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Abstract .
.

Reading 1% an important langusge skill whise main purpese 15 comprehension. In the neading process, visible symboks
miust be perceived and interpreted in the brain. Once the reading skill has been soguired, it can became a ool for having
access b mformanon, analyzing and imterpreting i All of these depend on the nesding comprehensson skall. Thus,
evalusation of reading comprehension s one of the subjects 10 which great importance is atached. Parscularly the
evalusation of the level of students” reading comprehension is a subject of great interest for many researchers. In this
regard, the curment study amed 1o investigate the relationship betwisen the Turkich elementary school students” reading
comprehension and reading motivation. Al the end of the siody, 1 was found that there 15 a positive, mediom and
sygnificant comelation between the stisdents” levels of nadmg comprehension determined with cloze ests made wp of
both narrative and mformative texis and reading motvation. In addison, a pesitive, medium and significant cormelation
wis found berween the students® levels of reading comprebensaon determined with open-ended guestions. made wp of
bath narmative and informative exts and reading motivation. Increase in the stsdents” reading motivation affects ther
reading comprebension postively and significantly. Furthermore, reading motivation explamns 12-13% of the 1ol

variance in their reading comprehension.

Keywaords: reading comprehensson, reading motivation, open-ended question, clome st

1. Introduction

Reading 15 a process which starts with seeing, continues with the neception of mformation on the basis of attention and
perceplion and results in comprehension i the bram. Reading 1 therefore a complex language skill that requires many
skills 1o be used at the same tme. When the definions of redmg ane exammed, i1 is wnd wl that very different
aspects of neading are emphasized. While Harrs and Sipay ((1990) put the greatest emphasis on interpretation in reading,
Schunk (2014) states that the process of perception in neading refers 10 vocabulary recognition and argees that
conceplion means assigning meaning o prnted information, which relies on the process of disintegration into elements.
Reading skill entails processing information for word recognition, finding the main ides, anderstanding the details,
recognizing the structure of the text and predicting the idea of the author, grasping the importance of the deas mn the
tiext and evaluating and remembermg all of these. These sets of knowledge and expenience are well-known schemes. and
they can help neaders o read. Such meaders first understand the meaning of the content and then msociale new
knowledge with previously learned matenals (Susanty, Buan & Subartono, 2003). For reading comprehension w occur,
cogmitive skills must have already been acquired. It s abio important 1o determine the extent 1© whch reading skall hes
bevn acguired as a skill activating higher order skills. In the process of evaluating reading comprebension, there are
basic guestbons that weachers and feld researchers must answer (Cift g and Temizy irek, 2008, p. 111k

*  What should be known about students in order 1o conduct this evaluation? (Knowing the studenth
*  ls theoretical knowledge sufficient for evaluation? (Questions — sconng)

*  What is the purpese of determination and evaluation of reading comprebension level?
s ome-type of question adequate 1o evaluabe reading comprehension
= How much wall the student’s having/not having information aboul text types and structures aifect the result?

a7



2. Renandya and Widodo (2016, P. 127)

Willy A. Renandya
Handoyo Puji Widodo Editors

English
Language

Teaching Today

Linking Theory and Practice

@ Springer




Edirors

Willy A. Renandya Handoyo Puji Widodo

Department of English Language & Department of English
Literature, National Institute of Education  Politeknik Negeri Jember

Nanyang Technological University Jember. Jawa Timur, Indonesia

Singapore. Singapore

ISSN 2213-6967 ISSN 2213-6975  (electronic)
English Language Education
ISBN 978-3-319-38832-8 ISBN 978-3-319-38834-2  (eBook)

DOI 10.1007/978-3-319-38834-2

Library of Coagress Coatral Number: 2016947720

© Springer International Publishing Switzerland 2016

This work is subject to copyright. All rights are reserved by the Publisher, whether the whole or part of
the material is concerned, specifically the rights of translation, reprinting, reuse of illustrations, recitation,
broadcasting, npoduclmon microfilms or in any other physical way, animuuxmormfmwn
storage and retrieval, ic adaptation, comp it or by si or dissimilar methodology
now known or hereafter developed.

The use of general descriptive names, registered names, trademarks, service marks, etc. i this publication
does not imply, even in the absence of a specific statement, that such names are exempt from the relevant
protective laws and regulations and therefore free for gemeral use.

The publisher, the suthors and the editors are safe o assume that the advice and information in thes book
are believed 1o be true and accurate at the date of publication. Neither the publisher nor the authors or the
editors give a y, express or implied, with respect to the matenial contained herem or for any errors
or omissions that may have been made.

Printed on acid-free paper

Thas Springer imprint updolultd by Spngu Nature
The registered company s Springer In | Publishing AG Swatzerland




Teaching Reading and Viewing to L2 Learners

Lawrence Jun Zhang

Abstract Reading 15 a commonly offered course in many second and foreign lan-
guage curricula for different age groups. vet it is not a skill easily scquired by stu-
dents. Given the centrality of reading and viewing in real life and their importance
in the curriculum for assisting the development of other language skills in students
{e.g.. speaking, histening, vocabulary, and writing), teachers” instruction is crucial to
student success. More importantly, in traditional reading lessons, teachers seldom
consider blending reading into viewing and viewing into reading to make the lesson
dynamic and interactive. Drawing on recent research, this chapter presents a frame-
work for teachers to develop not only students” language skills but also strategies for
further skill development through reading and viewing. Such a framework takes an
inclusive approach to instructional design, which brings to the fore theoretical per-
spectives on such instruction as well as practical strategies for teaching reading and
viewing. Strategies such as activating schemata, previewing, predicting, skimming.
scanning, reading and linking. viewing (e.g., viewing digital materials on the com-
puter screen), and connecting, using packaged mstructional procedures such as
D-R-T-A. K-W-L, among others, which are the bases of classroom instruction, are
elaborated with reference to reading and viewing activities as an organic combina-
tion of extensive and intensive reading and viewing.

Keywords Theory of reading * Teaching reading and viewing * Classroom-based
pedagogy * Language-teacher education » Teaching strategies

1 Imtroduction

Reading is a commonly offered course in many second and foreign language curri-
cula for different age groups, vet it is not a skill easily acquired by students (Muttall
1996). Given the centrality of reading and viewing n real life and their importance
in the curriculum for assisting the development of other language skills in students
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1 The nature of reading: Defining
reading

We were never boen to read, Human beings invented reading only a few
thousand years ago. And with this inventson, we rearranged the very
oeganizarion of our brain, which in turn expanded the ways we wers able to
think, whach altered the meellectual evolotion of eur species. (Wolf, 2007: 3}

Reading is something many of us take for granted. We read with what
appears to be lirtle effort and Iittle planning. And it 15 remarkable thar so
much of the world's population can read — a lintle more than 80 percent
of the world's population can read to soane extent [Elley, 2001; Tucker,
2000; UNESCO, 2007, They can read basic forms, read advertsements,
read newspapers, and use hasic reading skills in their work and daily lives
when nesded. Same percentage of these people can read at a muoch higher
level of comprehension, leaming new conceprual information from texts,
synthesizing new informanon from multple texts, coequing information
in texts, and using their comprehension skills 1o reinterprer texts (Elley,
1992; Kirsch et al, 2002; NAAL, 2005; NAEP, 2007}, Universal literacy
is an ideal goal that is an ongoing priodty ameng UNESCC, nation
states, and many nongovernmental orgamzations, and efforts need to be
made to reduce illteracy levels.

It is also impartant to recognize thar many people around the world
read in more than one languape. Large populations of prople have
learned to read in second or third languages for a vanety of reasons, in-
cluding interactions within and across heterogeneous multilingual
countries, large-scale immigranon movements, global transportation,
advanced education opportunites, and the spread of languages of wider
communication. As the namre of reading is explored more fully in this
chapter, and the mue complexity of reading emerges, the large numbers
of readers who can function well in more than one language will seem
remarkable. (And it is remarkable ) In almosy all cases, these readers have
learned o read in their firse langrages (L1), but they have also leamed
to be sscond-language {L2, subsuming both second and foreign lan-
EUage) readers, often under very different (and somerimes difficult) cir-
cumstances. In the firse five chapress of this book, we focus on thoss who
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challenges for reading assessment. The fourth section addresses a set of
further issues for reading assessment.

(roals for reading assessment

Reading assessments are meant to provide feedback on the skills, pro-
cesses, and kaowledge resources that represent reading abilicies (Chap-
ters 1=5), though it is important to note that different assessment
practices may assume differene theories of reading and reading develop-
ment. Assessrment in general can be categorized in a number of ways, and
all asscasment frameworks serve important purposes. Commonly, assess-
ment has been caregorized in werms of (a) nocm-reference and criterion-
reference testing; (b} formative and summarive assessment; (¢} formal
and informal [or alternative) assessment; and (d) proficiency, achieve-
ment, placement, and diagnostc assessment, For the purposes of this
book, reading assessment is organized and described in terms of five
basic assessment purposes listed in Table 17.1.

Table 17.1. Faw purposes for reading agsesssrigmi

1. Reading-proficiency assesament (standardized resting)

2. Assessment of classroom learning

3. Assessment for learning (suppoming stadent dearning is the purpose)
4. Agsessment of curricular effectiveness

5. Assessment for research purposes

There 15 an inevitable overlap among specific test uses across these
canegories, but these categories, nonetheless, serve as a useful framework
for orpanizing reading assessment.

Reading-proficiency assessmant

Assesament of reading proficiency is important as a way to understand
students' overall reading abiliries {based on some assumed construct of
reading} and to determine if students are appropriately prepared for
further learning and educational advancement. Commonly, this tvpe of
asscssment is referred to as stanmdardized testing, although local groups
and researchers also develop proficiency tests of different types, In most
respects, proficiency asscssment represents high-stakes testing because
decisions are often made about students” future educadonal goals and
opportunities. Alternatively, this type of assessment may lead o special
education or reading-disability designations — labels that, omce applied,
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standardized reading assessrments. The items in Table 17.3 are reviewed
in Alderson (2000, Hughes (2003}, and Weir and Milanovic {2003},
and multiple useful examples are given.

Table 17.3. Sranderdized readmyg dssesmment task formats

1. Clomxe
2. Gap-lling formars {earional cdoze formars)
3. Cpeste (retain irioal letvers of words removed |

4. Cloee elide (remove axera word)
Ao Temn segment ordering
6. Lot gap
7. Choosing from a “heading bank® for identified paragraphs
. ."riuJupl:Ed;m # g
g. Mhnmnﬂc: c-:-mﬁlcn-:inph o b
1i jamd mualte ma 5
11. Flun'ﬁﬂu-n.nmg icn into groa — e
13, Dechotamous rems (T F]'.I'nﬂtstll:cd., ¥
13. Editing
14, Shorr answer
15, Free recall
16, Summary {1 sentenos, 2 sontences, 5—6 sofitenoes)
17. Information transfer (graphs, tables, flow charts, owtlines, maps)
18, Project performance
19. Skimming
20, Scanming

Many of these task formarts are well-known and widely wsed in stan-
dardized tests. [ will comment selectively on a number of them, and
identify formars that are less common but that do appear in standard-
ized asscssmenes. Cloze assessments with random n-th word deletions
levery sixth word, or every seventh woed) are not auromarically valid
assessments of reading abilines, particularly when stodenrs are expected
ter write in the missing words. Such tests become production measures
and are not appropaate for L2 reading assessment. Much more use-
ful options are gap-flling measures (ratonal cloze formats) that target

purposctully (e.g., prepositions, verbs) rather than delete
every seventh word {for tx-il.l]:l.]]'Ji.‘I-. However, even with gap-filling for-
rmats, a reading measure should not ask stdenss to fll in words (as a
production task) that they do not know or have not already seen from
reading a text beforehand {unlike shorr-answer formats in which stu-
dents have read a nonmurtilated text beforehand).

Cotests are variants of cloze formars, bur rather than deleting whole
- words, the inmtial letter or syllable of a targeted word remains, and
stndents use this clue, along with the sentence context, to determine the
missing word. This option is less of 2 production task. Cloze elide, in
which “extra”™ words are meant to be struck out, have the advantage of
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WHAT IT'S ALL ABOUT

“Porshing withsas setleciing s hls exeg wnhost dgeesg ™
Armbmird do Edwernd Baader, 172517497

The FHI.'P-I.-.'ldllh chapicr o
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¢ o introduce the Sinple View of Peading and the &stinction bepaecn woed realing
sl lainguags conspechension,

¢ g exphom the relabon befwieen wond readey ol realing compechenaan,

¢ g deEinguish betwesn poor waond readens and pese comprebenden.

The click of comprehension

Eesding compgperehamion is smportant, nal just e mndertanding e, but teer broader
learning, wmevew in educationg, el emplavement. 8 is seen imporian lior cur wiial Bves,
becane of enail, st amd soczd netwerking e, Resling comprehemion 5 2 coenplex
sk, which requiess the grchewragion L"Illl.u'_i'lli.i:rwﬂt:‘“jwlm azid ahilitiei

W ¢ ourie, resdmy cosprehension is necearily dependen on 2 lex sdaquate wemd
readingy: eesdery conmsd underitasd 3 whele ex il they cazmeal :.l:llhl:!.' [decode] the
werrdk an that gext. Likewise, oo resaling cemnprehemiies will degend on goud binguage
undendanding e geocrally. Thi rogueei campechensem af the ndnadkal wond and
the songouces that they temm. Howevrr, wuanprehezmion by pually requiesi the coenpre-
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senienie of the 1o,
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Teaching Reading and Viewing to L2 Learners

Lawrence Jun Zhang

Abstract Reading is a commonly offered course in many second and foreign lan-
guage curricula for different age groups, yet it is not a skill easily acquired by stu-
dents. Given the centrality of reading and viewing in real life and their importance
in the curriculum for assisting the development of other language skills in students
(c.g.. speaking, listening, vocabulary, and writing), teachers’ instruction is crucial to
student success. More importantly, in traditional reading lessons, teachers seldom
consider blending reading into viewing and viewing into reading to make the lesson
dynamic and interactive. Drawing on recent research, this chapter presents a frame-
work for teachers to develop not only students’ language skills but also strategies for
further skill development through reading and viewing. Such a framework takes an
inclusive approach to instructional design, which brings to the fore theoretical per-
spectives on such instruction as well as practical strategies for teaching reading and
viewing. Strategies such as activating schemata, previewing, predicting, skimming,
scanning, reading and linking, viewing (e.g., viewing digital materials on the com-
puter screen), and connecting, using packaged instructional procedures such as
D-R-T-A, K-W-L, among others, which are the bases of classroom instruction, are
claborated with reference to reading and viewing activities as an organic combina-
tion of extensive and intensive reading and viewing.

Keywords Theory of reading * Teaching reading and viewing ¢ Classroom-based
pedagogy * Language-teacher education ¢ Teaching strategies

1 Introduction

Reading is a commonly offered course in many second and foreign language curri-
cula for different age groups, yet it is not a skill easily acquired by students (Nuttall
1996). Given the centrality of reading and viewing in real life and their importance
in the curriculum for assisting the development of other language skills in students
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authenticity, and the role of teacher commentary in writing. you will begin to galn
an appreciation of some of the challenges of becoming an effective writing teacher.

TYPES OF WRITTEN LANGUAGE

In Chapter 18, on pages 302-3, were some thirty-odd types of written language
“forms.” As you consider an ESL class that you might be teaching, how many of
these types of writing will your students be likely to produce themselves? Those
types that they will Indeed need, elther for further study of English or for their ulti-
mate academic/vocational goals, should then become the prime focus of “real”

writing in your classroom, "
.

CHARACTERISTICS OF WRITTEN LANGUAGE: A WRITER'S VIEW

In Chapter 18, some characteristics of written knguage, from the perspective of a
reader, were set forth, Let's revisit those from a writer’s viewpoint,

1. Permanence

Once something is written down and delivered in s final form to its intended
audience, the writer abdicates a certain power: the power to emend, to clarify, to
withdraw. That prospect is the single most significant contributor to making
writing a scary operation! Stedent writers often feel that the act of releasing a
written work to an instructor is not unlike putting themselves in front of a firing
squad. Therefore, whatever you can do as a teacher, guide, and faciliaator to help
your students to revise and refine their work before final submission will help give
them confidence in their work.

2. Production time

The good news is that, given approprlate stretches of time, a writer can indeed
become a “good” writer by developing efficient processes for achieving the final
product, The bad news is that many educational contexts demand student writing
within time lmits, or “writing for display” as noted in the previous section (exami-
nation writing, for example). So, one of your goals, especlally If you are teaching In
an EAP context, would be to train your students to make the best possible use of
such time limitations, This may mean sacrificing some process time, but with suffi-
clent training in process writing, combined with practice in display writing, you can
help your students deal with time limitations.

3. Distance

One of the thomiest problems writers face is anticipating their audience. That
anticipation ranges from general audience chamcteristics to how specific words,
phrases, sentences, and pamgraphs will be interpreted. The distance factor requires
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what might be termed “cognitive™ empathy, in that good writers can “read” their own
writing from the perspoctive of the mind of the targeted audience, Writers need to
bhe able 1o predict the avdicnce's general knowlodge, cultural and litcrary schwemata,
specific subject-matter knowilodge, and very important, how their choice of kan-
guage will be interpreced.

4. Orthography

Everything from simple grectings 1o exuremely complex ideas is caprured
through the manipulation of a foew doren letters and other written symbols,
Sometimes we take for granted the mastering of the mechanics of English writing
by our students. If students are non-literate in the native language, yvou must begin
at the very beginning with fundamentals of reading and writing. For literate stu-
dents, if their native language system is net alphabetic, new symbols have to be pro-
duced by hands that may have become accustomed 1o another syssem.  If the native
language has a different phoneme-grapheme system (most do!), then some atten-
tion is duc here.

5. Complexity

In the previous chapier, the complexity of written—as opposced to spoken—
lanpuage was illustrated. Writers must fcarmm how to remove redundancy (which
may not jibe with their first language rhetorical tradition), bow (o combine sen-
wncoes, how 1o make references to other clements in a toxt, how 1o create syntactic
and lexical varicty, and much more.

6. Vocabulary

As was noted in Chapter 18, written language places a heavier demand on
vocabulary wse than docs speaking. Good writers will learn 10 take advantage of
the richness of English vocabulary.

7. Formality

Whether a student is filling oot a questionnaire or writing a full-blown essay, the
conventions of each form mus: be followed. For ESL students, the most difficult and
complex conventions occur in academic writing where students have to learn how
o describe, explain, compare, contrast, lustmte, defend, critdcize, and arguc
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Table 19.1. Microskills for writing

doe W1V

PP

10,
| 3 9

2

Produce graphemes and orthographic patesns of English.
Produce writing at an efficient rate of speed to suit the purpose.
Produce an acceptable core of words and use appropeiate word order patterns,

Use acceptable grammatical systems (e.g., tense, agreement, pluralization), patterns,
and rules.

Express a particular meaning in different grammatical forms.

Use cohesive devices in written discourse.

Use the rhetorical forms and conventions of written discourse,

Appropriately accomplish the communicative functions of written texts according o
form and purpose.

Convey links and connections between events and communicate such relations as
main idea, supporting idea, new information, given information, generalization, and
exemplification.

Distinguish between literal and implied meanings when writing.

Correctly convey culturally specific references in the context of the written text.
Develop and use a banery of writing strateges, such as accurately assessing the
audience’s interpretation, using prewriting devices, writing with fluency in the first
drafts, using paraphrases and synonyms, soliciting peer and instructor feedback, and
using feedback for revising and editing.

TYPES OF CLASSROOM WRITING PERFORMANCE

While various genres of written texts abound, classroom writing performance is, by
comparison, lmited, Consider the following five major categories of classroom
writing performance:

1. Imitative, or writing down

At the beginning level of leaming to write, students will simply “write down”
English letters, words, and possibly sentences In order to learn the conventions of
the orthographic code. Some forms of dictation fall into this category, althouith
dictations can serve o teach and test higher-order processing as well. Dictations
ypically involve the ollowing steps:

a. Teacher reads a short paragraph once or twice at normal speed.

b. Teacher reads the paragraph in short phrase units of three or four words
cach, and cach unit is followed by a pause.

<. Dunng the pause, students write exactly what they hear.



344 owne 19 Teaching Writing

d. Teacher then reads the whole paragraph once more at normal speed so Stw-
denis can check thedr writing,

¢. Scoring of students” written work can utilize 2 naumber of rubeics lor assigning
poings. Usually spelling and punctuation crroes are not considered as severe

2s gammatical errors.

2. Intensive, or controlled

Writing s sometimes used as 2 production mode for lcarming, ranforcing, or
testing grammatical concepts. This intensive writing typically appears in con-
tolled, written grammar exercises, This type of writing does not allow much, if aay,
creativity on the part of the writer,

A common form of controlled writing is to present a paragraph (o students in
which they have to alter a given structure throughout. So, for example, they may be
asked 1o change all present tense verbs (0 past tense; in such 2 case, ssudents may
need 1o alter other time references in the pamagraph

Guided writing Joosens the weacher’s control bue still offers a serics of stimu-
lators. For exampile, the teacher might get students to tell a story just viewed on a
vidcatape by asking them a sernses of gquestions: Where does the story take place?
Describe the principal character. What does he say 1o the woman in the car?

Yet another form of controlied writing is a dicto-comp. Here, n pamgraph is read
at pormal speed, usually two or three times; then the teacher asks students 10 rewrite
the paragraph to the best of their rocollection of the reading. In one of several varia-
tions of the daocomp technigue, the teacher, after reading the passage, puts key
words from the paragraph, in sequence, on the chalkboard as cues for the students,

3. Sclf-writing

A significans proportion of classroom writing may be devoted 1o self-writing, or
writing with only the self in mind as ap audience. The most salient instance of this
category in classrooms is note-taking, where students ke notes during a becture for
the purpose of later reacall,. Other note-taking may be doae in the margins of books
and on odd scraps of paper.

Diary or journal writing also falls into this category. However, in many <ir-
cumstances a dialogue journal in which a student records thoughes, feelings, and
reactions and which an instructor reads and respoads to, while ostensibly wotien
for onesclf, has two audiences.

Figure 19.2 s an entry from a journal written by an advanced ESL student from
China, followed by the teacher’s response.

4. Display writing
It was poted earlier that writing within the school cusricular context is a way

of life, For all anguage students, shart answer exercises. essay examinations, and
even rescarch reports will involve an clement of display. For academically bound
ESL students, one of the academic skills that they need 1o master 5 a whole array of

display writing teclnigues.
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5. Real writing

While virtually every classroom writing sk will have an element of display
woting in it, some classroom wnting aims at the geniuine communication of mes
sages to an audience in need of those messages. The two categories of real and dis-
play writing are actually two ends of 2 continuum, and in berween the (wo extremes
Bes some combination of display and real writing, Three subcategories illustrate
how reality can be injecied:

a. Academic. The Language Experience Approach gives groups of stdents
apportunities 1o convey genuine information to each other, Content-based
mstruction encoweages the exchange of useful informaton, and some of this
kearning uses the written word, Group problem-solving tasks, especially those
that refate to current ssucs and other personally relevant topics, may have a
writing component in whech information s geouinely sought and conveyed.
Peeredising work adds 1o what would otherwise be an audience of one (the
instructor) and provides real writing opportunity. In ocrtain ESP and EAP
courses, students may exchange new information with each other and with
the instructor.

b. Vocational/technical. Quite 2 variety of real writing can take place In
classes of students studying English for advancement in their occupacion,

Real letters can be written; genuine directions for some opeeation or assembly
might be given; andd actual forms can be filled out, These possabilitics are
even greater in what has come to be called "English in the Workplace " where
EXL is offered within companies and corporations.

¢, Personal. In virally any ESL class, diarics, eniers, post cands, notes, personal
messages, and other informal writing can take place. especially within the
context of an iMeractive chissroom, While cortiin tasks may be somewhat
contrived, nevertheless the genuine exchange of information can happen.

PRINCIPLES FOR DESIGNING WRITING TECHNIQUES

Out of all of these chamcternistics of the written word, along with microskills and
rescarch issucs, 2 pnumber of specific principles for designing writing techniques
CIMUTRC.

1. Incorporate practices of “good” writers,

This first guideline is sweeping. Bul as you contemplate devising a technigue
that has a writing goal in it consider the various thangs that efficient writers do, and
sec if your technigue includes some of these practices. For example, good writers

* focus on a geal or main idea in writing,
« porceptively gauge their andience,
o spoend some 1Eme (Ut not 1eo much’) phnning 1o write,



« casily let their first ideas flow onto the paper,

* follow a general organizational plan as they write,
« solicit and utilize feedback on their writing,

« are not wedded 1o certain surface structures,

» revise their work willingly and efficiently,

« paticntly make as many revisions as necded.

2. Balance process and product.

Because writing is a composing process and usually requires multiple drafts
before an effective product is created, make sure that students are carcfully led
through appropriate stages in the process of composing. This includes careful
attention to your own role as a guide and as a responder (see #8). At the same time,
don't get so caught up in the stages leading up to the final product that you lose
sight of the ultimate attainment: a clear, articulate, well-organized, effective picce of
writing. Make sure students sce that everything leading up to this final creation was
worth the effort.
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3. Personal reading

mewspapens and magazine

ltters, omalls, grovting cands, invitations

messages, notes, lists

schedules (rain, bus, plane, eic.)

FeCipies, isenis, maps, chlendars

acheerisemnnnts ioommiercials, wand acs)

noweds, short stories, jokes, drama, poetry

financial docurnents jeg ., checks, tax forms, loen spplications)
fareres, questionnaines, medical reponts, immigration documents
COmic Srigs, Carnors

When we realize that this Bt is only the beginning, it is easy to see how oven
whelming it & to kearn to read in g foretgn language! The genre of a texx enahies
readers (o apply cerain schemata char will assisc them in eXECTNG Spproprise
meaning, If, for Example, readers know thar a text is 4 recipe, they will expect a cer
tain arrangement of information (ingredients) and will know to search for a sequen-
tial onder of directons. Efficlent readers also have to knowr what their parpose is in
reading a text, the strategles for accomplishing that puenpose, and howr to retain the
information.

The comtent validiny of an assetsmen phoceduse is lampgely eaablished thaougn
the gense of a text. For example, if learners in 2 program of English for tourism live
been learming how to deal with customers needing to armnge bus tours, then assess-
ments of thelr abflity should inchide guidebooks, maps, tmnsponation schedules,
calendars, and other relevant texts,

MICROSKEILLS, MACROSKEILLS, AND STRATEGIES FOR READING

Aside from attending to genres of text, the skills and stratepies for accomplishing
reading emerge a5 2 crucial considemtion in the assessment of reading ability. The
micra- and macrskills below represent the specimim of possitdlities for abjectives
in the assessment of reading comprehension,

=

fdicra- and macraskills for m.ar.l.ingr SIEHT a

Microskills

1. Discriminate arnong the distincive graphemes and nrl:h::lﬂr.:.phir patberns
of Emglish.

2. Retaln chunks of language of different lengihis in shor-tarm memony.

1. Process writing at an efficient rate of speed fo suit the purpase
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4. Recognize a core of words, and interpret word ander patterns and thesr
significance.

5. Recognize grammatical word classes (nouns, werbs, elc.), systems (2.,
tense, agreement, plusalization], pattemns, mles, apd elliptical foems.

b Recognize that a particular meaning may be expressed in different
grammatical farms.

7. Recdgnize coheshe devices in written discourse and their role in signaling
the relationship between and among clauses.

iacroshills

8, Recognize the rhetorical forms of writhen discourse and thelr significance
for inferpretation.

9, Recognize the communicative lunetions af writhen texts, scoording 1o form
and purpose. L

10. bnfer context that is not explicit by wsing background knowledge.

11. From described events, id=as, etc,, infer links and connections between
everits, deduce causes and effects, and detect such relations &5 main bdea,
supporting ldea, new nformation, given (nformation, generalization, and
ewemplification.

12. Distinguish between liveral and implied masnings.

13. Detect cubturally specific references and Interpred them In 3 contexd of the
appropriate cuftural schemata,

14, Develop and use a battery of reading strategies, such as scanning and
skimming, detecting dscourse markers, giessing the meaning of words
fram context, and activating schemata for the Interpretation of texts,

The assessment af reading can imply the assessment aof o storehouss of reading
strategies, &5 indicated in item =14, Aside from simply testing the ultimate achieve-
ment of comprehensian of & wrillen Ex1, 60 may be imporrant in some ComiesTs 1o
assss one or more of 4 storchouse of chssic resding srrategics. The briel txondmy
of stealegics below i a hist of possble asstsment Crileria.

Same principal srategies for reaging comprehension

1. Identify your purpose in reading a lest.

2. Apply spelling rules and conventions for bottomeup deceding,

1. Use |exical analysis (prefizes, roots, suffiaes, eic) ro detérmine maaning.
4. Guess 81 meaning [of wards, idioms, ebe] when you arn't certain.

5. Skien the text for the gist and for main ideas

6, Scan the st for specific information (names, dates, key words),

7. Wse silent reading techndques for rapsd processing.
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B Use mangenal notes, cutlines, charts, or semantsc maps for undestanding
and retainlng Enfarmation,
%, Distinguish bebawen literal and impliad meanings.
1. Capitalize on discourse mardkers 0 process relationships.

TYFES OF REALIMNG

In the: previous chapers we saw et borh Bsvening and speaking coukl be subdivided
e AL least fve diffesent rypes of listening and speaking perfosmsinos, In the cass of
reading, varety of performance is derived moee from the multiplicity of types of texes
(the genres Ested above) than from the variety of overt types of performance. Mever-
theless, for considering assessment procedures, several types of reading performance:
are fypically idencified, and these will serve a5 argandoers of varioes assessment tasks.

L. Peregpiiee. In Keeping with the so1 of careporics gpecificd for listening com-
prehension, smilar specifications are offered here, except with some differing ter-
minolagy ta capture the uniqueness of reading. Perceptive reading tasks iovalve
attemding to the corborerts of rger stretches of discourse: letters, wonds, punotos
acion, and other graphemic symbals. Bottomaup processing & implied.

2 Sefective, This caregory is Bagely an amifact of assessment formarts. [n onder
Lo asgeriain one's redding recopndlion Dflﬂlﬁl.mﬂmLm difcorss featunes
of language within a very short streteh of language, cerain typical asks are used:
pcture-cued tasks, matching, trusffabse, multiple-choloe, ete. Stimull inchsde sen-
tences, boiel peragraphs, and simple charts and graphs. Brief responses are intended
aswell, A combinarion of bomom-ap 2nd rop-down processing may b used, -

F fedevactioe, Inchuded among inceractive resding rypes ane sirerches of lan-
pusge of severl pasigraphs 10 cne page o mare in which the reader muse, in & pey-
cholinguistic sense, fmferacd with e (el Thet s, reading i= a process of negatiating
meaning; the reader brings to the text a o of schemata for understanding i, 2nd me-
take is the prodect of that interaction. Typical genres thar kend themselves o bncer '
active reading are anecidates, shon narmtives and descriprions, exxcenpes from longer
exis, queHonoEincd, meirsds, announcements, directions, recipes, and the like The
focus of 2n Intemctive task is 1o idemily relevant Features (lexical, symbalic, gram-
marical, and discourse} within texes of modermtely shom length with the objective
of refaining the informacion that is processed. Top-down processing i typical of
suich tasks, although some insances af boitom-up performancs ey be necessary.

d. Extensioe. BExtensive reading, as discussed in this baoak, applies to texes of
pkare than a page, up o and including professional acticles, essays, technical re-
o, st stories, and books (It should Be noted that reading research comimonly
refer (o “extensive reading” xs longer dtretches of discourse, such as long articles
and beoks that are wsoally read oulside d classroom hour. Here that definition 1=

massaged a livtke in onder 1o encompass any text longer than a page.) The purposes
of assessment uigally are 10 tap into 2 learner's global understanding of a text, a5
opposed 10 asking tes-takers 1 “200Mm in" on small details. Top-down processing is
assumed fior most extensive tasks, "



6. Pratiwi (2019)

Home | Archives | Vol. 2 No. 1(2019): Esteem Journal of English education Study Programme [ Articles

STRATEGIES OF READING SKILLS FOR ENGLISH LANGUAGE
CLASS

Etty Pratiwi

University of PGRI Palemhang

Published
DOL https://doi.org/10.31851 festeem.v2i1.3470 00114
[ssue
Abstract Val. 2 No. 1 (2019): Esteem Journal of
English education Study Programme
Abstract
Section
A Articles
The researchers had found that learning reading strategies is a key element in
tleveloping student comprehznsion. However, many teachers fack o solid License

foundation for teaching these reading comprehension strategies. Therefore,

teachers need to be prepared an how to design effective reading



ESTEEM: JOURNAL OF ENGLISH STUDY PROGR AMME

PISSN 26229323
E-33N 28222213

ATRATEGIES OF READING SKILLS FOR ENGLISH LANGUAGE ClAass

Etty Pratisi
s e 205 v alien oy

University of PGRI Palembang
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element in developing studeni comgrehersion. However, many teschers lack
o solid wrdaion for tesching these mading comprebension sirmiegies.
Thewefore, teachers need 1o be prepared on bow o design effective reading
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Thexefore the stady aims io study the effective rend ing struteges in onder o
improve rending skilk n bngmge clhsse. The study is on action research
applied 1o 2 momber of 13 studends in an mtermediste kevel integrmied skills
cowrse The main guesiion of the staly & “Would reading simicges kelp my
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that the studenis had on Enproverment io o greal exiend have been tmored

Kevwords: reading sirategies, predicting. vismliomg, infeming, making
COHECCOE, qusshoning. action research

INTRODUCTION

Beading & o proces  of
imteraction between the render and the
maierial in which all the schematic
mwledge being inderncted with all
the reader's social ond coniexal
ficiors. Resling skilkk & the shility of
an imdividwml io read, comprehend and
imerpret writien words on o page of an
anticle or any cther reading mmieril
The possession of o good resdisg <kill
will enablle the ndividmal io be able o
assimilate & written work within &
short periad while reading. [ an
individum] develops & reading skill, i i
a lifelong scivity. And while reading
gl any given time ihe ndividuml &

enpecied v also think crically on the
particular  dopi  or suhjaol
undersinmd ihe poini of the wrier
Reading skilll can only be developed
ithrough consizni readimg  [nculesting
reading culture or hebi & a hobby
According io Anderson, Hieben, Scott,
& Wikison, resding & & basic lile
skill It & a comersione for & chikfs
sccess  in school omd,  indeed
throughoui life. Withom the sbility

au thior '

repd well oppobmiies for persomal
falfilment and job suwccess meviisbly
will be kst (1983). Despie @s
imporimnee, resding is one of ihe st
challenging sreaz in the education
sysicme The ever-incrensing demand
v high levek of hberscy in owr
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e hino b gical mekes s
problem even maore pressing (Snoow,
Borms, &Gnffm, 1998). Stdems”
giifudes regarding ihe pruposes dor
reading ako influence their shility o
read. If spadenis want o get the menst
o of the mwieriak they ore assigned,
they have v learn o read critically or
ama hvtically. The idea here & thet when
we read something the popozse & W
wy o wdersiand what the mmeniion

B When dealing with reading we

encommier two lavers of reality: one

SozElY

ihai we cam see and one thet we cannot
zee. Theredore, the papose of reading
B o meke the mowvikible byer, the
mrderlying menning, visble and clear
(Kose D061 Teele assems that ihe
goal of all readers shoud be o
mrdersiand what they read (204, p
9X) Research shows good readers are
actively mvolbeed with the fexi, and
they ore aware of the processes they
me v undersiznd whet they resd
Teachers can help improse  studend
comprelension thrmagh memaction of
reading strojegies. Predicrimg, moking
viewlring, infemring,

and sumnuearizng ase

CONMNET Lo,
quesLeaing.
smaieges showm by mesearch o
improve  reading comprehersion
(Bbck & lsmel, 2005 It & impomanm
o ieach the sirxiegies by mming the

[ B¥]

simiegy and how i should be weed
modelling  itheowgh the think-alond
process,  @EOWp pECLCE panmer
pmctice, ond independenm use of the
simicgy (Dhke & Pearson, 2031
LI Predicing

Fimi swmiegy for amproving
resding comgeehersion & prediciing,
which helps the weader set o purpose
for their rendimg. Pesegrch has showm
tha good resders use their experiences
and kmowledpe 10 moke predictions
arad formulse deas s ibey read
Bliock & lsreel 2008) This siraegy
mko allows for more sadent
interocimn,  which moreases siodeni
I roves their
undersmnding of the wxt (Oogdus,

205 b ois impoman o compare the

i niere st &nd

owcome n the actual text with the
prediciion process as & will kead the
keamer i mprove b ondersinnding.

Wihow the sspect of the
prediction  process, i bhecomes
meammgless @ improving  the

shadems’s comprehersion (Duke &
Pegrsom, 1005, Some  of  the
approaches for weaching prediciing are
ieacher mode ling, predicting
throughow the wextwith parizess, with
& gphic organizer, or osing pos-i
noics throughowt ihe text Using the
tile, mble of conlems, pictres, and
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ey wonds & one prediction siraiegy.
Amother key prediction sirategy & o
have spadents predict at specific poinis
dwough  the iexi, ewmhae ihe
prediction, and reviee predctons if
revessary (| Teck, M)
.2 Vimali-ing

Amother sirmiegy that the good
readiers employ when comprehending &
en b vismbzstion (Adler, 3000
Viemlization requoires the reader
comsmet an imge of what & resd
The mage s siored i the mders's
memory os ore Fepresention of the
reader’s  inlerpriztion of the exn
(Metoml FRending Panel 2000)
Teachers can mothate studems w
vewlize settings, chomciers, and
actions in o story &nd ask them 1o nake
drwwings or write abowt the image that
come 0 ther mind afler vismlizing
e fex
(3 Making Connecrions

Making commections & another
simiegy thal can be sed in the reading
process. By moking conmections, the
learwers  can sotivase  their  prior
lrowisdge and commect the ideas in the
iexd i ther own exgperiences. Rending
becomes mesningfial when the render
connecis the des m the iexi o iher
experiences and beliefk, and the things
heppening inthe ooer workl “Texi-io-

Teat, Text-in-Sel Texi-io-World™ & &
simiegy that helps students  make
oormections. Stadens can make fex-
to-self connections through drawing.
making & chan, or writing. Teachess
might nsk studemts if they bave ever
experenced anything ke the evemss in
the tex. Siudents can moke exi-io-text
cordes: tons thromgh drawing, making
& chan,  writing. &nd  graphic
GRS These b - A= 1EXL
oo tions codld be besed wpon bow
chamoers in the swory pelsie o each
ather, or how swry elenens el
beme:n siories. Studemss can make
iegdo-worll  conmections  theoagh
dmwing, moking a chont, writing or
gphic  organizers.  Text-to-  worl
oommections  could  be  done by
comparing  characiers in & story o
chomoers ioday or comparing the
oomient of the text 1o the world oday
| Teele, XMWk} Giving o purpose o
stmderes, peading by asking thm o find
oommections woukd  help them
commprehend the idems beiter in e texi.
)4 Summuaricieg

The process of summarcmion
requires the reader o determne whad
iz imporient when reading end w0
condense  the mformation in ihe
repders own words (Adler, 20011
Duwring the summarizing process, the
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students will be ahle o distimguish the
main idess from the sopporting ideas.
Detinguishing the reled kmwledge
from the unrelsiesd omes s another
poimt in the swmmarnzing  proosss
which will help the students’ capacity
o Emprove  lewl comprehension
Summeriving & & strmegy which helps
he siudemts 1o organize the dess even
im the long reading passages which are
mmlly perceived ax threat or the
st et
L3 CPersrioaing

Jaym (20 Ty Beoders can wme the
qEsticming before, doring, snd ofier
readimg.  The guestioning process
reguires resders o ek guoestions of
themeclves 0 corsbnect  men ning,
cnhamce wndersimeding, find answers,
solve problems. find nformeation, snd
discover new  infommation  |Harvey
Sfwmmdvic, 2HH). I ths smmiegy. the
students peturn o the text thooughow
ihe reading process wo find the answers
o the goestions asked by the weacher
before, during and afier the reading By
this swmiegy, sidemix practice io
distinguish betweesn questions that are
fctml mferred or based oo the
reader’s prior knowled ge. By using the
student gemecrated questioning simibegy;
fexd  segments  are  inbegmbed el
thereby TR o e read ing

comprehensmmn (MEP, D000
i dnferring

Infemring refers 1o reading
bemeen the lins. Stadems ool o ouse
ther own kmowledge oloog with
information fom the text o dmw their
own conclusion  Saafing,  20HE L
Thromgh inferring studemts will be oble
i drre conc bsions, moke predictions,
idemify underlying  chemes, e
information o0 cresle menning  om
ies, and use pictoes o oreate
meaming (Harvey & Gowmdvis, 2HHIL
Stadents can be given lechmigues o
e illusirstions, grophs, piones
dmes. relaed wvorabwlary and  titles
o dhe text 1o make niErences.

ACTION RESEARCH (MUESTRH™N
This research & 0 Eprowe
reading conprebession  through  the
Lk -:-i' :ltu-l:ll:l:g strategies. The leacher
resean: her believes tha winhouwt a =olid
fvendation of reading stmieges the
sbodems will struggle throughow ther
scndemnic and sdult life. The resesscher
hopes b provide reading awareness o
her shmlems by seaching reading
conprehersion simtegies and by this
way the siudeinis will develop & more
ez gl
reading  ewperience.  The  reseasch
question &, “Would rending strategies
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TEACHING READING COMPREHENSION BY USING SKIMMING
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Abntrsct

The obpectrve of Bs rescsech wis 1o find o whether o mot it was effective 10 teach skimeseg and
scannmg techmgues = seading & narrative text by the tenth grade students of SMAN | Gelumiuetg. The
ecthod wed experimental. The population of ths study was all 1enth grade Sodests of SMAN |
Gelumbang, The sampie of the stady was 60 saadents. Bt indicsed that the nell s (Ho) was
repociod wad alternative bypothess (Ha) wis accepied. 1t could be comchudald that & was effective w teach
readug conpechensos by ssng sesming and scansing technigues 1o (e tenlh grade studests of SMAN
I Gelushong,

Keywords: eacking reading shimoing and scamning
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CPendidikan Bahasa baggis FKIP UM Pakcmbesy

Introduction

In Indomesia, the teaching of
Enghsh has become central for at least two
reasons. First, English is now the only
foreign language which should be tiught as a
compadsory school subject at high schools
and umsversities. Other foreign languages, if
any, are cnly offered for certain fields of
study. Second, as the first foreign language,
English is one out of three school subjects
being tested 2 the National Examination.
The latest shows that this language s very
mmportant in this country (Ermaa, 2007,
p21-25)

Mikulecky (2004, p.240) stae tha
the teaching of English in Indomesia is
focused om reading skill. In other words,
reading is oo important way % improve
stadents general language skills in English.
So, there are some adventages for the
students as the imponance of reading:

2. Reading helps you leam to think in
English.

b. Readng can enlarge your English
vocabulary.

¢ Reading can help you emprove your
wntng.

d. Reading may be a good way to
practice your English if you life in
oo English-speaking counary.

p-ISSN 25399009
e-ISSN 25797378

¢. Reading can help you prepare for
study = an  English-speaking
country.

f. Reading is a good way to find owm
abowt mew adeas, facts  and
eXpenences.

Based on the explanation shove, it &
imporant for the students to develop their
reading comprehension ability, because
reading is a skill 10 be developed much as
learning to think and %o write effectively.

Gebhard (1996, p.202) states tha
hoped %0 belp students to compeehend the
reading, because skimming is a technique to
get general information of a paragraph text
quickly, and scanming is o techaique to get
specific  mformation  quickly  withowt
reading the whole text.

Based on the explanation above
skimming and scanning technigoes arc
imporant in reading. It is important to
know the effectiveness of skimming and
scanning techniques. So, the writer would
like 10 do research om thase two techmiques
applied to the tonth grade stodents of

SMAN 1 Gebumbang.



L Sherly Marliasar, Feaching Readivg Compeelmsin

Ligeratwre Hivien

Iefinigion of Reading

Reading is a process employed by
i imdividual i order o umlerstand what an
wathor says (Brown, 1994, p 271 Rending
is an imponand skl @ help people leam
from Buman knowledge and experience.
Thwough reading inowladge his gremly
conribimed 1o the grewih of masdond.
Reading 15 & prooes of how the mdonmation
is processed from the fexi imio ssanings,
siwning with the isforeation from the tex
il the emdisg with what the reader gains.
S0, it can be infered that reefsg & a
process between the reader and the exi
which asociaied with measing wd e
reader wse soralegy 0 determine whai than
meaning 1. Measng is opressed ot only
by single of wond bt by units of phease and
semlence. So. reading s very gt (o
daily sctivity.

Thee Cwit et of Teaching Heaiding

Teaching is conrolling, guiding,
il ficilimneg  learming.  ensbleg e
learser W beasm, semeg e condition for
learsiseg (Hrown, 1994, poltd) Based on
exnplanation above, esching is nol o simgle
ek It is o profession e nesds W grem
mitery of the field and it shoold b
et cational

The concepn of 1esching reading, in
this smdy using slommisg and scanning
ez hiigees. B bes two iechnigques @ can
help readers quickly gain informanen from
o book, mapgaree, newspaper of websine
withosst Baving ie read every word.

ki misi g

Femders skim a e when they look
it over qickly o get o pesesal ides of e
subject mamer. The resder is not ineresed

in all de demmil, geinsg the gist is enoegh.
Skimmers run ther eye down the page or

sereen looking for poimiers da sem up e
COfIETS. M or  [ealler I:nmu
et deir amention, 8 do de introdicedy
phnses of parsgraphs and & concluding
ones. In loager texms. simvevers check e
conienis  lisis, the opening and closing

plug;rnph: of  chapers.  asd  any
sl one, conclusions or summaEes.

Resders scmm o piece of wrting
when they guickly search it for specific
mfommtion. For example, o pesder moight
2088 g of Abmmham  Lizoedn,
leviing ot only for significest daies. The
reader would skip over descnpuoss of
Linools's upbninging, his sruggles md bis
achievemears, swopping caly o nole the
years. Scanners will maie use of o book's
meley and comenls page WhEn runfufg
i ety over the pext, they will look our for
foeywonds rebavant ur their search.

The Concept of Comprelension
Milmlecky (200, polb) sare thar
comprehension is pan of life. As you read,
vl ke conneclione berween whal you
are reodsg and what you alresdy know.
Sometimes the cosnestion s2ems o happes
by litself. Especialy whes the mfommaiion is
o OF Eieresling o wou. Bt ar oker
nmes, i i ned g0 simple. The text may
scem & mass of informatics Witk o
meaning thar will stick S0 how 10 make

sense of everything you read and bow w
iL.

Giekhard (1990, p. 303 simed thar
reading compeelescion can be undersiond
o the recogmizing wosds. Unlike shvening
and scimming, sctvities dhan s o Baving
swmderns read for thoreugh comrgrees e
rogaire stndents o read meticalously. The
woal is for the smdents o usderstand  the
motal meaning of @ selermion.
Accordisg o Frmim (2007, p23) there e
Tour levels of comprehension:

1} Liveral Comprehension
In lin=al comprehension consists of
o of msks
Skt e et v ey the
main poises in e rending seleotion o
exercises thal uses the explecit conles
of readisg slecton. Recall i, om e
oileer  homd, demand thar  spedests

produce  from  memory  enphecin
s nisiiom seleouea

1) Inferential Comgecbeacing
The seeond level & ofim called
inderenrial comprebemaps reading W
inder what the anhous imply or sae
direcily in @i pexl. Informarss nesd

Tor comgeehomios is presem @ the
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ey, bun pemders mus resd berwesn
line o get the suthors really means o
think sbow e conten, inlEvennal
question ek ask the readers w0 “think
mnd search™ what & e auihor think
ol serch throwgh the sctual dext o
finell shee answer.
i) Evalumive Comprehension

The thiird lewed, vl iative
comgrehession alen pejuines eutensve
thinking wboet whi o pend Rraders
judpe what they read sguing eoemal
riteria such as information peovidad
by teachers or addivonsl reading
SUICes of igind inkemal crilena such
s ther owe eipencnces with e

i
4)  Appeecianve Comprehension
The fmal level,  apprecive

comgrehession we includes “Om My
(wn” readisg wsks When readers
decide if they likad whar they hive

book listemers o regders bedome angry
o o chafecier in o SOy OF oY Ve a
sad mem of phe, they have shown
Epprerilive eomprehension

Thet Comerpt of Skimming Technigue

Crzhhand {1946, p.300} simes dal
skimming is quickly reading o flad the
peneral adeas of a vext Whes you read de
newspaper, you're probably not reading i
word-by-wond, insiend you're soammeg e
tenl. Shmvening & done ol & speed thees 1o
foer times fister than normal reading.
People ofiea skim whes they hve lot of
mteraal o pend m o limited amourt of e,
Use skimming whes you wast i see if an
iticle may be of inered @ your peseanch.
There are masy siraieges that can be wed
wisen slrimvmning.

The Csncept of Scanning Techmique

Cichhand {199, p203) simes i
sanming is & vechnique quick reading 1o
locaie specific mivmation. For ensmgples,
we soan  ielephone  books  camalogs,
dictsgsinezs, hasically any sowce in whach
wie nead 1o locaie specific informates You

111

seach for loey words or idess. In mwest
cases, vou imow what vee're looking for, so
violl'Fe ooficeniransg of findes & paticelar
aniwer. Scamming isvolves movieg your
eves quickly down the page ser
speific words sl phrases. Scasning is aleo
el whea you flest fed o resowrce o
determing whether it will answer your
geestions.  Omee  vouve  seanned  the
dhowrimeril, i migght go back and siim i

Procedure  of  Teaching  Reading
Comprehendon by Using Skisaming and
Seq Teehndqmes

-ﬂ this procedere of peaching
reading comprehension by using shvening
and scarmig techsiques. the wriler of the
research wsed theer phise wehniques. The
dwpe  phases  of  eaching  resding
comprehension  of  thres  stepajl]  pre-
reading actvimes, (2] whilst-aotivines, (3)
peot-aat vilies.

Pre-readieg  activitien  way  oonducnad:
Gipecting e siudents, checkisg  the
aitemdanee  lisL,  giving the motyveties
amlerns, ol asking the sudests make
e questions related to the b theme.

Whilsr-aenvinies wed condiucied. Presenting
some wmfamilior wonds, disinbeting the
copy of de 1o 1o cach smdesss. asking the
smwlents o resd geckly each paragraph,
asking the siudents 1o and
ML MM& el
Such a2 read the e and the |Deranon,
asking the sudests w find the specific
fomation quickly withow resd whele of
e ienl Sech as seting, date, symbed and
peambe, asking the studests io find e key
et i the summaries, ssking the sbalests
no et the sovial message fioen the medor of
e next ol @ sking the sdenis io answer
e qquestions from of de e

Por-reading  aciwses  wal  comdincal
Sumavang up the leses, evaluaing cack
ammden by ashning question and giving them
gz o asses ench siudeni is comprchenaion
e reading text and elosing.

Previous Refated Study
In relaed previees swly, these
were Two theds relsed oo this aedy. The
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IETF] e Study of Language

Writing

We can define writing as the symbolic representation of language through the use of
graphic signs. Unlike speech, it is a system that is not simply acquired, but has o be
learned through sustained conscious effort. Not all languages have a written form and,
even among people whose language has a well-established writing system, there are
large numbers of individuals who cannot use the system.

In terms of human development, writing is a relatively recent phenomenon. We
may be able to trace human attempts to represent information visually back to
cave drawings made at least 20,000 years ago, or 1o clay tokens from about 10,000
viears ago, which appear 1o have been an early attempt at bookkeeping, but these
artifacts are best described as ancient precursors of writing. The earliest writing for
which we have clear evidence is known as “cuneiform,” marked on clay tablets
about 5,000 vears ago. An ancient script that has a more obvious connection to
writing systems in use today can be identified in inscriptions dated around 3,000
Vears ago.

Much of the evidence used in the reconstruction of ancient writing systems comes
from inscriptions on stone or tablets. If those ancients were using other elaborate
seripts on wood, leather or other perishable materials, we have lost them. But warking
from the inscriptions we do have, we can trace the development of one writing
tradition, lasting a few thousand years, with which humans have sought to create a
mare permanent record of what was going on.

Pictograms and ideograms

Cave drawings may serve (o record some event (e.g. Humans 3, Buffaloes 1), but they
are not wsually thought of as any type of specifically linguistic message. They are
usually treated as part of a tradition of pictorial art. When some of the “pictures”™
came to represent particular images in a consistent way, we can begin to describe the
product as a form of picture-writing, or pictograms. In this way, a form such as f,"-:-
might come o be used for the sun. An essential part of this use of a representative
symbol is that everyone should use a similar form 1o convey a roughly similar
meaning. That is, a conventional relationship must exist between the symbol and
its interpretation.

In ime, this picture might develop into a more fixed symbolic form, such as ¢, and
come 1o be used for “heat”™ and “daytime,” as well as for “sun.” Note that as the symbol
extends from “sun” 1o “heat,” it is moving from something visible 10 something
conceptual (and no longer a picture). This type of symbaol is then considered 1o be
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best 30 sequence the facn, aloo, o anpuments which
chude.

Deafting

We can mefer to the fine veniom of a4 peece of wiineg as & deafft. This firse
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Editing {reflecting and revising)

b0 el i ol ey e By

Reflocting and sevising are often helpod by othes readers {or editon) whe
comment and make sugpestioos. Anocher reader’s resction 1o @ plece of
writing will hedp the author 8o make appropeiste sevisons.
Fimal version

We might decide 10 sepresent these stages in the Solliwing way:
planning » drafring » edicing = foal Seaft
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Using a Computer at Each Stage of the Writing Process
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Frewriting

B pead’rie & il typesl, muasy kisads of prewrsiang will work well on @ computer. Wilk Eecwriting
in particuls, you cnoped dis omle the donem kel s quackly e ey oooer B g A
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Writing Your First Draft
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Revising
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7 Writing in class

In this section, we will look in more detail at some classroom activities and
strategies mentioned in the previous section.

Ideas for generating ideas

Brainstorming

It can be hard to get enough good ideas to write about. Brainstorming is & way to

get the ‘ideas creation engine’ running. It means ‘opening your mind and letting

ideas pour out’. It also means not engaging that ‘checking' part of your brain

that too quickly dismisses things as stupid or useless (because we lose outon a

ot of potentially good ideas because we reject them too soon). For this reason, it

seems helpful to separate the ideas collection and the (later) critical review of

those ideas.

Here's a way to brainstorm in class:

« Write the topic or title in a circle in the middle of the board,

« Tell students to call out anything that comes to mind connected with the topic.

+ Write up everything on the board.

+ There should be no discussion or comments (especially derogatory ones!) =
just ideas,

So what will happen? People will call out ideas. You'll write them up. [t may take

awhile to get going, but after a bit, the ideas will probably start flowing. After a

reasonable period of time (i however long it takes to fill the board with

thoughts), you can stop. Now there is 8 lot to look back over. Invite students to

select ideas they like and can use, or maybe allow some discussion time in

groups to continue the sifting process. Everyone should have something they

can make use of,

239
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Text-starts

A lot of real-fife writing involves looking at other texts and summarising,
reparting, responding to them, selecting ideas from them, commenting on them,
c1c. Supplying ‘text-starts’ can be & good way to provide useful writing work for
studenty and practise reading | writing skills that are wseful in professional life and
scademic research. The actual content of the texts provides a lot of ‘support’ for
the writer (expecially the one who worries that she must be ‘maginative’ 1o write)
i that there fs something concrete 10 deal with and many ideas are already
formalsted and mainly need a response or opinion, rather than original thought

Resource material Writing task
Information about & holday location You are the copyweiter for the locel
(pictures, description, Ust of atractions, | tounst board. Write 3 two paragraph
o) achvertisement for the place to encourage
mare ¥isitors 1o Come.
Full data and dustrations of thvee You e & senior manager and will atiend
afferent yptodate household products | @ meeting to decide on 0N Hew procuct
o gadgets. Possbilo extra informaton 10 produce. Write & brief report on
ohout consumes tronds, the economy, 00¢h product, thon outing your
otc. recommendations is 1o which one
10 choose, with raasons.

A map of & town. Short descriptions of

You are a focal tou guide who has

‘ghosts’ that ace said to haunt specific docided to start & 'Ghost walk' for

bullengs and locations. 10urists around town, Pian & route for the
walk. Write o short articie for the local
PApRT 1o publicise It

Seven emadls 10 your company poirding | You are head of the dedvery department,

out problems with the dolvery service. Write s emad 10 the direcior
sumenarising the problems and makng
recommendations,

A number of articlos from different Write a Intter to your friend.

SOUICES 0N the same news item: o letter
from your friend asking if you've heard

About the item and what you think

about I,

History srticies, ancyclopaodias, Prepate a wall postor to IMerest and

wobsiles, otz inforen your fends about @ hestocical
topic.

Fast-writing

For many writers, the single most difficult thing is simply to start writing, The
blank page sits in front of you, and it can become very bard even to put down the
fiest word. The longer you fsil 1o write, the harder that first sentence becomes.




T Writing in class

MWMymmmﬂm.mbmdem
to start froms; not a linal version, but something on which to base their new
mm.mummmmnm.sm«m'-mdmm
froen this first astempt makes it into the final text, it has served its purpose, like the
ignition key on a car, getting the writing started,

“Toll students that they need & few picces of blank paper. The rules are that when
you say ‘start’, they should:

not worry about spelling, grammar, €t¢;
write ‘um, um, um’ of ‘rubbish’ or something else if they cun’t think of what to
write;

. m‘opmphdmdmdmuymmm

o keep writing till you say ‘stop’ (which will be after five / cight [ ten minutes oe
however long vou think is appropriate for your group),

Nﬂnmd.dwyvﬂlhnnwmmmdwdﬁqAb(olkwﬂbch!&n
there will abso often be ideas and wxys of saying things that are worth retreving.
Give the learners enough time to look back over what they have written. [ell them
to be ruthiless and cross out a lot of the writing, but also to retrieve some good
pkmMmMmﬂmanmpdunfmmrmm.

It's a surprisingly useful task, Often we don't know what on carth we are going 10
write until we start writing it. Fast-writing is one way 1o start that finding-out
process,

Ideas for helping writing

Structuring and organising

Some simple strategics may help dearners find an order for their ideas. ‘Card
planning’ involves Jearners writing down the main themes af their text as notes
onto separate cards. They then arrange the cards in vanous orders until they get &
sequence that seems 1o work. Simikarly, learners could draw a sketch diagram

showing how thelr text will be put together, using lines and arrows to link separate
e,

Looking at sample texts
Itis often helpful if students see samples of the kind of texty they are working on,
¥ you offer this as an activity carly oa in the kesson sequence, it is likely that this
sample will be viewed as a kind of model on which to base their own work, The
final product may then be substantially similar to the original, cspecially in layout
M«mmmmmdmm.lrmoﬂumummh
he writing work, learners will probably sec the text as something (o give them
exmuﬂmwmywmmmmdrwnmuﬂm
content.

Ml
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Whast can you study in & sample text?

Getting feedback on drafts
Fm&ndm'mwﬁmdﬁcmmwuwummbnﬂy
wmplmd.Infm.ihdmyhﬂcwm-dnm;im.wmdumwll
wohﬂyhﬂﬁﬂumphnmmmmmdd\mnﬁmtmm
useful comments are those that will have an impact as the writing is evolving; these
will be useful from as many different readers as possible, from fellow students just
s much & from you,

mmdmmnwadmba’nm«mwmm.
wwhmmmmmdﬁcmmmmmmwuw
form of some kind or more frecly as general response and comments, As & result
of feedback, sudents can write # new draft of their work, which can then be
Medwmuﬁmfmmmmhdwwcomms
can Jead 10 excellent results and really helps writers get a clearer idea of what a
reader finds in thewr work.

Using computers

Nmmdxﬂudmhddmmfum,mmymmmww

whether the writing i on computer, Using a compuicr has significant advantages

for student writing over pen and paper:

o lris readabie (no handwriting jungles)!

. Muhpkmphmbcpmmdwtlmnmmmum

. wmmmummwmmammmm
be done on the computer - ao need to rewrite from scratch.

« Tt can be emaibed directly to other students of 1o you.

SumwcdﬁcMudemmiuwﬂmmkuddlfm

students are rebatively unfamiliar with compaters, you may want 10 teach them

how o

o select texy; change font and font size; apply underline, bold, italic, et

o use basic editing features ‘cat’, ‘copy’, ‘paste’;

. mmwmmmm-wmmumwu

. M-mmmwm-umdswmummam

one mistake,

wse (snd be wary of ) any grammar-checking facilivics,

+ usea 'comment feature, wliowing different readers to leave notes in the body of
the text that the writer can then review and use kater on;

. pmmwem(mwmumbmmlyw
actions at the press of a button). Fot example, | have found that having a word-
count macro is very handy on the main toolbar.



Top-down reading

A with Tistening lessons, matry reading lessons move from “big” 10 ‘small’, be wop-
Sorwm' = frmen overview 1o detaily. Using the 1ash-foodback cirvle 91 & sarting

pont, we cam plan & rosne map 06 o bes: rescing lesson (Hgure 10.5)

G Aotrvastes ) reasng

Pretext 1 | Introguction and leas in, ag g9t the leseners ntarusting in the

togic, nitin! ASCussion of key thomes, moke an asphot link
botween the topic of the Sext and Students’ own lves and
eLpenences, focus on imgortant language that will come n
the oot

2 | Peat task fpre reading), eg predict from some extracted
Information (Hipsirstion, ey wordd, saadines), reas
gueslions about the texl, stodents composs Theif own
qaektions

Tust 3 | Tashs to focus on fast reading for gist (slummngl, o chech

best againat predctions made beforehand, guess the Mie
Sum B CHOMe OF Mhiee OpLGNA, Pul evants (of [lustrations| n
T COMEat aidar

4 | Tasss b0 focus On fast reading 20 locate speciiic Iformution
(scenrong)

5 | Tashs t0 focus On meaning (Reneral ponts), o swwer
SUEDONS BEOUL MOBNNE, Make ute of dormation In the
toct 10 do somerthing (mose & sheteh, 81 out & fonn, Tied out
which pecture = berg cascribed, abcl, dacuss HEuen,
U ise A UITRILS, COMPE WOWDONTS

6 | Tasex %9 focus on mesnng (Aner poets of dulof, mers
MlEnsive Comprerensine understandng)

7 | Tases to focus on indivicun! Inngusge s, o vocabulary
oF pEnmar eserUises, use of dctionanes, wark aut measing
of wards htnm comed

Post-text £ | Followon task, eg rofe play, dsbote, witing tosk (eg wirle

Itar i ceply), personaleation (o Have you cver Nad an
msponenca bhe (his oo )

0 | Cloning, ef Graw 100 IESSON 10 D CONSAISI0N, U up 00se enas,
review whit e Deen SIUBEY a0l whal Rde DESO RAmed

Figure 10§ Ponsdble noose g foe 2 seadeng esson
Here are soene spocific ideas for reading saska

L L

P theene dlustrationa of the text m the corrse onder

Pt these cut-up paragraphs in the cocreet oeder

Find words in the sext that mean the same as the words i this list

Read the text and find the snmtabes in this ilastration (o draw your own).
Read the oext and make a list of particulac iioms (eg jobs that neod doing, the
authoe's proposals, sdvantapes and disachvansages, o).

Give a headiae to each section of ihe urticle (or masch given hesdlines with the
LTINS ).

Fitud apgropeiae places i e (et 10 relnsert some sentences that have
previously boen separated From the test
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CHAPTER TWO

The nature of writing ability

Introduction

In Chapter 1, the role of writing in second-language learning was
explored. In this chapter, we tumn to a consideration of the nature of
writing ability. Defining the skill that we want to test is a critical
starting point in designing a test, and, as we shall see, the definition
of writing ability for a particular context will depend in large measure
on the considerations discussed in Chapter 1: that is, the specific
group of second-language writers and the type of writing that these
writers are likely to engage in.

This chapter looks at the natre of writing ability from several
perspectives: first, in comparison with the other so-called productive
skill of speaking, next as a social and cultural phenomenon, then as a
cognitive activity. Finally, the relationship between writing and
second-language proficiency is discussed.

The relationship between writing and speaking

It is traditional in language teaching and testing to categorize in-
stances of language use into four skills: reading, writing, listening, and
speaking, using channel {aural versus visual) and mode (productive
versus receptive). The extent to which these different skills actually
involve different cognitive mechanisms or are simply various socio-
culturally mediated manifestations of a more general language ability

14
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ABSTRACT

The present siudy was camed out 1o explore the sudests’ English reading habi ased
o examise whedser there i a cormelaton berween smudesis’ reading habic smd dheir
writing abaliny. The rescarch was cosducted po second pear sndenis @ SMAK 4 Kot
Bands Aceh. 20 sudems our of 271 were randosaly takes oo the sample of s smdy.
The geamitstive pesearch was used o colles the daa by using qeestionnaises and 1est
in opder w0 find ow sudenis” English resdisg habit and desir wniting abilicy
respectively. Tweary (30} i of questonnasre and writing iest were given w the
pamicipast o SMAN 4 Kow Banda Acel The dma were malysad by using Liken
scale amd the comelaion ceefficient by Pearsom. The resali of quesionsains show
that smidests bave o bigh rending babit. The mageniny of them esjoyed reading Foglish
very much ssisg onlise sowrces; however only Tew agree 1o spest 15-30 minnes each
day 1o pend Faglish albough they spend their nese peniodically o read English every
wieek. In addivies, most of em ales affimed that reading English is purposed
improve their wrting sioll as dhey dosdk ta reading English 6 supgoned their
imentons. This fee1 & highly comrelaed w the nesult of correlation coefTlcient whick
alweys thanl the correlacion berwem siudents” pending Babit and ther writing abdlity is
0S4 (high correlaties). Therefore, it can ke concleded dar the sudesrs have high
reading habit even though oady few agree w spest 1330 minmies of ther nese 1o rend
English each day while they knew that resdisg highly impacis their writing abiliny.
Himze, il imgdies thar students should provide soode 1hiee w rend volamnly becaiize
it gives significes effisct vo thetr wrting abilicy.

Kepwords: Beading babi wrinng ahifiny, senior bigh sebool sndenr, Eplish wrinng
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ABSTRALT

Namik Rahmuwati. 113 11 083, 2011, 4 Correlatve Sty of Students Reading Inieresd
Tomard Their Writing Abikity af The Third Seméstir of Dnderaabinal Chais Program Shdimis
of fain Salatipa in The Acodemic: Yoar of 300 52006 A Thesis. Sabitis: Englih Education

of Teacher Training ard Edustion Fasalty Suie btitule for hilamic shudics
(IAIN) Salstign 2015

Ome of mportisl fcton which may oTed Sudali’ low wiiling abdiy o bocae
sludinls are led of vocsbulary knowledge. The Lmiled vocabuliry knowlodge thal the
sludenls bave o swiually related with their Bequency in readmy. As the moee Bey rel the
mire vocabuley and sew wonds ey can eeomier, Bul bow can Sey saceunte many
'n.ﬁ'l:ﬂll.rl:llfﬁ:}'l:ﬂ':mmlﬂ:lmlﬂim Thencfoes, il is necensary for the slhsleals L
b inderesieal in reading in ender b impeove their weiling shility.

This rescarch & purpiead e G ool whether there s any comelation of siudents”
radmy miceesl Wavand Bex wnling sliy of the thed semale of bilemitnal Clas
Progris myormyg Eaglidy Educition Depariment of LTAIN Sakatigs = the acslemic year of
152016 or et el b Fmnal oul the profile of udents’ readmy miesesl and weiling @bility of
the Thisd semculer of Inlemation] Cliss Peogram sugermg Engloh Educalion Departmen! of
LAIN Salstags is the wademsic year of 20152016, The reeanch = 2 covelstional rescaech.
The rescarch wis conductad in At 2015

As & quanialive reseiech, The dala colleciaen method that was used By The racecher
wiss (uestsnmine md tel Docusenlston wis used b pel addtsenal infonmation. The sesult
of Thes pescarch shows thal he sooee of readmy miceesl of Be respondils showal & gosd
resdll becauee The avesage of Bew soove Tor readmg mieees] was 66 from (he scake 0-100.
W% of shudents e haghly intercded in readng and Se real 3% e inercdol g n
ridmy. The sore of wratmy ability of the repondents dowod & poslive rell. I o proven
by the resalt of wriling s that lughes) soore m BT and the lowes] soore was 53 o ot
wore 100, 0% of Be shidals calcgonal & cxedleal in wriling shility aad Se el o
catcgonzed w40 pood and 0% e in wiling abalay. AL e level of sgnificance 1%
(000 e r-caliulation = higher tan s-abe became realedaton o 03535 while r-tble is
ILTOE. Thas, il can be said Shal the comelilion betwern sesding imlersd smd #nling aialily
weze very sigmlicaml

Keywards: Comelalive Stuly, sealing inlercad, wriling ahility.
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The final project diasssal the comdation bepaesn (he sludear” neadsg haba
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Lo disciisd in The final project was the imponiance of reading habal whth inpasis
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The reseisch was aimed o Bading oul the level of seshng babil of
the elevesth graders of SMAN | Kapm i S scademic year of 20142015,
ensssising (eeir wraling abairy, and findieg oul whether then: @ o comelataon
berween shudenis’ resding habil and Sew abiliy of wrtsg naralive e

The populaion of the fiml propect wes e cheventh gl of SMAN |
Eapn in Se scslisie year of 20042005 and & was 39 audents. 34 aadisls
wiere laken as the sssple is this research Ueosgh rsdom samplisg lechnigee A
questiianses was ol o mesure hw pood Se slodesis” reading lahe sl
pusled wribsg lesl by meksane Sladesis” ahility of weilng semalive e Afle
condicting The reseasch, o wos Bund Thal Se svemge woofe of Se shudenss”
reading Babar was B1.1%, that was in good level and de avenge sooee of fhe
elay of writsy sseralive el was T14 thal wes coteporined pood e well.
Mlimsover, the el of dala amlyan using SPES dbows Tha the comeliton
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while the crilical value for 34 snudents wilk 95% conlidence s 0339 Since (he
comekilion coellicenl oblained (LE2T) b6 Bigher than S wble vabe (003357, I
wad concluded thal there wai & posiive comelilion hetwesn Sulals’ eadeg
habil and Ses ability of wnisg maralive 1231

Baged on the nescanch Dnlings i s suggediod thal the eachers shold find &
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PART I e St dbe Procws of Roeerch

are typacal of the popeditzon under sudy, exabiing you 1o deaw conclusions frue (he
sapde dbout the population 1s 3 whole This defininon is loaded with teoms, and we
will soet them so that you can see dlernative peoceduses foe decnding whan wdvidusds o
Cepar2 st 10 udy.

A popudation is & group of indviduals who have the saene clandendc, For exam-
ple, 3l teschers would sake up the populidion of seadess, and 4 high school admin-
olxalons @ & school ditnct would (o the popubison of sdminisiramon. As these
exnples dhedrae, populilions cin be small o lige You seed 10 decade what group
yuu wok! like o study.

In pracice, quantitative reseanhess mple from By and people avasdible A target
populigion (or e sompling frome ts 3 group of individuals (oe 2 goup of sganiza-
sons) with some common defining chasactenista that the researcher can ientsfy and
sty

"meumpqthmmnmxlm:nmﬂch study. A sasnple
o 4 subgroup of the et popubition tht the sescarcher plans 1 study Sor generalizng
about the Lt popaation. | s ideal situason, you Gan seled o sample of individuds
nho are representative of the entire population. For instance, s shown in Fgare 5.1,
you might sehect o sample of hags school teachens (e aaple) from the popukion of
all teachens =0 high schouls 3 ene cty (the populition), Allcmatively, you gt be dbile
10 study only biokogy teachess in two schools in the city, The Bind scemasio feprescnts
sfigorous, systematic saapling calied proadelily sampling 1o the second, wosysematic
focrayv ity samifding.

Probabilistic and Nonprababilistic Sampling

Reseschen employ either probisbeily oe ponpeobabaly sumpling appeosches. As shown
0 Figure 5.2 several types of both approaches see available. Reseaschers decide which
fype of samplag W we in ther udy based o sucs factoes 25 the amount of rigor they
scek Bor (heir stuches, the chatdterstaos of the taget popadance, sod the wvailabibry of
particpanis.

Is peodability sampling, the sescacher selecs individeals from the populition
ho see representatie of et populition. This & the mosd reoeous foen of sampling in
Guantiiive feseanch hevause the inweggiton can clam (st the sample o representilive
of the popudation and, as sach, can muke geacralizations (o the populaton.

HGURE 5

Al bmachers i high achoos in one iy A ol of high achost lsachan
Colego sudernts n ul cenrrursly Mhnmﬂ? '
Adut sducidon n ol schook of &r:lnhh“
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PANT [ The Mot thwe Procon of Rewarch

the samgple G peovide useful infommion for snswenng quetons and bypoioes. Lets

ook a1 an example of comvenionce sampling.
A rescanches conducting 3 study awolving Native Ascsican stuclenss fieds fur 2
Luege percentage of students @ ooe school dare Natve Amencans. The rescancher
dedides o study the group & ths one schiool because ey are available and
because the rescanchey hus the permosaon of the princpal and can gaen consert
from the Natve Amencan Sudents (o pamicgute = the udy. This o 2 cosvenionce
sample Decause the puticipants dre convenient (o the resesscher and are avalable
Tow the stady.

Soowball Sampling  Aa allernative W comvenience sampling & saowball sampling. In
soowball sampling, Qe researchior ks petiopands To slentdy othens 30 bevome mem-
bess of the sample. For example, you saghe send surveys o 2 schoad superintendent and
ask that the superstendent famarnd copices 10 the pancpals of schools in that schoal
district. These principals then become mesbers of the sample. This Soem of saupling
Tus the advantage of recuiting ke sambens of pasticpants for the sy, By using ths
process, however, you give up Knoweng exadly what sviduals will be @ your seple
I also chasrces e possibality of emifying indaviduals who did oot sctuem the survey,
and those respording may st be represestative of e populiation you seek (o study. For
example, pamicpants who received the sunvey (e.g. pancipals who diended the Moaduay
moro mocting with the superitondent) sy ot be sopresentative of ol indivadals n
the popuation (in thes cee, all prnapals in the school disisicn)

Sample Size
When sckuting participants foe 2 study, it & impostast 10 detenane the size of the sam-
ple you will need. A genesal nile of b B 0 sedect oo lange 3 sample @ possdbiie from
the populaton. The Lager the sasple, the ess the potentl ere is tha the sample will
be dfferent from the popubison. This difesence between the sample estinsale aoed e
true populiton score is callod sampling error IF you wese 10 seledt one amgle @ier
another, the average soore of each sample woukd Skely differ from the frue average sooe
for the entire populition. For example. & we could obtain sooees Troen sivly gracken across
the country abost the impontance of student-parent relationships, the aerage scoes st
be 2 30 on 2 50-paint scale. OF course, we canndt study every saah gaader, 50 sdead
we obtaa & ssnple from one school distnict 2o et an average soore of 35 on the salke.
The nest time we might cbeain a soore of 33, and the net tne 2 36, because oue sasnple
il change from ooe school dinct 1o ancther. This mwew that our avenge score o five
pomis, three points, and one point, respectivedy, anay from the ™ population sverage.
This diffevence hetween the sample etimate dad the true popultion scofe = sampling
errue. Therefvee. since you wsually cannct Know the true popalitson scoee, if @ inportan
1o seleat & Lge 3 sample 3 possible from the populaton 16 smanaee samplng crooe
In some sdadics, you say have 3 bastod sumber of pamscipunts wha are conven-
scndy availabie o sy In oeher cases, Tactoes such o access, funding, the overall size of
the population, and the samber of vatiailes will slso mfluence e e of the sanphe.
One way 1o determne B sample e is 1o selea 2 safficent number of pasticpants
foe the sutistical procedunes you plan o use. Thas presuencs that you tuve wentified ihe
SEAHC 10 wve 10 anadysis As 2 rough eslinsile, 20 educational resciecies necds:
& Approcinuecly 15 pamscipants o cach group o an cxperiment
® Approsinstedy 30 participants for 3 comelatsonal study that rekies variabies
® Approsimseedy 350 individusbs foe o survey study, bt s see will vasy depending
on several Bictons



CHAITER & Amafyime awa indeereiing Qooriaier Daia

WHAT ARE THE STEPS IN THE PROCESS OF
QUANTITATIVE DATA ANALYSIS?

Theste s several inlenselaied dhepe el s e peceiesss of doalyrayy qrusiiase daca
Thes firal sbeg i ey e e chala fow analyeis This myalves delemimmg haw D g
e socmes Do the Gt assesang e Tvpes of sooies O use, seleteng 4 sl pen-
g, sl iy de dkila o d progeem, and den chEning up the daciass e andly-
win The sevownl e by de chita salys Tepeally v oendi & dempise walvss
of e s reportang measunes of centeal endency amd vaataon Then you condict s
oplmdaared mereniz] analvaes b el hvgedhesss and you esanine confidesoe ilenak
anl et sizes The fesd dof o W sl e sesalts that e foal g labdes, g,
anal a Savssion of (e Koy sowlis, Fuially, ou ilerpeed the nesils Do the data andlyses.
Thes conveds of stimion gy e resilts, oo e eoaills with jusl ez amd oo
fie, adkvimecing e Bititalas of e sy, i craling with spppedses o fubes neaseda

HOW DO YOU PREPARE THE DATA FOR ANALYSIS?

The fest spep B you will e b onganize daea foe analyses. Prepareing sl anganiziog
daca For analysis in quasizasve eessancls consis af scorsg e dara aul coeating 2
colelul, determining e types of soones [0 use, selecling & Cosuiler peogran, il
Larigg Chee i ender Hie roggrasn Tor aalysis, il clering e dara.

Score the Dala

e Wk ardbedt ik ook an inanniend o 3 checkBar, vou wall tesd e et K s
g e ila, Sooering alan maeides Thal de sessmcher detigng & numens soone [of vike)
each resporias calegoey Foe eachy dueestion o T insindmenls used 1o oolie da,

Few instince, s e paits regumd (o g surey sl tem o b ter am-
Mk vl cheimons ool @ sl Bo Chikdhien i dhe schenl distict. Orae question aight be:

Fleses check the appeopeiale sesguee 1o this slenen
“Sundenls Ahonibl b gden an oppomunidy o ssle 3 wlood of thes choice.”

Strongly agree
—_ Agrer
Unadecided
Dhisagres
Strongly disagres
Asawing thal & paeenl checks “Agree.” Whal funcns sonee wouk] vou assigs oo e
pespang a0 Bhal you Wl asign e same sooee e cach person who dhecks °Agree™
T analyae the dats, you will nedd b assamn <o O oo sech as 5 = sy
agies, 4 = ageer, 3 = usdecded, 2 = disagree, and 1= seongly disigees, Based on e
anspge] numibers, the parcal who diecks “Agres” wouk] moene o wome of &
Several gusdelines can help in assigning susilbens 0 respoee oo
# For gvelanens scales ol o skl scales), vonl sliouk] considendy some each
spueslion ok lhis scale using e sasre duimbesing syeien. Bt abaoye ek, you
aharuld consistently sooe g scale auch i “Seagly ageee” o “Saoagly Ssagres” as
2% macl”
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Terdapat dua hal wiama yang mempengaruhi kualsas data hasil
penelitian, yaitu, kwualitas instrumen penclitan dan  kualitas

pengumpulan data. Dalam penelitan kuantitatif, kualitas instremen
penehiian berkensan demgan vahdifas dan relishilias mstrumen dan
kmlibs pengumpulan data berkenaan keiepatan cara-cam yang
digunakan untuk mengumpulkan data. Oleh karena ity instramen
yang felah temji validites dan reliabilitssnya, belom tentu dapat
menghasilkan data yang valid dan relisbel. apabila instrumen tersebut
fidak digunakan secarn icpat dalam pengumpulan datanya. Instrumen
dalam penelitian kuantitatif dapat berupa test, pedoman wawancara,
pedoman observasi, dan kuessaner.

Dalam penelitian kualitatif, yang menjadi mstromen atau alat
penelitian adalah peneliti it sendiri. Oleh karena itu peneliti sehagai
instrumen juga hans “divalidas:™ seberapa jauh penelit kualsatf
siap melakukan penelian yamg selanuinya temun kelapangan.
Validasi terhadap peneliti schaga instrumen meliputi validasi
ferhadap pemahaman metode penclian kwalitaiif, penguasaan

wawmsan terhadap bidang yang ditelit, kesiapan penelii untuk
memasuki obyek peneliian, balk sevara akademik maupun
logistiknya. Yang melakukan validasi adalah penelsti sendin, melakui
evahmsi dimi seherapa jauh pemabaman terhadap metode kualitatif,




C. Variabel Peaclitian
Dalam melaekss pesclinas sentunva hares ada objek yusg
disciai. Objek penclman dapat berupa omeg, benda, tnesaka, atas
kgadun Sclamumnya, sekumpelan obgpek yang dipelagan  tads
dirmakes popufecs. Daless mempelajart populasi, pesclits Berfoloes
pada satu atau debih davalzertand stau wiw dan objck. Karskiensodk
scmnacamn ity disedut scbhaga varabeyd. Nasa vanebel scoanggubnys

¥ berasal dan fukra bahwa karakierisnk tenemu bsa bervarasi &b
anteras obgek dalam suass popules: Misalnys Bberst bades dapat
Jdikandises variabel karena berat badun sevupakas karalterssuk dun
onesg vang moesgad: obyek penclitian. Nila stau ekuran besat bades

sekclompok onesg Borvameon antars saty orang dengan yang lasnys
Denulaan juga seotiviesd, persepsl dapat jugs dikatakan schagat
variasbel karcsa perscpe:r dun selclomgok onsesg testeass bervariast
Jad: kalas penclud akes memibl vanubel penclinan, bak yang
dumild orang, mespun bedang Kegaatas des Keslesan sementu, ssaka
hanes ada varasinya.
Peatesgnys mengenal varsabel delam penclinan adalel unukc
&  Mescmmloes fokus kajan sge pesclint setspy koasisten pada
oeyuses das fokus penclmian,
b Usnik mesemekan keterkaitas logss dengan vanabel  laes
Berdasarioan toon dan paradigee ilmu yang sscadesannya, das
¢ Moumekan edkeoce, dumenst, dan  pdihan  insnemes
kedmuoan yang sian  digusakan  dala  pescliies besera
Sarisanmya
Berkastan dengan hal terakier, varabel perle dudestafikasihos,
diklasfikastian dan dadefinisikan secara opersaceal dengan jelas
dan wegas oleh pesclin. Boa jadt pengopermacealannya berboda
antern peschin satu dengan launnya, Karens selan ujues peaclinias




o

-
berbedda, karsbiesictik desa yang dihadept jpegs berlainen. Dard hal ina
maks depal disimpeliion balrws saiu vamsbe] yang digunaken olel
beberapa  penelinn, bisa memiliin  pemabames  operasosal v
bertsada terganung maksed dan Tujuen vang sgin dicepainya.

“ariabel ‘berdasarkan  hubisges  amisavemebe]  peose]its
dibedakan ke dalam Beberapa jeses vamn:
1. Warabel bebas (ndepamini soviobhe s adalah varmbel  vam

mwmpaadl  pestpebals  mse  seemilikh leesesglkinan eoibs
Bemdampak  pusia  vario@el] loes  VomioBes]  belwae O

Elambanpios S huned X,

& Pesgenih  pendsfdian {30 merleslap  kansrna peDagis
pelavisan keschatan £Y).

& Pessbesioes ahiler Fe (20 ) moesspesgaeuhi presmasi sisssa (YL

I Yarnabel ek bebes (depeeadear variabl] sdalels varsaks] vangg

secimn sinsknegg  berpiie  Eeilmusn  stergadi | vanabs] s

disebabiian olel slecsn perubshan varmabel lessys  Varsabel

mak Bedas o mesjadi. . peimesidniTen & o redsorcier
alal peersodalan poked bagl = penelnl, yasg sclanjumys seen jady
ol el s

E )

Nlawal.
o Moloale] peesedeclajarss (X)) ssempenganshh realivilas seew
Ry s

&  Pesmdidiksn dan polatihan (X)) seropenganshi  Komgsstznsi
Ry s



3. Priadana and Sunarsi (2021, P. 51, P. 159, P. 189, P. 195)
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2 argumen micnsionahbias (makswd) vang memmjukan peromna
peigerck kan maksiwl-maksud vang aida pada subpek vaoeg ditelin
denggan mberpretas vang dibisd cleh penelin,

J arpumen lahasa memmpukan penchin hamis sama dengan lahasa
dari yaung dielm,

L argumoemt cpsinesbsg vz diperloas memmjukkan  proses
pomvebdikan  dnuabh melibalkay  tidak  hauna  pesgetalmisn
propeedaodal. fetypi joga pengetaluan prakios dan pengetabionm
pergalainmn, (3 argument aksiolog memmpuekkan kebenaran
swhnmh proposig werganimg, pada mlar yang disepakat bersanma
dan arguneen moral dan pelmk.

Perbedaan pamdigma  pesclitan Baaaaind desgin kualiad
micnyebalkan perbedaan proses peoebtian v dilakanakan dan kedoa
prilekatan terselbm.

4.5. Peogerton Metode Penelitan KEuantitatif dan. Eualitatil
Fenelsian  kuantitatif  ababh  peochiian vang  dimakswl  wsink

mengmgkaplan geph secam bohstitk-konsickiual neelahn pemgungualan
it dan lwar alima  dengan mensnlaatkan dm opesehin sebaga
msiruneen ksl Peneltan kuaniiani bersilad desknpil dan cendenang
mcnggimakan  analsis  pendekatn nwluknl Proses  dan makoa
iperspekil  subvek)  leldh  diloojolkan daln pensclitan kahianl.
Fenelsian kianistad bebith menomgol disisan dabm bewiok maa vog
beersibt kreatil dan meencdabine werta memumpekkan cinscin sahimaligae
vang pemeh dengan ndaianbs odenik.  Penebimn kaninail adalab
penchimn  yang memikbemikan pada pengekomn dan smahsis
mbmgansebabakibar  aplam bermacam macam vanabel,  bukan
prosesoya, peiyvelidikan dipandang berada dalans kerangka bebas mila.

Fenelmian  kualitanl  adalals suam peseliian g pada dasumys
menggimakan pendekatan dedukinfamdoknl. Pendekatan im bermngkai
ddari simmn kermngka jeon, gagasan para ahb, mmpan penabanaam
penchi  endasarkan penglanamma v kennelian dikembansgkan
menjadi  pemasmlahanpemuasalalim beseda peoechamma vang
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BAB SEFULUH
Populasi Dun Sempel

2 dan sampel merupakan salih st bagan pentmg dalam

penclitan vang harus ditentukan scak awal. Dengan penentaan

s objek pencltian uw, penchn bisa menentulan metode
penchmn vang lebeh sesimi dengan kodisa dan kebuatuban.

10.1. Pengertian Populasi dan Sampel

Populasi adabh keseluruban dan subgek penclitan, sedangkan sampel
adalah sehagan din populis tersebu. Nilu vang dibitung dan
diperokeh dan populas mu dscbut dengan  pammeter.  Populas
mierupakan schuub punbh dan subgek yang akan ditchtt olch scorug
penchn. Misaluya 1000 orang dikatakan sebagai populas karera terkait
dalam simtn penchtian. Kenwdian pada pendapat han mengatakan
balwa secara harfiah pengeran populisi adalab seharub vanabel yausg
Sampel adalal bagian dan populas vang menilki kamksensnk nunp
dengan populast itu sendin. Samped discbigt juga contoh. Nilai hitungan
vang diperoleh dan sampel milah yang disebut dengan stanstik.

Merums Sugvono (2007: 113), Popubsi adakab wiliyah generalisas: yang
terdin atas objeksubjek vang menstiks knanttas dan karaktensuk
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13.8. Instromen Pesgompalss Duts

Tekmik pengunypalan data sagai ditentkean oleh neeiodologl peneclinan,
apakah knantgaid atn beband. ebm pesclimn kualiaal dikenal
iekmk pengumipubn dam: obsemas, baons groop dismsaon (FCLE,
vanayam meklabn mdent miemviewl. dan smdi kasis (case sy
Seiddangkan dalam penchimn koastiaal dikenal ickmk pengumpebn
ddata: angkel guestionnaire), wavancam, dan dokmenias. Beberapa
iekmk pemgumpalan data secum unmme adalah sebagan berikni

l.

{Mhsemas (pengamaian)
{Msenas adalah dasar semua dno pergetalman. Pam iloaessan
lama dapat bekermp benlasarkan data, wmim ki mwesgenan
thinia kemvataam wang diperoleh melahn obserm=. Melabu
obsrmvas, penchi bebhpr weniang penlakn, dan makna dan
penlikn  terseb. (lsmeras dibodakan mengadi obsenaia
berpartismdast (parbopant ohsermsion). (dhernasi secam ermgs
ferangan  dan bersamar  wert observasion and | covert
obsrmastionl, obseenaz vang @k besmkor  (mstnscmed
obsemvation), nesgmasEng ope dan jms obsenas ierseba
digunakan sesual dengan kamkiersik objek naienal sunsher
dhata pemelizan.
al  (hserma Farnsipand (partscipant
asheervastionl{ Meservasi parispatl maenpakan
wperngkal simieg dalam peochisan vansg tuamna
alabh wnink mendapatkan dam vang lengkapdlal oo
ihlakukan degan mengembangkan  keakmbam g
idekat dan memibbm dengan sain kelompok ormng
dhlnghmegan  alaimih - merdea Dalme  penchitan oo
penchin neenetapkan e iopan dan menempaikan
iriva schagu bagam dan olgek vang  sedang s
ichtia.  Dalhm olweras paisipanl,  penelin
mengamai apa vang dikerpkan omng, mendengarkan
apa vang neereka woapkan, dan berparispasi dalane
akinaias mereka. Ialm olsenaa parsapatl endapat
brherapa kaegon permn parisipan vang  tegad o
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L

apa v dikerjakan responden b masa bnapan, sekarmnsg dan
akan datang. m pada iomya  peranysasperianymo wng
dfinmmekan hams berpedonan pada amh pene bty atae hamis
seaal dengan ujuan pene i,

Alatsalal wavwsmcr dapait dibedakan sebagai berkn :

al HBukn cain@En:  berdosga  miek  oeesmil senmea
prabiaram  aan percikapan desgan aomber  daia,
skaramg =udah  lanyak  kongpuoierskonguier  keold,
eebook vang dapal digoakan mndk neecial basil
prmibararim

bl Tape moonder  berfungs: ok merckam senma
pereakapan amn penshbicaman. . Pengounaan Ggee
reconder dalam wemsuseam perhy memshen @alm kepada
idorman boleh amn tdak.

ol kamera:  wsiek  peemodret kabno peochin sedang
melakukan pembsmaman dengan miormauoy'sunsher data.
Dengan  mfaa bobosloie i dapat  mennsgkaikan
keabsban dan penelsian akan lebah legamin, karena
prnedin bengdbeinl neelakukay pergampnelan data.

Diocumeent (Daknmenk

Dokomen afalah menpakan it perstira vang welah B
Diokmmien dapat berbenmk mhsan, gambar, atan karm nesamental
ihan wseomng hnma Dokomen yang berbenink tlisan, nesabhna
matatan baran, sepamb kehslupan e heiones), centa, biogral,
peminran, kehbgakan I kokimien vaing berbenink gamdbar., missalma
lote, gambar hhap, sketsa, liln, video, O, DT cassete, dan luns
linDokunem vang berbeniuk kara nmsabwa karm sem, kana
hekix, pahmg mwskabh, mlisn, prssn dm n selbaganna. Secam
usicrpretail dapat diaritkan bahwa dokuneen mempakan rekamnsan
kepehian masa Eilo yausg dialis atan dheetak, dapat memipakan ciatan
asckdoial, surmd, ko bBanan dan dekmsens-dokunen. Loekmsen
kanbow iemuasuk lkembamn microal, konmnikasi bag pubbk yang
beragana, e siswa dan pegaoval, disknpsi program dan data statsik
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4. Siyoto and Sodik (2015, P. 49, P. 66, P. 71, P.76)
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mengensi hakikat varabel. Varishel selalu dopar dikusnnsssion: jiks ndek demiltan. tenmunya
bukanlah varighel

Sehelumevmya dijeleskon babwn koesinak sdalsh hal-bal vang ek teramaii (non obsenvabile)
sedanghan defemisi varinbe| secam operssional adalsh haldbal veng teramati. Kerlinger (2006
mezmambatdan bahwa bal vang dimakeed adalah “varizbe] lasen”. Varishel lmen adalsh suass uiuhan
obyek ik teramaii yang didega melendasi vanabel amatan. Penelin cendenmg lebih berminai pada
varighel-vanabel lwien, daripada relesi onisma vonabelvarishel ammen; sehab peneliii berupaya
menpelaskon femomena dan relasinya.

Istilab-istilah laim unvek mengungkapkan gagasas vang kira-kim sama misalaya konstruk
dischat dengan vonabel imervensi (dervesisg variohel). Vnabel mtervessi adalsh istilah yang
dibugt ek menunjuk pads proses-proces psikologis yamg inbemal don wk leramati, vang pads
gilirassyn mengace pada perilaba. susbe vanishe| intervensi ini “hanya ada di otk pencditi” ndak
dapat dilibai. didenger, sy dirsba; disimpulksn dan perilaku.

Kegunaan Yanabel 1), Ussak mempersiapken alat dom metode pengampulan dms 2) Uniuk
mempersiopian metode malisis pengolahm date 3) Unuk pengujman hipotess. Variobe] penelitian
vang baik adalah 1) Relevan desgan twjuan penelivian ). Dopar dumati dan dapat diukur 31 Dalam
susta penclinan, vanabel peru diidentifikasi, diklesifias, dan didefenisifan secara opemsional
dengmm jelos dan tegas ager fidok meenimbulion kesalshan dalem pengumpulm dan pengolshan dain
serin dalam pesgpajian hipotesis.

0. Hipstesis
Hipovesis atau hipotesa sdebh jowabon semenmra terhadsp masalsh vang msih bersifa

praduge kerema masih horus dibukiiken kebenomnmye (Gay & Dichl, 1%92) Hipotesis ilmigh
memeoha mesguiaraknn jawshon sementars tethadap mesaleh yeng ken diielin. Hipoissis menjadi
ieruji apabila semua gejale yug nmbal odak berientasgan dengan hipoiesis tersebm. Dalam upaya
pensbuian hiponesis, penclit dupat saja dengan sesgnjs menimbulkan atas menciptakan suatu gejul.
Kesengajnan ini disebui perechaan s eksperimen. Hipotesis vang telah ienji kebearannyn dis st
teoni [ Una, 1992,
Contoh:
Apabila werlihat awen hitm dan langit menjedi pelar, moks seseorang dapat saja menyimpulkan
{mendugs-dugn) berdosarkon pengalamanmya babwa (karena langit mendung, maka. ) sebentar lagi
hujesn skan turun. Apabila tenvvain bebermpa saat kemvodia hujan benar turun, maks dugass rerbbn
benar. Secars domish, dugsan ini discbu hipoiesis. Mamun spabils sermyaia tidak serun hujon, maks
hipoiesisnys devainkan keliru.

Damr Meéodaleg Peniiticn @

D Sandy Syodn, TEM, MK
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B. Instrumen Penelitian
Menyusun instrumen merupakan langksh peniing dalam pola presedur penelinan. Insrumen
herfiangsi sehagni alit banu dalam mengempulken data yog dipesiukan. Benfuk mstrumen berknitan
dengan meode pengumpulon dme misal melode wowancars vang Estumennya  pedoman
wawancara. Meode sngket atay ieesioner, instrumennya berupa angket atou beesioner. Metode ies,
instrumensyva adalah soal tes, teimgpi metode observasi, nstrumennya berama chek-list (Black, 2006).
Menyusun instrumen pada desamyn adalsh menyusun slai evalussi, karesa mengevalusi
adulah memperoleh data teniong sesusbe yung ditelit, dan basil yang diperoleh dapat Seboer dengan
mesggunakan standar yang telah ditenkon sehelumsva obeh peneiti. Dolem hal ini terdapat dua
macem alat evalumsi yasg dapat dikembanghan menjadi instrumen penelition, vaim tes dan non-ies
{ Narbuko, 200).

|. Bemak Instrumen Tes
Tes depar bergpa serentan peranyaan. lembar kerja stm sejenlsna yang dapa
digunskan unmek menguler pengeishean, keterampilin, bakm, din kemampuan dan subjek

Darer Metodoogl P ition B
. Sands Sy, M, BLKa
LAY S, MA

penelitian. Lembar instrumen benapa ies imi berisi soal-soal i vang terdin ains batir-butir soal.
Sctinp butir soal meewakili sate jenis vansbe| yang dibar.



sesumxi dengan yang schamisoya, dan akan memberikan miormasi yang kelinn mengenai keadaan
subjek atau midividu yang dikenai fes itu. Apabila informas: yamg keling itu dengan sadar atao tidak
dengan sadar digumakan schagai dasar perimbamgan dalam pengambilan smtu keputusan, maka
keputusan itu tenta bukan merupakan suatu keputusan yang tepat {Bryman, JHk ).

Alat ukur atau mstrumen yvang akan disusun tentu saja hans memiliki validitas danm
reliabilitas, agar data vang diperoleh dari alat ukuwr ftu bsa reliabe], valid dan disebut dengan valsditas
dan reliabilitas alat ukur atau validitas dan reliabilitas instrumen.

Validites adalah salah satw ciri yang menandai tes hasil belyjar vang bask. Untuk dapat
menentukan apakah suaty tes basil belajar telah memaliks validitas atau daya ketepatan mengukur,
dapat dilskukan dan dua segs, yaitu : dari segi ies ity sendir sehagai oialios, dan dan segi ilemoy,
schagai hagmn yang tak terpisabkan dani tes tersebut (Bloor, 1997). D dalam buku “Encyclopeds of
Educational Evahmtson,” Scarva B. Anderson mengatakan bahwa “A test 15 valid if 1t measunes what
it purpuse i measure” arimeya © “sehuah tes dikatakan vahd apabila tes fersebut mengukur apa yang
hendak diunkur” {Dixon, dkk., 2004}

Fenganalisisan terbadap tes hasil belajar schagai smatu iotalitas dapat dilakukan dengan dua
cara. Pertama, penganalissan yamg dilakukan demgan jalan berpikir secara msional  atau
penganalissan demgan menggunakan kogika (logical amalysis). Kedu, penganalsisan yang dilakukan
dengan mendasarkan din kepada kemyataan empiris, dimana pengaralisisan dilak=sanakan demgan
menggunakan empirical analysas {Dowie, 2006).

1. Macam-Macam Validitas
Secara umum, validits tes dibagi memjadi dua yait validibs tes secam rasional dan
validilas es secara empiris.
a. Validitas Tes Secam Rasional

Validitas rasional adalah validitas yang diperoleh atas dasar hasil pemikiran,
validitas yamg dsperoleh dengan berfikir secara logis. Dengan demikian maka suatu tes
hasil belajar dapat dikatakan telah memiliki validitas rmsional, apabila setelah dilakukan
penganalsisan secara rasiomal tenyata bahwa tes hasl belgjar it memang (secara
rasional) dengan tepat telah dapat memgukur apa yang scharsnya diukur (Hermawan,
H005).

Untuk dapal menentukan apakah tes hasil belajar sudah memaliks validits rasional
ataukah belum, dapat dilakukan penclusunn dan dua segi, yaitu -

1. Validitas Isa | Cowtemt Falidity)

Dear Mrindalogd Penslition i |
. Somde Svatu, SKM, M Ko
ML A S, MA
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I}, Relmbilitas Instrumen

Reelsabalitas merupakan penerjemahan dan kata reliabalsty yang mempuanya asal kata rely yang
artimya percaya dan reliabel yamg artinya dapat dipercaya. Keterpercayaan herhubungan demgan
ketepatan dan konsisiensi. Test hasil belajar dikatakan dapat dipercaya apabila membenkan hasil
pengukuran hasal belajar yang relabf tetap secara konssten. Beberapa ahl membenkan batasan
rehiahilitas. Menunat Arwar (2012}, reliabibitss berhubungan dengan alumsi imstrumen dalam
mengukur apa vang dinkur, kecermatan hasil ukur dan scherapa alurat seandainya dilakukan
pengukuran ulang. Azwar jugs menyatakan reliabilites sebagai konsstenst pengamatan yang
diperoleh dan pencatatan benalang baik pada satn subyek mawpun sejumish subjek.
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BAB VI

UJl ASUMSI DASAR (NORMALITAS, LINIERITAS
DAN HOMOGENITAS)

A. Uji Normalitas

Bagn vang menggunakan anabss pammetnk sepert anabses
kordamn Pearson, up beda dua rata-rat, analiss vanan sam amhb, dsbh
maka pedunya dilakukan up nommabitas data tedebsh dabudu unmk
mengetahn apakah data berdmstribus normal atau tdak. Normabitas
data merupakan syarat pokok vang harus dipenuhe dalam analess
parametnk. Normmalims data merepakan hal yang penting  karena
dengan data yang terdistnbusm normal maka dam tersebut dianggap
dapat mewakih populsst. Benkut akan dibzhas up normalitas dengan
metode up Lilbefors dan metode One Sample Kolmogorov-Smimaor.

1) Metode Lilbhefors

Untuk prakitk cara olh data, benkut menggunakan contoh
data Pendapatan dan Buaya scbanyak 20 data. Akan dusp apakah data

vanabel Pendapatan dan Baaya, berdistnbust normal atan tdak.

[B3]



B. Uji Linientas
Ujt bneentas digunakan untuk mengetahui bnientas data, yait
apakzh dua vanabel mempunya hubungan yang bnear atau ndak. Up
i digunakan sebaga prasyarat dalam analeses korehs Pearson atau
regrest bnear. Pengupan pada SPAY dengan menggunakan Tet for
Linearity pada taraf sigrubikans: )13, Dua vanabel dikatakan mempunya
hubungan vang hnear bela sigmfikans: (Lineanty) kurang dan 0,05,

[94]
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OBab Lima
POPULASI DAN SAMPEL

A. DEFINISI

opulasi sebagai keseluruhan dari jumlah yang akan diteliti dan
diamati  atau wilayah generalisasi yang terdiri atas obyek atau
subyek yang mempunyai kuantitas dan karakteristik tertentu yang
ditetapkan oleh peneliti untuk dipelajari dan ditarik kesimpulannya®t.
Populasi mencakup segala hal, bukan hanya manusia termasuk benda-benda
alam, dan bukan sekedar jumlah yang ada pada objek. Sampel sendiriadalah
sebagian dari jumlah dan karakteristik yang dimiliki oleh populasi tersebut.
Bila populasi besar, dan peneliti tidak mungkin meneliti semua yang ada
pada populasi, (misalnya karena keterbatasan dana, tenaga, dan waktu) maka
peneliti dapat menggunakan sampel yang diambil dari populasi itu,
Apa yang dipelajani dari sampel itu, kesimpulannya akan diberlakukan
untuk populasi itu. Untuk sampel yang diambil dari populasi harus benar-
benar representatif (mewakali). Bila sampel tidak representatif, maka resiko
yang dihadapi peneliti ialah tidak dapat menyimpulkan sesuai dengan
kenyataan atau membuat kesimpulan yang salah. Makin besar jumlah sampel
mendekati populasi, maka peluang kesalahan generalisasi semakin kecil dan
sebaliknya makin kecil jumlah sampel menjauhi populasi, maka makin besar
kesalahan generalisasi (diberlakukan umum),
Dalam penetapan besar kecilnya sampel tidaklah ada suatu ketetapan
yang mutlak, artinya tidak ada suatu ketentuan berapa persen suatu sampel

harus diambil, Suatu hal yang perlu diperhatikan adalah  keadaan

* Sugiono, Metodologi Penelitian Administrasi, Afabeta, Bandung, 2006.90



b). Purposive Sampling

Sesuai dengan namanya, sampel diambil dengan maksud atau tujuan
tertentu. Seseorang atau sesuatu diambil sebagai sampel karena penelitj
menganggap bahwa seseorang atau sesuatu tersebut memiliki informasi yang
diperlukan bagi penelitiannya. Dua jenis sampel ini dikenal dengan namq

Judgement dan quota sampling.

c). Judgment Sampling

Sampel dipilih berdasarkan penilaian peneliti bahwa dia adalah pihak
yang paling baik untuk dijadikan sampel penelitiannya.. Misalnya untuk
memperoleh data tentang bagaimana satu proses produksi direncanakan
oleh suatu perusahaan, maka manajer produksi merupakan orang yang
terbaik untuk bisa memberikan informasi. Jadi, judment sampling umumnya

memilih sesuatu atau seseorang menjadi sampel karena mereka mempunyai

“information rich”.
Dalam program pengembangan produk (product development),

biasanya yang dijadikan sampel adalah karyawannya sendiri, dengan
pertimbangan bahwa kalau karyawan sendiri tidak puas terhadap produk
baru yang akan dipasarkan, maka jangan terlalu berharap pasar akan

menerima produk itu dengan baik. (Cooper dan Emory, 1992).

d). Quota Sampling

Teknik sampel ini adalah bentuk dari sampel distratifikasikan secara
proposional, namun tidak dipilih secara acak melainkan secara kebetulan
saja. Misalnya, di sebuah kantor terdapat pegawai laki-laki 60% dan
perempuan 40% . Jika seorang peneliti ingin mewawancari 30 orang pegawai
dari kedua jenis kelamin tadi maka dia harus mengambil sampel pegawai
laki-laki sebanyak 18 orang sedangkan pegawai perempuan 12 orang. Sekali
lagi, teknik pengambilan ketiga puluh sampel tadi tidak dilakukan secara

acak, melainkan secara kebetulan saja.
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& KESIMPULAN
Jiica ¢ hitung=0.04 > r kritis/tabel =052 maka B0 diterima g5, Ha th
sehingga antara variabel X dan varfabel Y tidsk terdapat h"b‘”!ln

lnier dan signifikan.

k
Ying

Table signifilkansi uji korelasi

Koefisien Keknatan Hobungan
000 | Tidak ada hybungam
001-009 | Hebungan kuraag berart
0,10-029 | Hubuigan lemab
030~049 | Hubungan moderat
050-065 | Hubumgan knat
0.0-089 | Hubungan sangat louat
2090 | Hobangan mendekati sempursa |

(rishames; 5. . e o —

€ PENERAPAN ANALISIS KORELASIONAL DENGAN SPSS

Selain anakisis b digunskan melalui perhitusgan manual, bisa jugs
untuk mempermudah para penelit dengan mengaunakan program SPSS khususnya
untuk U korelast | untuk led@ febisnya dapat kita it datam menu CORELATE
dengan sb menu antars lain ;

1. Bivariat

Besar hubusgsn diantara dus variabel - koefisien korelasi bivariate/Produc:

Momunt Pearsow untwk mengukur keeratan Bubungan antara peringkat-peringkat
dibandingkan hasil pesgamatan (ty sendini dengan mengsyaratan hahwa
populasi sl sampel mempunyal e varians dan berdistsibwsi normal, korelasi
pascson untuk mesgukur data interval atay rasio dan kocelssd peringhat
Spesrman dan KendaV (untuk mesgukur keeratan hubungas antars peringhat.
peringhat dibandingkan has pengamtan ity sendiri dsn bisa digunakan untuk
menghitung data cedinal dan Penpumaan asosiasi pada statistik non-parametric.

Z Partlal (perubshan mesgesal bubungan linier aotara dua wariskel dengan
melakukan control teshadap situ atau kebih variabel tambahan)
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