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Aticle Info This study was conducted as an attempt to discover the effect of using
brainstorming method on students” speaking achicvement. It was an
experimental research. The subject was students of Grade X1, Vocational
High School (Sekolah Kejuruan Atas: SMK Negeri | Stabay), which
consisted of 72 students as a sample of this rescarch. The research was
divided into two groups: experimental and control groups. The instrument

Received : 10 December 2021 used to collect the data was oral test. The data were analyzed by using t-test
Revised : 10 January 2022 formula. The analyze showed that the scores of the students in the
Accepted : 02 February 2022 experimental group were significantly higher than the scores of the students
in the control group at the level of significance 0.05 with the degree of
freedom (df) 70. t-observed value 4.7 > t-table value 1.99. The findings
indicated that using Brainstorming Method significantly affected the
students” speaking achievement. So, English teachers are suggested to use
Brainstorming method in order to improve students” speaking achicvement

Keywords: Speaking, Teaching Speaking, Brainstorming Method

Introduction
Speaking English needs constant practice, especially for those who study English as a foreign
language. “The proficiency in speaking English is highly required in this era of globalization and
challenges so that this skill should be mastered by learners in order to be successful in learning
languages™." However, it is a bit difficult to learn because in speaking the speaker just has a little time
for planning their utterences.
By speaking, the students can express what is in their mind. They can convey their ideas, their
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able to chunk small unit into larger ones".? “The more time students have to study the facts, a principle
or practice a skill, the better they learn” * In shorts, that much more of practice is really needed to enable
students to speak up.

Besides, motivation also affects students’ speaking ability. “When students walk into an
attractive classroom at the beginning of a course, it may help to get their motivation for the process
going but when they come to an unattractive place, motivation may not be initiated in this way™.* So,
the teacher has to create a good learning environment to build the students’ motivation in every single
learning activity.

The problem that are faced in teaching speaking are the low of motivation and sometimes the
fear of making mistakes when they speak English. Based on the writer's experience when doing
teaching practice observation in SMK Negeri 1 Stabat, the writer found that students were not interested
to take part in the classroom. The teacher just used lecturing method. The activities of teaching only
gave the examples to the students then asked them to create their own sentence and practiced it in front
of the class.

Because of that, they had low achievement in speaking and difficulty for expressing their ideas
in English. They did not have enough courage to speak up and to share their thoughts because it was
uncommon for them 1o express their opinion orally. The such things happened not because they did not
have any knowledge about the material but because they were lack of grammar and they did not know
the appropriate words to say it in English. Thus, they just kept silent because they were afraid of making
mistakes.

In teaching English, there are various kinds of methods required. To make the students have
strong interest and high motivation in teaching and leaming process especially in learning speaking.
teacher should apply the best method to improve students’ speaking ability. Teacher should be able to
create the good atmosphere in learning. The chosen method can make the students enjoy the class. take
part actively in the leaming activities, and support the students to take much more chances to increase
their capability in speaking. But in fact, the teacher did not apply the suitable teaching method like what
the writer found during his intensive teaching practice program.

The activities in the speaking class seem 1o be boring and less interactive because the teacher
uses the monotonuos method. It can be seen from the speaking activities in the class which oaly drilling
the materials from text book, creating conversation in pairs and then presenting in front of the class. It
causes the students to feel bored and have low motivation in joining the speaking class. “The failure of
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Compreh

22 Brainstorming

Brainstorming is a popular method that helps the smdents generate ereative solutions to
problem. It is particularly useful when they want to break out of stale, established pattems of thinking,
s0 that they can develop new ways of looking at things. It also helps to overcome many of the issues
that can make group problem-solving a sterile and unsatisfactory process.

12 Susan Graham. Communicating with Parents. The Sehool Community Jowrnal, {Canada; Georgian College). p.
83

12 Arthur Hudges. Testing for Language Teachers. Second Edition (United Kingdom: Cambridge University
Press, 2003). p. 12
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In 1938, Alex F. Osborn, and advertising executive, invented the process of “organized ideation”
in a company he headed. The carly participants refferred to their attempts as “brainstorming session”,
in the sense that (hey were using the brain to storm a problem. The term Brainstorming has now become
the accepted way of refferring to group attempts Lo solve specific problems or develop new ideas by
amassing i

“Brainstorming can be used to generate possible solutions for simple problems, but it is
unrealistic to expeet it o accomplish most problem-solving or planning tasks. The value in a session
that is designed solely to produce a list of idea that can be used later in problem solving or other ereative:
processes. The key to the success f the process is that no evalustion or judgement is made of the ideas
as they are being generated. Because of this, creativity is not stifled, it is increased™.’*
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Abstract

The purpose of this study o investigate whether brainstorming strategy can impeove the
students” speaking ability. The subject of research was XI IPA 2 in Academic year
20202021 The design of this research is lassroom action research (CAR). The researcher
evaluates. the studemts’ speaking in five forms those are, Pronunciarion, grammar,
vocabulary, fluency and compeeheasion. Before doing eyele 1 the rescarcher gave speaking
test of precycle, based on the result the test in pre-cycle: the researcher gave trestments of
action | and sction 2 they are planning, implementing, observing and reflecting to see
improvement of stdents’ speaking ability afier the weatments were given The
brainstorming strategy ean improve the students’ speaking ability in two eycle. Then the
researcher find out there is o significance differcnce hetween the mean score of students’
speaking aility in eyele | (62,24) and the mean score of studemts” speaking ability in cycle
2 (75,68). There is impact of cyele 2 and the result can achieve the eriteria of success

By comparing the means, the researcher concluded that improvement students’ speaking
ability through bewinstorming strategy is an effective to develop students® speaking skill

‘Thesefore, Engli teach

Keywonds: Strategy. Brainstorming. Speaking Ability

A Introduction

Speaking is not casy, so leamers nced extra <ffort 1o master the skill of course
because we have to really leam. Therefore, English teachers are demanded fo be more
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using English. But the fact some students be passive in the classroom. Where the teachers

have tried 50 many methods and tools to teach speaking skills but they were still low in

afraid in grammar and pronunciztion

way that allows people to communicate is in Brainstorming. According to
Isaksen brainstomming is a brief summary of issue of idess as Osbom whe intreduces,
presenting this famous group approach to the next generation given (lsaksen, 1998). A
creativity technique with various efforts nade to find conclusions and results for a particular
problem by compiling a list of ideas that are spontancously provided by its menibers. People
can think more fresly and they spentancously suggest as many new ideas a5 cach person has
different ideas. All ideas are recorded and acoepied without criticism and after the
brainstomming session the ideas are evalusted which ones are really needed. Some students
are more better sucoessful than others. To find out why, leam the charscteristies of studeats
because they have different heads and also their curiosity and interests.

Brainstorming Strategy is one of the strategies used 1o provoke someoac's creativity
by relcasing their new ideas and solving problems in the ficlds of education, commercial,
industrial and politics. The Brainstorming Strategy was introduced by Alex Osbom, he was
a manager at an American advertising company in 1938 which was the result of his
inconvenience in meeting with traditionsl businesses. Brainstoming means the use of the
brain to bring out their ideas to solve problems and beainstorming sessions aimed at getting
ereative solutions to problems.

Brainstorming is a popular method of group interaction in both the educational and
business eavironment because o person's argument is very useful in educational and
business development. Although there are matiers regarding productivity, brainstonming is
stll the most widely used method for developing creative solutions. This is a strategy in
research and improvement or variation is still continuing and developing Many of these
‘methods i e than original i

From the result of pre-observed, there is the level of student awareness in leaming
English especially speaking is very low, they complain of being bored and do not enjoy
when in class, a5 we know speaking is one of the skills that we must understand. The first
problem that also arises is their lack of vocabulary and also lack understanding of grammar,

the students also afraid o speak in the classroom, they are sometimes difficult to understand
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Submission Track: Abstract; T y
Received: June 8, 2022 of Brainstorming technique in increasing students’ confidence in
Final Revision: June 30. 2022 English speaking skills in class X IPS 4 SMAN 4 Kota Seran;
Available Oaline: July 04, 2022 this rescarch, focus on the usc of Hrainstoming Technigue and as
sub focuscs on improving Self-confidence in English speaking skills

Keyword, the writer. This research uses qualitative research with this type of

Bramstorming, Self-confidence,

B research method is descriptive. The instrument used voice and video
Speaking

recording devices and cameras from cellphones as well as accurate
— documents, journal, or books that are considered relevant based on
e -y records from various sources, observation and inteview guidclines
Hneeutamen D ol com Technique of collecting data using three ways, namely interviews,
Copyright@2022 (Firshersl)  Obscrvations and documentation. The data analysis technique is to
perform data reduction stages, display data, and conclude data. The
results of the analysis are conveyed through the delivery of
descriptive data. The results of the study, it can be concluded in
general that the Brainstorming tochnigue is considerod capable of
increasing students’ confidence in English speaking skills in clss
IPS 4 SMAN 4 Kota Scrang in the 202112022 school year. Although
the cffiect is not significant when used in distance Icaming. This can
be proven based on the results of research conducted in noa-test with
the informants. Brainstorming can be used both as a teaching
technique and as a teaching strategy. It is very usefil for students to
develop their reasoning skills, creative problem-solving skills,
fluency in English language, self- motivaticn, and sclf-confidence.
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" gy i
communication and making some decisions 1o understand someone's

The Components of Speaking

In the analysis of the speech pracess, it is generally recognized that there are two main
compenents, namely: the fluency and accuracy of pronunciation. vocabulary and grammar.
Therefore, the speaker must have a good understanding of these main components of speech. a).
Flueney , According to the Oxford Advanced Learner's Dictionary (2010: 596), fluency is
the ability to speak or write a language easily, especially the quality of a foreign
language. Richards (2008: 2) Increasing fluency becomes the goal of oral English
courses, which can be developed through the use of information gaps and other tasks that
require students to try real communication, despite limited English proficiency. The oral
fluency of students not only depends on how the students use the language fluently, but
also needs to consider whether the content they want to express is appropriate, that is,

89

Vol.{ Na2February - June 2022 Engish Educsion Liuisics,  Pasigaduate Program Engish Educaon Depariment, B3N 28280400
e Lisaturs Jourral UIN Suln Mindara Hasarucin, Barien

accuracy .b).Aceuracy The accuracy of speaking in the target language refers to the
language system, including pronunciation rules, grammatical patterns and vocabulary
knowledge. ¢). Pronunciation. According to the Oxford Advanced Leamer's Dictionary
(2010: 1217). pronunciation is a way fo pronounce a language or specific words o
sounds. It means every word we say when we speak. Pollard (2008: 65) added that
pronunciation is an important aspect of learning to speak a foreign language.
Pronunciation has become a very important part of oral teaching. Studenis need to
distinguish between sounds or words spoken separately. In addition, students must know
and recognize the stress or intonation of each vocabulary. d). Vocabulary. According to
the Oxford Advanced Learner’s Dictionary (2010) : 1722), vocabulary is all the words
that a person knows or uses. This means that people use words when they speak. In order
to communicate effectively, students need to know a lot of vocabulary and the ability to
use them. If students have limited vocabulary, they will face communication difficulties.

11:41 AM
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Brainstorming
The brainstorming method is a method of teaching that is carried out by the
teacher in class by raising a problem, then students answer or express an opinion so that
it allows the problem to develop into new problems, or it can also be interpreted as a way
to get lots of ideas or ideas from all students in a short time. Based on the purpose of
using the brainstorming method or brainstorming, clear that the end goal is to get as
much input, opinion, and information as possible, meaning that it is completely stripping
out what students think in response to the main problems raised by the teacher in the
classroom learning without worry or fear that other students are judged wrong or right
for. According to Diah Fifin Budiarti (2016) in her jourmal entitled “The Use Of
Brainstorming Game To Improve Studenis Speaking Ability At Eight Grade Siudenis Of
SMP Negeri Sumberwringin- Sukowono-Jember In 20152016 Academic Year” as a
teaching strategy, brainstorming is a useful technique that can be help students learn the
language in a good atmosphere to achieve their goals learning goals. The use of
brainstorming in teaching speaking can make student interest in the lesson and they will
not feel bored during teaching and leaming process. Because students don't solve
problems by themselves. Brainstorming can be used in teaching speaking. This research
uses brainstorming so that students are more interested in speaking English at the
moment the teacher asks them to speak english. According to Karwati, the brainstorming
method is to provide opportunities for students to be able to display independence and
self-direction, have openness and self-integrity in choosing the best alternative action,
able 10 express opinions and actualize themselves in solving a problem and be able t©
respect the opinions of others {Open-Minded). According to Osbom, groups can
duplicate their creative results by brainstorming, where brainstorming works by focusing
on the problem, then freely emerging as much as possible and developing as much as
possible. This method is similar to the cooperative leaming method or group discussion.
It's just that in the group discussion method, someone’s ideas or opinions can be
responded to (supported, complemented, reduced, or not agreed upon) by other
‘Whereas in the t method, people’s opinions or ideas are not to
be responded to. According to Makarao (2009) there are 8 objectives of brainstorming,
namely; 1). Encourage the delivery of ideas or learning experiences that are very helpful
for reflection in the group. Giet as many opinions, ideas from learning about the problem
being discussed. 2). Fostering learning in combining and developing creative thinking
through emerging ideas. 3). Stimulate participation in learning. 4). Creating a fun
atmosphere. 5).Train students’ creative thinking power. 6). Train students to express new
ideas according to their imagination. 7). Gather a number of opinions from the study
group that come from realities in the field. The steps for the brainstorming method
according to Sani (2013) are as follows: 1). Understand the rules for brainstorming and
convey or reiterate the rules, and post them on the wall so all students can see the rule
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tanguage skills defined a5 hsn:mng, listening and speaking, reading and writing. In many
situations where Englih s taught for general purposes, these kil should
be carcfully integrated and used to perform s many genuinely
communicative tasks as possible. Where this is the case, it is important for
the fest writer to concentrate on those types of test items which appear
directly relevant to the ability to use |angua§= for real-life communication.
especially in oral interaction. Thus, questions which test the ability o
understand and respond 1pprepmlcly to polite requests, advice,
instructions, etc. would be preferred to tests of reading aloud o telling
s In \hc written section of a test, questions requiring students to
write letters, memos, reports and messages would be used in place of many
ofthe more taditional compositions used in the past. In stening and
their ability-to. extract
spc:lﬁr, information’of & practical nature would be preferred to questions
testing the comprehension of unimportant and irrelevant details. Above
all, there wullld b: no rigid distinction drawn between the four different
skills a5 in most traditional tests in the past, a test of reading now being,
used to pmv-de Ihe basis for a related test of writing or speaking.

Success in traditional tests all too often simply demonstrates that the
student has been able to perform well in the test he or she has taken — and
very little clse. For example, the traditional reading comprehension test
(often involving the comprehension of meaningless and irrelevant bits of
information) measures a skill which is more closely associated with
examinations and answering techniques than with the abitity to read or
scan in order to extract specific information for a particular purpose. In this
sense, the traditional test may tell us relatively little about the student’s
gencral fluency and ability to handle the target language, although it may
give some indication of he student’s scholastic ability in some of the skills
he or she needs as a student.

Ways of assessing performance in the four major skills may take the
form of tests of:

~ listening (auditory) comprehension, in which short utterances, dialogues.
talks and lectures are given (o the teste

- speaking ability, usually in the form of an interview, a picture
description, rolé play. and a problem-solving task involving pair work or
group work;

- reading comprehension, in which questions are set 1o test the students’
ability to understand the gist of  text and to extract key information on
specific points in the text; and

- writing ability, usually in the form of letters, reports, memos, messages,
instructions, and accounts of past events, etc.

Itis the test constructor’s task to assess the relative importance of
these skills at the various levels and (o devise an accurate means of
measuring the student’s success in developing these skill. Several test
writers still consider that their purpose can best be achieved if each

scparate skill can be measured on its own. But it is usually cxtremely
difficult to separate one skill from another, for the very di of the four
skills is an artificial one and the concept itself constitutes a vast over-
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CHAPTER 1

Overview of
Reading Comprehension

STUDY GROUP FROMPTS
How 0 good and poor raddBier when hey Talk about taid thay have
read? Think of ways good (eUger respond o fext hat you might use in
@oaphing your instructisfitdscl leamens. Can you detemmine from students
responses to fext whethertpey recly understood whot they read?
. What are some of & postibie explanafions when students with reading

< nave nousle e 1
focton relatedio reading Comprenension MMaf mMight need 1o b2 considenda?

. Determinii Nbw well students Lndentand what hey (60d i dIficull because
50 mush@iNf Boeuns *In fhe head” and isn't readily cbservabie. What can you
da fogafief Hateming how wel your students Lndentand what ihey read?
Wit e some af sin the Cammen C s
{SCSY) that relate to readling comprehension instruction? Which of your
‘spdreAt inetmuCToROl PIGCHICSS MGt YOU Change T CONoM with the
\Cbmmen Core practices? What instructional practices might you add?

How is it that children learn to understand what they read? How do soms
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TEACHING READING COMPREHENSON TO STUDENTS WITH LEARNING DIFFC

of the students we taught who had learning disabilities also read well and with
comprehension. In this chapter we present an overview of reading comprehension
and related factors, particularly as they relate to students with significant reading
and learning disabilities.

Understanding text, learning from it, and enjoying reading are the ulimate
goals of learning o read. Although fundamental skills such as phonics and flu-
ency are important building blocks of reading, reading comprehension is the “sine,
ultimately little value if the student is unable to construct meaning from text.
mately, reading comprehension is the process of constructing meaning by/ct
nating a number of complex processes that include word reading, wordl andwworld
knowledge, and fluency (McKeown, Beck, & Blake, 2009; Cornoldi & OS&hill, 2013;
Rasinski, Blachowicz, & Lems, 2012).

In the last few years the phonological awareness and decoirty skills of stu-
dents with reading disabilities have been identified as segicls Jrihibitors to suc-
cessful reading (Ball & Blachman, 1991; Bridges & Catts, 2041:(YConnor & Jenkins,
1995). Although there is little question that difficulties ih trse foundational skills
impede successful growth in reading for many syddents/ it s also true that many
students with learning disabilities have significaris chillenges understanding and
learning from text even when they are able to-decode adequately (Williams, 1995,
2000). Explicit and highly structured deyelagidnt of beginning reading skills is
required, as is highly structured instysictin In reading comprehension (Gersten,
Fuchs, Williams, & Baker, 2001).

X

Ypkin 7 es of observa-
tios of read! fstruction. that 1 comp
instruction wasn't very enggiing O likely to improve reading comprehension. She
summarized reading copprehension instruction as following a three-step proce-
dure: mentioning, practicigy and assessing. That is, teachers would ment;
skill that they wangéd Students to use, then they would give them opportunities
to practice that skill\fiiough workbooks or skill sheets, and finally assess whether
or not they usedh.the skill successfully. Instruction was noticeably missing, Per-
haps of even'xéster concern than the quality of comprehension instruction was
the dearth 61 yding instruction observed. Based on more than 4,000 minutes of
readinggnisifction observed in fourth-grade classrooms, only 20 minutes of com-
prehaniidn instruction was recorded. This study significantly influenced research
inféditg comprehension. However, subsequent observation studies revealed little
ihdfiince on classroom practice (Klingner, Urbach, Golos, Brownell, & Menon, 2010;
Pressley & EFDinary, 1997, Swanson & Vaugh, 2010; Vaughn, Moody, & Schumm,
1998). The Cammon Core State Standards (CCSS) for English language arts were
constructed, in past, to address the issue of opportunity to read text. The goal is that
students spend adequate time reading and responding to highly challenging and
engaging text

1

truction, several havebeen
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Abstract

This siudy simed to dentify the elfect of wsing brainstorming i the development of creative thinking and

achievement n the Englash lnguage amoag 10th grade students at King Abdullah If School of Excellence. The
study ssgle comsisted of (168} students. The problem of the sty was la amswer the main question- W

impact of using brainstorming straiegy in the development of creative thinking and achievement in [
language of at King Albdalish 11 .

the sub ques esrcher built the study tools, which were: [} A test for creative thinking in English,
wrepaced by . 2) Achis est of e prepured by d dof

30) muligle jons

The. The
e study. P sty o groups experimental and

cantrol), Where way, while the expersmental group
ceond academic year

20172015,

The results of the study showed that there were Ity sig
scores of the experimental group (tsught using the braimstorming strategy) and the coatrol group (tought in the
weusl way) in the pre/pastiest of creative thinking. Reslis alon showed there were matiically significant
differences at (=005} between the mean scores of the experimentsl group (Luasht using the beamstorming

each
onginalety) s the pre/padtest of creative tinking. And ako there were statiically sigml
(=005} hetween the mean scares of the experimental sroup and the contral group in the achieverent test of
English langusge
I light of the resuls of the study, the rescarcher proposed some recommendations such as: Englis
bocks in the educational stages should mclud some creative tinking skille, such ac fluency, flex

i : English in different

2 the nee of bramstorming

Keywards: creative thinkmg, brasnstcrming, King Abdllsh 11 Schools of Excellence
L lntrod

The Concept of Brainstoming Strategy:

Ty be called brain drain or generate ideas, =  check:
i And the established this metbod

{Alex Dsborn)and then developed and amended 8 m 1957, s this method i 1o peoduce ideas frst and thea rial
‘and moxdify and develop t. The method of brainstormming & used 1o solve problems individually or collectively, and
trainin i msnt o inerese eficsency ond raise the creative shilitics of the indrvadusl (Al Huwaxds, 2005)

@ Microsoft We X @ ACourseinl X @ TeachingEnc X | @ Teaching.Spe X | @ TestinginEn X | @ MicrosoftWe X | @ WhatEverys X | @ 6x105Llonc X | + N = X
C @ File | C:/Users/jendral's%20wife/Desktop/INI1%20SKRIPSI/REFFERENCE%20BOOK/penny-ur-a-course-in-language-teaching-practice-of-theory-cambridge-teacher-.. @ & ¥ O ° H

M Gmail @B YouTube @ Maps

A Course in Language Teaching: Practice of Theory

A Course in
Language
Teaching

Practice and theory

Penny Ur

IDGE TEACHER TA.




@ Teaching Englishas= X @) Teaching Speaking S¢ X | @ Testing in English as X | @ Microsoft Word - Lay X | @ What EverySchoolle X | @ 6x105Long TitleP6™ X | + v = X

C @ File | C/Usersfjendral's%20wife/Desktop/INI%20SKRIPSI/REFFERENCE%20BO0K/ Teaching%20English%20as%20a%20F oreign%20Seccond%20edition-final%20@2)... & & v O °

M Gmail B YouTube @ Maps

Teaching English as a Foreign Seccond editio

TEACHING ENGLISH
AS A FOREIGN
LANGUAGE

2nd Edition

Ag. Bambang Setiyadi

@ Microsoft We X @ ACourseinl X @ TeachingEng X | @ Teaching Spe X | @ Testingin€n X | @ Microsoft We X | @ WhatEverys X | @ 6x105Lonc X | + ~ = X

c @ File | C:fUsers/jendral's%20wife/Desktop/INI%20SKRIPSI/REFFERENCE%20B00K/ penny-ur-a-course-in-language-teaching-practice-of-theory-cambridge-teacher-... & 12 tr a ° H

M Gmail @ YouTube @ Maps

A Course in Language Teaching: Practice of Theory

symbal ar ‘opeicmal

Acknowledgements

Resd s first To che ersincel eacher
Ta the rainer

Irdrosustion
CTII The teaching process

Modula 1; Presatations and sxplanations:
#Unis One:  Ebfstive presencation.

Uit Towws Examples of presemtasion procedares.
¥ Uni Threes. Explanations aod insirucizons
Modula 2 Pracrice actvtss

init G The fupctionof praciice
cieisticanl a god practice activiy
Practice rechmiques
G Uni Four: - Sequence and progressianin practice

Mot 3 Tests
e e expience
ree: Types of tet elicittion techmques
Deigning a st
© Unie Fre: Test admimisrarion
TN Toaching tis tangusge 111 Tha ‘whot”

Module d: Teaching Pronunciation
ne- - What docs teqehiag pronusciarion involve?

o g earrers’ promun ation
& Unie Four,  Fursher 10pis for discussian
. Ui Fre:




@ Tesching Englishazs X @ Teaching Spesking 5: X | @ Testing in_Englishss % | @ Microsoft Word - Lay- X | @ What Every School e X | @ 6x 105 Long TleP6” x | —+ v =
C @ File | C/Users/jendral's%20wife/Desktop/INI%205KRIPSI/REFFERENCE%20B00K Teaching%20English%20as%20a%20F oreign%20Seccond%20edition-final%202)... & © + O o H

M Gmail B YouTube @ Maps

Teaching English as a Foreign Seccond edition.indd

PREFACE
CONTENTS
CHAPTER1 LANGUAGE TEACHING
11 History of Language Teaching
12 Approach, Method and Technique
13 English as a Foreign Language and English as a Second
Language
21 Background of Grammar Translation Method
CHAPTER2 GRAMMAR TRANSLATION METHOD AND DIRECT
METHOD
Assumptions About Language and Language Learning
Principles of Grammar Translation Method
24 Procedures of Grammar Translation Method
25 Background of Direct Method
26  Basic Assumptions About Language
27 Basic Assumptions About Language Learning
28 Procedures of Direct Method
CHAPTER3 AUDIO-LINGUAL METHOD
31 Background
32 Principles of Audio Lingual Method
33 Assumptions About Language

@ TeachingEnglishass X @) Teaching Spesking S« X | @ Testing.in Englishas X | @ Microsoft Word - Lay: X | @ What EverySchoolle X | @ 6x 105 Long Title!

File | C:/Users/jendral's%20wife/Desktop/INI%20SKRIPSI/REFFERENCE%20BO0K/Teaching%20English%20as%20a%20Foreign%20Seccond%20edition-final%20(2)... @ & ¥ O
c 0o | C/Users/j / P/ / K/T g g ] (2) & H

M Gmail @B YouTube @ Maps

Teaching English as a Foreign Seccond edition.indd

34  Assumptions About Language Learning
35  Teaching Skills
36  Types of Pattern Drills
CHAPTER4  SILENT WAY
41  Background
42 Principles of Silent Way
43 Basic Assumptions About Language
44  Basic Assumptions About Language Learning
45 Procedures of Silent Way
46 Exror Corection
CHAPTERS COMMUNITY LANGUAGE LEARNING
51 Background
52 The Principles of Cll
53  Assumption About Language
54  Assumption About Language Learning
55  Procedure of Cll
CHAPTER6  SUGGESTOPEDIA
61  Background
62 Principles of Suggestopedia
63 Basic Assumptions About Language
64 Basic Assumptions About Language Learning
65  Procedures of Suggestopedia
CHAPTER7 TOTAL PHYSICAL RESPONSE
Background
Principles of Total Physical Response
Basic Assumption About Language
Basic Assumption About Language Learning
Procedures and Techniques of Tpr
CCOMMUNICATIVE LANGUAGE TEACHING
Background
Principles of Clt
Basic Assumptions About Language
Basic Assumptions About Language Learning

11:54 AM
8/14/2023

B E=E




@ Microsoft We X @ ACourseinl X @ TeachingEng X | @ Teaching Spe X | @ Testinginfn X | @ MicrosoftWe X | @ Whatbverys X | @ 6x105Lonc X | + v =

C @ File | CfUsersfjendral's%20wife/Desktop/INI%620SKRIPSI/REFFERENCE%20B00K/ penny-ur-a-course-in-language-teaching-practice-of-theory-cambridge-teacher-.. @ 1@ Y O e

M Gmail @B YouTube @ Maps

A Course in Language Teaching: Practice of Theory

Modulo  Taaching vocstulry
Whatis vocabelary and what aeeds o be Eught?
Fresening new vxabalary
: rer R g vocal
= Urie Four:(deasfor vocabulary
Fe:  Testing vocahalary

Motulo: Toaching grarmar
One:  What s gramenar?
The place of gramar caching

I Unic Five:  Grammar prastiet acti
b UninSix: Grammitical Mistakes
Modue T Togies,shuatons, nosions, unchons
O wions
RE noticen and fencsion
eaching churics of arguage- from ket o task

25
Tenching chrumcs of anguage. from pisk t texe
e Combining diffrens Kinds of angage sogments
Taschiag the anguage (2): The aw”
Watle Tesching stesing
b U One: Wha dors eabif istening involve?
b Unic Two:  Reallife lntcoing i the lassroom
Thace: Lesross probican
- UnieFour. Types of ctivioes
- Unie P Adapting sctivites

Wadule: Teachingspesting
B Ui O Successuloeaueney pracice
« Farctians af teic and task
et kinds ofsgoken interacton
Rl play and rehased sechmgues

& Ut e, Oral et

Modes 16 Toacking reading

EUnit Five:  Advanced readivg

@ Teaching Englishasz X @ Teaching Speaking S« X | @ Testingin_Englishas X | @ Microsoft Word - Lay: X | @ What EverySchoolle X | @ 6x105LongTitlePs: X | + v = X

c (6] Flle}C:/Users/Jendral’s%ZOW|fe/Desktop/lNI%ZOSKRiPSI/REFFERENCE%ZOBOOK/Teachmg%ZOEngI|sh%ZOas%ZOa%BOForsign%ZOSeccond%ZOedition-ﬁnal%20(2)“., Q © w a e :
M Gmail @B YouTube @ Maps

Teaching English as a Foreign Seccond edition.indd

Contents

85  Some Misconceptions About Clt
86  Procedures of Teaching A Language Through Clt
91 Background

CHAPTER9 NATURAL APPROACH
92 Assumptions About Language
93 Assumptions About Language Learning
94 Procedures of Natural Approach
101 Introduction

CHAPTER 10 TEACHING ACROSS AGE LEVELS
102 Teaching Children
103 Teaching Teenagers
104 Teaching Adults

REFERENCE

-000o0-

11:54 AM

8/14/2023

B =




@ Microsoft Word - X @ Teaching English X

@ Teaching Speaki X | @ Testing_in Englic X | @ Microsoft Word X | @ WhatEverySche X | @ 6x105LlongTit X | + v =
& > C O File| Cy/Users/jendral's%20wife/Desktop/INI%20SKRIPS|/REFFERENCE%20BOOK/MASRI.pdf a e« O0@ :

M Gmail @B YouTube @ Maps

Microsoft Word - Layout-IES-p82

one side, and try to encircle # and storm it with all possible tricks. These tricks are the idess that are actively

muing and

solve  partcular problem, and these idexs and opsasoms are good nd useful A stk of mind in 3 ste of

exctement and resdmess to think 10 generae the greaest amount o ess about

subject mattr, 50 that the individual will have the fecedom 0 allow the emergence of il opinions and ideas

Therefore, we say that the stratcey of braimstorming is one of the modem sralegies that encourage thinking and
all opinicns

issues that do not have one correct answer.
‘Teaching Objectives Using Brainstoemng Strategy (Al-Baks, 2002)
Beainstorming aims t activating the role of the kesmer in educational situations and motrvating lesmers to
crcative 1dess on 3 purtacular topw: by searchang for correct amswees or passible solutions 10 the sues
presened 1o them,
and sdeas

by developimg it and buslding on it It can

the flow of

ted

Principles of using Brainstorming Strategy (AlHuwaidi, 2005),

Postpanemest of judgment and postponement of the evaluation:

Avoud criticizing, judging or cvalusting any idea presented by any student in the bramstormng session The
from the

sroup, and because crticism may limit the pasticpation of a krge number of students @ new idess i the

introduction of new, exotic or crestive idess.

Fresdom of thought and scoeptanc of all ideas:

To give full from

person to another and accept all eas, whatever their quality, because: this froedom ultimtely leads 10 the

. and the from them.

Quanisy before quality

&
Crystlliz the ideas of others and developiag it

‘The teacher should encourage students to develop and improve some of their colleagaes” ideas by adding 10,
moifying. or beikling oe i, m order o cresie decp thoughts of rew idess.

Creating relaionships between ess:
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ane side, and try to encircle # and storm it with il possible tricks. These tricks are the ideas that are actively
generated is ke a storm, it is 3 teaching strategy follow

 sbyect of open topies of interested of professionals o the subject during 3 short sexsson
Bramstorming imvolves the gencration and production of idess and creative sdeas from indsvdasls and groups to
particular problem, and these ideas and opmioms are good and useful. A state of mind in 2 state of
excitement and resdmess 1o think 1n all directions to generate the greatest amount of sdess sbout the probi
subject matter, so that the indrvidual will have the freedom o allow the emergence of all opinions and idess.
Therefore, we say that the strategy of brainstorming is one of the modem strategies that encourage thinking and
unleash the potentsal of students 1 an stmosphere of freedom and sccunty allows the emengence of il opinions
dexs where the trainee at the top of iteraction with the situatson. This method i sustable for open issues and
s that o not have one corret answer.

Teaching Obyectives Using Brainstorming Strategy (AlBakr, 2002)
Braimstorming aims 3t activating the role of the kesmer in educational situations and motrvating leamers 1o
senerate creative ideas on 3 partscular topic by searching for correct answers or passible solutions to the sues
presented o

It sl bely et used 1o respecting and e opinsons and taking advantage of their ideas
by developing it and buslding on it I can be sax! tht the method of braimstorming s an educational method that
‘can be used with bearners, where the learmer s free 1 think freely i 1 question or problem in search of the largest
number of possible solutions, the flow of idess froe learmers richly and quickly and without restraint, because the
urvival deas 2. the search sum of ideas that are
encrated from the best 1des without the nead to critcize or miss the rest of the idess.

Principles of using Brainstorming Strategy (Al Huwaids, 2005),
Postponcment of  and postponcment of the evaluation
Avoud criticizing, judging or evalusting any idea presented by any student in the bramsiorming session. T
teacher 1 responsible for this as the moderatar of the sessson, who does not allow crticism of any student from the
o because crticism may limit the paricspation of 3 lrge number of students m new idess in the
roduction of new, exotsc oe creative idcas,
Freeddom of thought and acceptance of al ideas:
iom and 1o allow discussson and the trarsfer of sdeas from one
ir quality, because this freedom ultimately leads 1o the
feas helps 10 extract some creative ideas from them.
Quaniity before quality
Emphasss on giving stdents,
the greater the likelibood of emerging of creative ideas or leading to creative solutions to the problem.

Crystallize the ideas of others and developing it
The teacher should encourage students to develop and improve some of their colleagues’ ides by adding 10,
o buikling on it :n arder 1o creste deep tho
elationships between sdeas

innovation in ideas.
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Teaching Speaking Skills in Communication Classroom

Shafaat Hussain

Assistant Professorof Journalism and Communication, MaddaWalabu University, Bale Robe, Ethiopia

Abstraet: Language is first and foremost a spoken and not a written entity. Human beings talked and listened
ages before there was anything for them to read. This is why it is said that in the long history of the human race,
the invention of writing was an event of yesterday. Speaking is a major skill in communication. This review
article highlights how the skill of speaking is taught in communication classroom; what are the prominent
about the speaking skill; what are the principles of learning and teaching speaking skills; the different
ies and tasks i to enhance the i skill and finally, how o teach pronunciation to the
learners of communication.

Keywords: Jownalism and i 155 . speaking skill, f iation, Oral skill

1. INTRODUCTION

Language is primarily speech. A very large number of languages in the world are only spoken with no
writing seript. Majority of languages even with writing scripts use their spoken forms more than the
written ones. It is an agreed fact that language is learnt by speaking it first after a lot of listening to the
sounds, words, phrases and sentences from the surroundings (Anuradha, Raman &Hemamalini2014).
Listening and speaking are the fundamental skills, and 1f only the foundation is firm, the edifice built
on it will be durable. In mother tongue, children get a very natural opportunity of listening and
speaking in their surroundings. Thereafter, they are sent to the school to learn reading and writing
skills. But, in the case of communication classroom, the available environment of the leamer is
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2. BELIEFS ABOUT DEVELOPING SPEAKING SKILLS
According to Rao (2012), the experts believe about developing skills that:

- Of the four skills, listening and speaking are taught and learnt in quick succession. The
teacher introduces the language item in the class and the learners situationalize it;

Speech is the best introduction to other language learning skills. Learning through speaking is
a natural way of learning a foreign language;

Speech is important because it provides the opportunity for the practical usage of a foreign
language;

- Speech brings fluency, correction then accuracy among EFL learners; and
- Itenables the teacher to use the class time economically.
3. PRINCIPLES OF TEACHING SPEAKING SKILLS
According to Anuradha et al (2014), following are the principles of teaching speaking skills:

- Encourage students to speak right from the first day. If not, as early as possible and not to
wait till she teaches them a stock of words, phrases or sentences.

Tolerate the students if some of them simply repeat what they say.

If a student gives one word answer to any question, bear it for the time being.

Let the leamers speak actively with whatever English knowledge they have.

Propose structures/phrases/words and let the learners use it in different situation and drill as
much as possible.

Encourage back-chaining or tail-forwarding technique to make long sentences by combining
more than ten sentences.

Organize role play and pair-work as much as possible and supervise the learners to correct the
active ones and activate the passive ones.

Be well prepared in advance in terms of lesson planning, activities and tasks.
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- Individual weaknesses should be taken into account and the teacher should be sympathetic in
outlook for individual attention.

4. CLASSROOM ACTIVITIES AND TASKS FOR PRACTICING SPEAKING SKILLS

Repetition of rhymes, look and say, oral composition, pronunciation drills, read aloud, open ended
stories, narration, description (festivals, celebrations, occasions) are important practices to improve
speaking skills (Jyothsna&Rao 2009). Moreover, according to Kumari (2014), a variety of function
based activities and tasks can be used to develop speaking skills which are given as under:

4.1. Dialogue

Dialogue is a it used for ing functions of language like greeting, agreeing,
disagreeing, apologizing, suggesting, asking information etc.

Example

A

hclln Workenish! HellowAsanti!

How arc you doing? Finc, thank you.

Where are you going? To the library, will you come with me?

I'am sorry; | am going to submit my assignment. |Okay, no problem. Can you come my home this cvening?
Anything special? Yes, today is my birth day.

Oh really, Happy birthday to you! Thank you. Don’t forget to come

Okay, bye! See you.

Taskl : Form a pair in the class and make a dialogue with your friend with the help of clues given under:
Place : Home

People : You and your friend

Your Friend : Greets

You : Return greeting

Your Friend : Apologies for being latc

You : Accept apology, ask for reason
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A SELECTED BIBLIOGRAPHY ON

TESTING IN ENGLISH AS A SECOND LANGUAGE

The works cited in this bibliography address a wide variety of topics
and issues in sccond language testing. The first group of items pro-
Vide a background on language testing in general; all other entries
relate specifically to testing in English as a second language. In
order to make the bibliography as current as pessible, the compilers
concentrated on documents published after 1969, They did include,
however, a few valusble works which appeared prior to 1970. Although
an effort was made to include representative and comprehensive sources
on major issues, inevitably some interesting areas and worthwhile con-
tribu.ions have been overlooked.

The bibliography is divided into four sections. The first section
includes texts and articles that treat the general or overall aspects

of Second Language Testin Many of the theories, techniques, and tests
discussed in K%ese works also apply to English as a second language.

i i i ical background
The items listed under Testing Theory provide a theoret: )
to ESL testing procedures, techniques, and design, or describe research
in these areas.

Some Test Design items des.ribe the construction of a prototype ESL Zest
or reiated e-xpL!n-nnlﬂLlﬂll. Others provide teachers with suggestions
for design and construction of their own tests.

The section on Tests and Test Assessments contains descriptions of
specific ESL test instruments and also includes some evaluations. Unless
otherwise noted, tests cited in this portion of the bibliography are

available commercially or can be obtained from a specified Source.

ts identified by an ED number in the bibliography, write
I: ’éﬁé'nﬁﬁiﬁ'@ Reproduction sznum, P. 0. Box 190, Arlington, VA
22210, ED numbers must be specified. ED documents may also be read on
microfiche at an ERIC library collection. For lists of local ERIC col-
lections, contact User Services, ERIC/CLL, Center for Applied Linguistics,
1611 North Kent St., Arlingtom, VA 22209.
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Abstract

The study aims to identify the effect of using brainstorming method in the teaching of English grammar. to
improve the level of sixth grade students in English grammar at public schools in Jordan. The study population
consisted of all sixth grade students of both sexes. The sample of the study was chosen in the random stratified
manner, represented in four schools: two for males and two for females, which were divided into two groups
(experimental and control). The results showed that there were significant differences at the level of (a = 0.05) in
the achievement test in the English grammar, in favor of the experimental group. The results also showed
significant differences between males and females in the achievement test in favor of the females. One of the most
prominent recommendations was to refer to those concerned with educational guidance, and school
administrations to give priority to the issue of the weakness of students in English grammar by focusing on the use
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given in one direction from the teacher to the learner” (Husari et al., 2000).

Fontaine (1981) stressed that brainstorming is a way of bringing ideas without consideration of their evaluation
This does not mean leaving the evaluation, but only postponing it to the end of the session. The brainstormer
should be aware that brainstorming is not guaranteed to get new ideas. “Brainstorming is not just a way to
encourage new ideas, but to encourage all participants to contribute to teamwork (Wahib & Zidane, 2001).
Brainstorming is important for male and female teachers, it allows tracking and flow of ideas, and follow the ways
of running the idea or ideas in the minds of students, and gives them an idea about trends that children go to them
when they deal with a problem or an unspecified situation, or without controls, and helps them to know the levels
of mental stock, and methods of processing students for ideas that have not prepared or not known for them, which
are known as “mental moments™ and often required attitudes facing them in normal life (Katami et al., 2008)
Brainstorming is one of the most distinctive ways to develop creative thinking, so the nature of the brainstorming is
characterized as working on the flow of ideas without criticism and try to speed thinking, break the deadlock, and
challenge the minds. (Hassanein 2002), focuses on the positive participation of learners in the educational process,
and invites them to build different patterns and images of ideas, to expand their creative views, and open their
minds, during addressing problems, proposing solutions, and on the

existing in problem, and then the learners can collect scientific knowledge of the facts and concepts and scientific
principles, laws and theories, and the collection of cognitive aspects necessary to understand phenomena, events
and adaptation with it (Abdelkader, 1997)

1.1 Problem of the Study

Despite the continuous efforts exerted by the Ministry of E in Jordan, by all its
institutions, aimed at improving the quality of the learning process, there is still a gap between the negative results
in terms of the level of achievement in English language skills and its grammar did not reach the required level
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Cambridge Univers

978-0-521-27384-8 - Teaching the Spoken Language
Gillian Brown and George Yule

Excerpt

More information

1 The spoken laniguage

1.0 Preliminaries

In this chapter we shall explore some of the differences in form and in
function between spoken and written language. We shall point out
that, within spoken language, certain distinctions need to be drawn,
because they have an effect on the forms of language which are
produced. The bulk of the chapter is devoted to considering the uses
to which spoken language is put by native speakers of English, with
extensive transcribed illustrations of this use. In the last sections we
consider the implications of research findings about the behaviour of
native speakers for the teaching of the spoken language to foreign
learners.
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The spoken language

from writers who wrote standard English. Even American writers
only deviate from this standard in relatively trivial ways, which can
always be presented to the student in a ‘corrected” form.

The serious consideration of the spoken language as a subject for
teaching has a long history, but only made a decisive impact on
foreign language teaching in general after the end of the Second
World War. Initially major attention was devoted to the teaching of
pronunciation. Students of the spoken language spent many hours
learning to pronounce the ‘sounds of English’, first of all in isolation,
then in short isolated words, and finally in short isolated sentences
like:

(.1} — We'll have tea for three, please, for Jean, Steve, and me

(practising i)
—Pretty little Mrs Smith lives in the vicinity
(practising 1}

Students spent hours in language lab booths listening to, and
repeating, the vowels and consonants of English. Later on, stress
patterns were added and, eventually, practice in intonation patterns.
Tt is still possible to visit parts of the world where ‘teaching the
spoken language’ is largely conceived of as teaching students to
pronounce written sentences,

During the last twenty-five years, horizons for most foreign
language teachers have widened. Students are not only taught to
pronounce, but they are given practice in listening to, examples of
carefully spoken English. They are required to discriminate between
sounds or words spoken in isolation (a task which many native
speakers have problems with). They are required to identify stressed
words in taped sentences read aloud. In some cases they are required
to identify intonation nuclei (or ‘tonics’) in short rexts read aloud.
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The spoken language

forms I shall / T will, and the relative pronouns that and which, but
the Scottish speaker will use more of the forms [ will and that,
whereas the southern English speaker will use more of the forms

1 shail and which. Are these local differences worth commenting
on?

Even more obviously, what is the status of the difference berween
the sort of speech produced by young members of the British speech
community and that produced by adults, especially highly educated
adults who spend their lives immersed in written language? The
adults’ speech may frequently have a great deal in common with the
written language —hardly surprising, since they spend so much of
their time reading it and writing it. It you only listen to speech
produced by these people, as they are speaking fluently and confi-
dently, on matters they have expressed themselves on many times
before (like the speaker in extract (1) on the tape), it would be very
reasonable of you to suppose that teaching the spoken language
does indeed only mean teaching the student to speak the written
language together with a few characteristic spoken phrases. If,
however, you were to study the detail of the language of most of the
rest of the speakers on our tape, which includes speech by educated
adult speakers, undergraduate students and other highly intelligent
members of the population, you would find that the transcripts of
what they say do not strongly resemble written language in all
particulars. It is obviously the case that the vast majority of the
speakers of English are not highly educated, written-language
immersed. Most speakers of English produce spoken language which
is syntactically very much simpler than written language. 1
vocabulary is usually much less specific. Highly literate speakers may
produce utterances with complex syntactic structures, a good deal of
subordination and a confident marking-out of what they are going to
say by phrases like in the first place, in the second place and finally.
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