared fo
invest more money in their production, distribution and exhibition, so large studios were
established and dedicated cinemas built. The First World War greatly affected the film
industry in Europe. and the American industry grew in relative importance.

The first 30 years of cinema were characterised by the growth and consolidation of an
industrial base. the establishment of the narrative form. and refinement of technalogy.
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fou are reading The rise of rhe film industry in A very shorf history of cinema

ADDING COLOUR

Colour was first added to black-and-white movies through hand colouring, hinting, toning
and stencilling.

By 1908, the principles of colour separation were used to produce so-called 'natural calour’
maving images with the British Kinemacolor process, first presented fo the public in 1909,

Kinemacolor was primarily used for documentary (or ‘actuality’) films, such as the epic With
Our King and GQueen Through India (also known as The Delhr Durbar) of 1912, which ran for
over 2 hours in Tofal.

The early Technicolor processes from 1915 anwards were cumbersome and expensive, and
colour was nof used more widely until the introduction of its three-colour process in 1932, |t
was used for films such as Gone With the Wind and The Wizard of Oz (both 1939) in
Hollywood and A Matter of Life and Death (1946) in the UK.

& soenceandr OFg.ukfayecte-and-stonas fvery-short-history-of-cinema
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You are reading Adding sound in A very short history of cinema

ADDING SOUND

The first attempts to add synchranised sound to
projected pictures used phonographic cylinders or
discs.

The first feature-length movie incorporafing
synchromsed dialogue, The Jazz Singer (USA, 1927),
used the Warner Brothers'Vitaphone system, which
employed a separate record disc with each resl of
film for the sound.

This system proved unreliable and was soon replaced
by an optical, variable density soundfrack recarded
photographically along the edge of the film.
developed originally for newsreels such as

Vitaphone disc, 1930 Movietone.

Scienca Museum Group Collaction

Image source



8 scerceandmadiamussum,org.uk/objects-and-stanes fvery-short-Histary-ci-cinema
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CINEMA'S GOLDEN AGE

By the early 1930s, nearly all feature-length movies were presented with synchronised
sound and. by the mid-1930s, some were in full colour Too. The advent of sound secured the
dominant role of the American industry and gave rise to the so-called ‘Golden Age of
Haollywood',

During the 1930s and 1940s, cinema was the principal form of popular entertainment, with
people offen attending cinemnas twice a week. Ornate ‘super’ cinemas or 'picture palaces’,
offering extra facilities such as cafés and ballrooms, came to fowns and cifies; many of
them could hold over 3.000 people in a single auditarum.

In Britain, the highest atfendances occurred in 1946, with over 31 million visits fo the cinema
each week.

A Cnebines

OneDirive.
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You are reading Clnema's Golden Age in & very short history of cinema

HOW DID CINEMA COMPETE WITH TELEVISION?

The introduction of television in America
prompted a number of rechnical experiments
designed to maintain public inferest in cinema

In 1952, the Cinerama process. using three
projectors and a wide, deeply curved screen
together with multi-track surround sound. was
premiered. It had a very large aspect ratio of
2.53:1. giving audiences a greater sense of
immersion. and proved extremely popular,

mational image for Cinerama, 1952,
inerama Inc

Pr
! Howewer, Cinerama was techically complex and
therefore expansive to produce and show.
Widescreen cinema was not widely adopted by
the industry until the invention of CinernaScope in 1953 and Todd-AQ in 1955, Both
processes used single projectors in Their presentarion.

CinemaScope ‘squeezed’ images on 35mm film;
when projected. they were expanded latarally _
S o A Py i v = Sl

&

Screenshot saved

. The sereenshot was adde
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processas used single projectors in their presentation.

Cinemalcope 'squeezed’ images on 35mm film:
when projected. they were expanded laterally
by the projectar lens fo fif the screen. Todd-AQ
used filrm with a width of 70mm. By the end of
the 1950s, these innovarions had effectively
changed the shape of the cinema screen, with
aspect rafios of either 2.85:1 or 1.66:1
becoming standard. Stereo sound, which had
been experimented with in the 1940s. alsa
became part of the new widescreen experience.

Tha Sound of Music an the museum's
Specialist large-screen systems using 70mm curved scraen, 2019.
film were also developed, The most successful
of these has been IMAX, which as of 2020 has

aver 1.500 screens around the warld, For many years IMAX cinemas have shown films
specially made in its unique 20 or 30 formats but more recently they have shown popular
mainstream feature films which have baen digitally re-masterad in the IMAX format, offen
with additional scenes or 30 effecrs.

L] t5-3n0-3t0mEs/ hor-hisk . I

You are reading How have cinema arrendancs figurss changed? in & very short history of cinema

years audiences dwindled. By 1084 cinema aftendances in Britain had dechned fo one million
aweek.

By the late 2000s, however, that number had
trebled. The first British mulfiplex was built in
Milton Keynes in 1985, sparking a boom in ouf-
of-town multiplex cinemas.

Today. most people see films on television.
whether terrestrial, satellite or subscription
video on demand (SYOD) services. Streaming
film content on computers, tablets and mobile
phones is becoming more common as it proves
to be more convenient for modern audiences
and lifestyles.

The Point multiplex cinema. Milton Keynes

Although America still appears to be the most
influential film industry. the reality is more
complex. Many films are produced
internationally—either made in various
countries or financed by multinational companies that have interests across a range of
media.

Image source
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You are reading Furrher reading in A very shorr history of cinems

media.

WHAT'S NEXT?

In the past 20 years. film production has been profoundly altered by the impact of rapidly
improving digital fechnology. Most mainstream productions are now shot on digital formats
with subsequent processes, such as edifing and special effects, underraken on compufters.

Cinemas have invested in digital projection facilifies capable of producing screen images
that rival the sharpness, detail and brightness of traditional film projection. Only a small
number of mare specialist cinemas have retained film projection equipment.

In the past few years there has been a revival of interast in 3D features. sparked by the
availability of digital fechnology. Whether this will be more than a shorf-rerm phenomenon
{as previous attempts at 30 in the 1950s and 1980s had been) remains to be seen. though
the trend towards 3D production has seen greater investment and industry commitment than
befare,
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What is Freudian Motivation Theory?

Fretdian motivation theary posits that unconscious psychological forces, such

as hidden desires and motives, shape an individual's behavior, like their

purchasing pattems, This theary was developed by Sigmund Freud who, in

addition to being a medical doctor, is synonymous with the field of Meehema
Lt FUSION

VARKETS
KEY TAKEAWAYS

= Freudian metivaticn theory posits that uncanscious psychological

forces, such as hidden desires and matives, shape anindividual's fl.ﬁ w-cost Farex tradlng
behavior, like their purchasing patterns. or everyone
o Freudian metivatien theory is frequently applied te a number of *  Licensed and regulated

disciplines, including sales and marketing, 1o help understand the
consumer's motivations when it comes to making a purchasing
decision.

The Freudian motivation theary explains the sales process in terms of a
consumer fulfilling conscious, functional needs as well as unconscious
needs



