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pattcrns of the m(we or anolhcr language in the mgcl lmguage whcn:
!hosc patterns do not apply), topic avmdance or abandonment, message
code hing, and paraph g (i.e. using synony words
or phrases, or using circumlocunon). We note that communication strat-
egies may or may not have any impact on learning. For example, learners
may use a vocabulary item encountered for the first time in a given lesson
to communicate a thought, without any intention of trying to learn the
word. In contrast, they may insert the new vocabulary item into their
communication expressly in order to promote their learning of it. (See
below in this chapter for a di ion of the Bach (1990)
with regard to communication strategies.)

Language learning and language use strategies can be further differen-
tiated according to whether they are cognitive, metacognitive, affective,
or social (Chamot, 1987; Oxford, 1990). Cngnmvc s!mlegm encompass
the | learning ies of identifi group and
storage of language material, as well as the la.nguzge use strategies of
retrieval, reh 1, and comprehension or production of words, phrases,
and other elements of the second language. M:mmgnmve stmlegﬁcs deal
with p and pre-planning, on-line pl and
and post-evaluation of lang learning activities and of I use
events.’ Such sn-atcglcs allow lamers to control their own cognition by

dij g the p and evaluating of the learning pro-
cess. There is a rather li d ing that the higher-
proficiency students are more likely to use metacognitive strategies than
the lower-proficiency ones and to use them more effectively as well (see
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8 Strategies in Learning and Using a Second Language

Vandergrift, 1992; Anderson and Vandergrift, 1996, for a description of
one such study, focusing on listening strategies).

Affective strategies serve to regulate i ivation, and
| (e.g. strategies for reduction of anxiety and for self-encouragement).
\ Soctal strategies include the actions which learners choose to take in order

to interact with other learners and with native speakers (e.g. asking ques-
tions to clarify social roles and relationships or cooperating with others in
order to complete tzsks)

Since
Ceffective.’

d.

Ives have imes been referred to as ‘good,’
ful’ and the .° it needs to be pointed out
that with some pti h Ives are not int ly good
or bad, but have the potential to be used effectively — whether by the
same learner from one instance within one task to another instance within
that same task (e.g. at one point in a text v. some other point), from one
task to another, or by different learners dealing with the same task (see
2.3.3 below for an example). Perhaps if enough learners in a given group
successfully use a given strategy in a given task, then claims could be
made for the effectiveness of that strategy in that instance for that group.
Otherwise, it is safest to refer to what often amounts to a panoply of
potentially useful strategies for any given task.
The literature is replete with studies suggesting that higher-proficiency
or lower-proficiency learners use more or fewer strategies than the other

h

or

2. Rahardaya & Irwansyah (2021, p. 309)
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Abstract

The use of the internet, including the use of social media, can change communication patterns, culture,
and even the acquisition of information in everyday lfe. This phenomenon shows a complex
contribution where there is a link between social media, communication and information acquisition.
Various kinds of social media currently exist, one of which is TikTok which is currently popular and
used by various groups from early childhood to adulthood. In the use of TikTok social media, in order
not to lead to a negatif direction, digital literacy is needed. Especially during the Cavid-19 pandemi,
the use of the internet, especially social media, including TikTok has increased. This research is a +
literature study that aims to determine the use of TikTok as a means of digital literacy during the

Covid-19 pandemi and how digital lieracy is carried out in several countries in the world. In adition,

it also discusses digital literacy when viewed from various perspectives. The results show that digital

literacy is needed in the use of social media, one of which is TikTok which if nat done will have a

negatif impact. Digital literacy is also very much needed in various fields and sectors because of its

existence which is able to control the public to avoid inaccurate information and cybercrime.

Keywords: Social Media, TikTok, Digital Literacy, Pandemi Covid-19

Abstrak

Pemanfaatan intemet termasuk penggunaan media sosial dapat mengubah pola komunikasi, budaya,
bahkan perolchan informasi d.!l.sm kehidupan schari-hari. Fenomena ini mm\pnlmmm ad.nwn

kontribusi yang rdapat keterk media sosial, k

it Dtagat w306l Futg o8 padh sast ;i Siiys nkb TRT: o, e

mana sedang popular dan digunakan olch berbagai kalangan dari mulai usia dini sampai dewasa.

Dalam penggunaan media sosial TikTok. agar tidak mengarah kearah yang negatif, maka diperlukan

literasi digital. Apalag pada masa pandemi Covid-19 membuat penggunaan intemet khususnya media

sosial termasuk TikTok semakin meningkat. Penclitian ini merupakan penclitian studi litcratur yang a
bertujuan untuk mengetahui penggunaan TikTok scbagai sarana literasi digital pada masa pandemi

Covid-19 dan bagaimana literasi digital yang dilakukan di beberapa negara di dunia. Selain itu, juga

membahas mengenai literasi digital jika dilihat dari berbagai perspektif. Hasilnya menunjukkan 3
bahwa lterasi digital diperlukan dalam penggunaan media sosial, salah satunya TikTok yang mana v
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‘penduduk Indonesia aktif bermadia social baik it anak-ansk atmpun remaja adslah
Turzlah ind mengalami peningkatan sebesar TikTek (Adawivah, 2020}

15.3% dar jumlah pengzuna intemet pada TikTok merupakan sebuzh plaorm
tahun 2020 dan meninghat ssbesar 6.3% media social yang memunginkan
penduduk yang aktif bermedia sosial pemakainya menciptzkan video berdurasi
21). Pada exa industrs 4.0 ini, 1560 detik disertai demgan berbagai
menjadikan miemst dan media secil macam pilihan fitur seperti musik, stker

sebazai media atn sama usmk  firer dan beberapa efek kreatif haimmya
‘berkomunikasi melalui duniz mayz. Media Selzin itu, para pemakai media social
ini dijadikan sebagai alat atan sarama bagi TikTek juzz dapat membagikannya ke
sefiap individu unfuk berkomunikasi dan  plaform media social lain yang dimiliki
saling bertkar pesan. Namun, adamva TikTek sendiri diperkemalian  sgjak
pemaniatan dari internet dan keberadaan September 2016 dan dipublikasikan olsh
media somal bisa sya dapat menzubah sebuzh perusaham asal Tionzkok yans
pola komumikasi, budaya babken babasa bemama ByteDance N

yang dizumakan untuk berkomunikasi saat ByteDance melumcurkan splikasi yang
i (Fauzi, 2018) bemama Douyin. Kemudian, dikarenzkan

Fenemena fersebut memperiibatkan aplikasi tersebut dalam waktu kurang lebik
adanya kontribusi yang kompleks dimana setabun felh  sukses dan  berhasil
terdapat keferkaitan antwrz media dan mempunyai lebih dari 100 jute penzguna
komunikasi, sehinges sscara umum madia dengan  kwans  labih  berhasil
dapat juza distikan sebagai alat menayangkan sste milyar video setisp
komunikasi. Media sosial merupakan bari, membuzt ByteDance melskulean
perkembangan dari tekmolozi media yang perluzsan ke lur Tiongkok demgan
bebasis mtemet dan  memberkan memberi nama aplikasi tersebut menjadi
kemudahan bagi masvarakat unfuk dapat “TAToK (Adswiyah, 2020). Sampsi

‘melakukan komunikasi, partisipasi, saling twhun 2021, berdasarkan data

memberikan dan membagikan informasi diperclsh dari Statists, penssuna

seria jaringan sscara onlime, sshingza TikTek di salurch dunia diperkirakan

dapat memyebarkan  komen  dam hampir mencapai 83 jua pengzma dm

informasinya secara huas ke manz saja. Hal sebazian diamteranya  beramsal  dari
‘membuat media sosial semakin bayak Indonesia (Tankovskz, 2021). Popularitas

Siminati oleh berbagai kalanzan, terhibat TikTek ini mengalablan popularitas dari
dari samakin barkembangaya media social Instagram  yang

yang menjadi konsumsi masyarakat, antara bampir snam thun ssjsk awal wntok
lain seperti Facebook, Instagram, Trwitter, mendapatkan penzzuna akiif seperti yanz
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Abstract

The goal of this research is to analyse and prove the correlation between grammar mastery and
students'English narrative writing skill at the I1th grade of SMK Negeri 2 Depok. Research data was
collected by giving multiple cohoice tests of grammar and narrative writing skill. Furthermore, the data
was analyzed quantitatively in order to know correlation coefficient, determination coefficient and
signifinancy coefficient as part of hypothesis test. Data analysis was conducted with a = 0,05. Based on the
result of hypoth test, the has found the i of grammar mastery and
students’ English narrative writing skill.

Kata Kunci: Penguasaan Tata Bahasa, Ketrampilan Menulis Narasi

PENDAHULUAN ini. P bahasa k (n]
berbagai kemampuan (skill) diantaranya
LATAR BELAKANG kemampuan mendengar (listening skill),
Salah sam masalah vang menarik kemampuan berbicara (speaking skill), v
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CHAPTER Il

1. Kaplan & Haenlein (2010, p. 61)
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Users of the world, unite! The challenges and
opportunities of Social Media
Andreas M. Kaplan*, Michael Haenlein ot
ESCP Europe, 79 Avenue de la République, F-75011 Paris, France
KEYWORDS Abstract  The concept of Social Media is top of the agenda for many business
Social Media; executives today. Decision makers, as well as consultants, try to identify ways in
User Generated which firms can make profitable use of applications such as Wikipedia, YouTube,
Content; Facebook, Second Life, and Twitter. Yet despite this interest, there seems to be very
Web 2.0; limited understanding of what the term "Social Media” exactly means; this article
Social networking sites; intends to provide some clarification. We begin by describing the concept of Social
Virtual worlds Media, and discuss how it differs from related concepts such as Web 2.0 and User
ontent. Based on ion, we then provide a i i Social
Media which l term into
more specific categories by characteristic: collaborative projects, blogs, content
communities, social networking sites, virtual game worlds, and virtual social worlds.
Finally, we present 10 pieces of advice for companies which decide to utilize Social
Media. (mi]
2009 Kelley School of Business, Indiana University. All rights reserved.
v
on 34C " - } = ¢ e 12:08
. Sebagian cerah Q search [ &} o e ﬁ 2 @ @ | NG RYD s ]
O |E e | @ « x | 1283 |[@ *Raha | D) Nurjan | [E) *Novit | [ *Rabm [ Fatime | (@ Firama | @) Khase | ) Mana (| B Prativ | (@ Khiaifc | B *Taubs cHAPT| + - a X
(&) (D) File | CyUsers/ACER/Downloads/KaplanHaenlein-2010-(Users%200f%20the%20world,%20unite!%20The%20challenges%20and.. 7 m A 2 @
-
g - Y Draw -~ & Read aloud - + = 3 [oft0 | ) | B Q| B2 & &
Users of the world, unite! The challenges and opportunities of Social Media 81

R =e
Sebagian cerah

utilize the World Wide Webs; that is, as a platform
whereby content and applications are no longer
created and published by individuals, but instead
are continuously modified by all users in a partici-
patory and collaborative fashion. While applications
such as personal web pages, Encyclopedia Britannica
Online, and the idea of content publishing belong to
the era of Web 1.0, they are replaced by blogs, wikis,
and collaborative projects in Web 2.0. Although Web
2.0.does not refer to any specific technical update of
the World Wide Web, there is a set of basic function-
alities that are necessary for its functioning. Amang
them are Adobe Flash (a popular method for adding
animation, interactivity, and audio/video streams to
web pages), RSS (Really Simple Syndication, a family
of web feed formats used to publish frequently
updated content, such as blog entries or news head-
lines, in a standardized format), and AJAX (Asynchro-
nous Java Script, a technique to retrieve data from
web servers asynchronously, allowing the update of
web content without interfering with the display and
behavior of the whole page). For the purpose of our
article, we consider Web 2.0 as the platform for the
evolution of Social Media.

‘When Web 2.0 represents the ideological and
technological foundation, User Generated Content.
(UGC) can be seen as the sum of all ways in which
people make use of Social Media. The term, which
achieved broad popularity in 2005, s usually applied
to describe the various forms of media content that
are publicly available and created by end-users.
According to the Organisation for Economic Co-
operation and Development (OECD, 2007), UGC

willingness to engage online) make UGC nowadays
fundamentally different from what was observed in
the early 1980s. Based on these clarifications of Web
2.0and UGC, it is now straightforward to give amore
detailed definition of what we mean by Secial Me-

a. In our view—and as used herein—Social Media is

di

asgroup of Intemet-based applications that build on
the ideological and technological foundations of
Web 2.0, and that allow the creation and exchange!
of User Generated Content.

Within this general definition, there are various
types of Social Media that need to be distinguished
further. However, although mast peaple would prob-
ably agree that Wikipedia, YouTube, Facebook, and
Second Life are all part of this large group, there s no
systematic way in which different Social Media ap-
plications can be categorized. Also, new sites appear
in cyberspace every day, so it is important that any
classification scheme takes into account applications
which may be forthcoming. To create such a classifi-
cation scheme, and ta do so in a systematic manner,
we rely on a set of theories in the field of media
research (social presence, media richness) and social
processes (self-presentation, self-disclosure), the
two ey elements of Social Media. Regarding the
media-related component of Social Media, social
presence theory (Short, Williams, & Christie, 1976)
states that media differ in the degree of "social
presence” —defined as the acoustic, visual, and phys-
ical contact that can be achieved—they allow to
emerge between two communication partners.
Social presence is influenced by the intimacy (inter-
personal vs. mediated) and immediacy (asynchronous

needs to fulfill three basic in order
to be considered as such: first, it needs to be
published either on a publicly accessible website
or on a social networking site accessible to a select-
ed group of second, it needs to show a
conctain aen Abfact: nd Simall_is

2. Liedfray, Waani, and Lasut (2022)
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to be lower for mediated (e.g., telephone conversa-
tion) than interpersonal (e.g., face-to-face discus-
sion) and for asynchronous (e.g., e-mail) than

live chat) ications. The
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Peran Media Sosial Dalam Mempererat Interaksi Antar Keluarga Di Desa Esandom
Kecamatan Tombatu Timur Kabupaten Minahasa Tenggara
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Fonny J. Waani?
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Abstrak

sebuah dalam

Lahir dan ber i informasi m
masyarakat. Dengan adanya teknnlogl perilaku masy.
Salah satu jenis teknologi informasi yang mengalami perkembangan yang cukup pesal adalah
media social. Media sosial ini memainkan peran penting dalam kehidupan masyarakat.

Penelitian ini bertujuan : untuk mengetahui : Peran Media Sosial dalam Mempererat Interaksi
antar Keluarga di Desa Esandom, Kecamatan Tombatu Timur, Kabupaten Minahasa Tenggara.
Penclitian ini menggunakan Metode Penelitian Kualitatif. Sedangkan teknik analisis Data yang
digunakan mengambil petunjuk dari Moleong (2007) tentang Metode Penelitian Kualitatif,
yakni menyangkut Reduksi Data, Display Data dan penarikan Kesimpulan. Dari hasil o
penelitian membuktikan bahwa kehadiran media sosial dalam kehidupan masyarakat di Desa
Esandom ini sangat berperan dalam interaksi antar masyarakat terlebih interaksi antar anggota
keluarga. Kehadiran media sosial ini semakin mempermudah interaksi antar anggota keluarga.
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Read aloud =

Pendahuluan
Lahir dan berkembangnya teknologi
informasi membawa sebuah perubahan
dalam masyarakat. Dengan adanya teknologi
perilaku t mengalami Media sosial adalah sebuah media
perubahan. Perubahan itu terjadi baik di online, dengan para penggunanya bisa
tataran pola pikir, pola merasa, maupun pola
bertindak  manusia.  Perubahan  atau
pergeseran pun terjadi pada beberapa aspek

Tinjauan Pustaka

1). Media Sosial 3
a). Pengertian Media Sosial

menciptakan isi meliputi blog, jejaring
sosial, wiki, forum dan dunia virtual. Blog,

kehidupan manusia, misalnya aspek budaya,
etika dan norma-norma tertentu.

Salah satu jenis teknologi informasi
yang mengalami perkembangan yang cukup
pesat adalah media sosial. Media sosial
adalah seperangkat alat komunikasi dan
kolaborasi  baru  yang memungkinkan
terjadinya berbagai jenis interaksi yang
sebelumnya tidak tersedia bagi orang awam
(Chris Brogan, 2010). Media sosial i
memainkan peran peniing dalam kehidupan
masyarakat. Cukup banyak masyarakat yang
menggunakan media  sosial. termasuk

kat di desa Esand k
Tombatu Timur, kabupaten Minahasa
Tenggara. Rentang usia masyarakat yang
menggunakan media sosial pun beraneka
ragam. Dari rentang usia sekolah hingga usia
purna kerja menggunakan media sosial untuk

=
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3. Rahadi & Abdillah (2013, p. 1)

L O

Jejaring sosial dan wiki merupakan bentuk
media sosial yang paling umum digunakan

(-]
dengan mudah berpartisipasi, berbagi, dan [0
w
+

oleh masyarakat di seluruh dunia. Pendapat
lain mengatakan bahwa media sosial adalah
media online yang mendukung interaksi
sosial dan media sosial menggunakan
teknologi berbasis web yang mengubah
komunikasi menjadi dialog interaktif.

Pengertian  media  sosial  adalah
seperangkat alat komunikasi dan kolaborasi
baru yang memungkinkan terjadinya
berbagai jenis interaksi yang sebelumnya
tidak tersedia bagi orang awam (Chris
Brogan, 2010).

b). Jenis Media Sosial
1. Aplikasi media sosial berbagi video
(Video Sharing). Aplikasi berbagi
video ftentu sangat efektif untuk

scem:Cacéa

v
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Abstracts

A

Nowadays social media (Twitter, Facebook, etc.). not only simply as communication media, but also for
promotion. Social networking media offers many business benefits for companies and organizations.
Research purposes is to determine the model of social network media utilization as a promotional media
Jor handicraft business in Palembang city. Qualitative and quantitative research design are used to know
how handicraft business in Palembang city wiilizing social media networking as a promotional media.
The research results show 35% craft businesses already utilizing social media as a promotional media.
The social media used are blog development 15%, facebook 46%, and twitter etc. are 39%. The reason
they use social media such as, 1) minimal cost, 2) easily recognizable, 3) global distribution areas. Social
media emphasis on direct engagement with customers better. So that the marketing method could be more
personal through direct communication with customers.

Keywords — social media networking, marketing/promotions, business gifis

Abstrak

Saat ini media sosial (Twitter, Facebook, etc.), tidak hanya sebagai media komunikasi, tapi fuga untuk
promosi. Media jejaring sosial banyak bisnis bagi dan organisasi.

Tujuan penelitian adalah untuk menentukan model pemanfaatan media jejaring sosial sebagai media (]
promosi untuk usaha kerajinan di kota Palembang desain penelitian kualitatif dan kuantitatf digunakan

untuk menegetahui bisnis kerajinan tangan di Plaembang memanfaatkan jejaring sosial media sebagai

media promosi. Hasil penelitian menunjukkan 35% bisnis kerajinan telah memanfaatkan media sosial 3
sebagai media promosi. Media sosial yang digunakan adalah pengembangan blog 15%, facebook 6%, v
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Neowadays social media (Twitter, Facebook, etc.), not only simply as communication media, but also for Q
promotion. Social networking media offers many business benefits for companies and organizations.
Research purposes is 1o determine the model of social network media utilization as & promotional media
Jfor handicrafi business in Palembang city. Qualitative and quantitative research design are used 1o kiow &
how handicraft business in Palembang city utiizing social media networking as a promotional media
The research results show 35% craft businesses already utilizing social media as a promotional media
The sacial media used are blog developmeni 5%, facebook 46%, and witier eic. are 39%. The reason o
they use social media such as, 1) minimal cost, 2) easily recognizable, 3) global distribution areas. Social
niedia emphasis on direct engagement with customers betier. 5o that the marketing wiethod could be more
personal thraugh direct communication witk custouers. i
w
+

Keywords — social media networking, marketing promotions, business gifts

Abstrak

Saat ini media sosial (Twitter, Facebaok, eic.), vidak hanya sebagai media komunikasi, tapi juga untuk
promosi. Media jejaring sosial banyak bisnis bagi dan organisasi
Tufuan penclitian adalah wntik menentukan model pemanfaatan media jejaring sosial sebagat media
promasi untuk usaha kerajinan di kota Palembang desain penelitian kualitatif dan kvantitatif digunakan
untuk menegetahui bisnis kerajinan tangan di Ploembang memanfaarkan jejaring sosial media sebagai
miedia promosi. Hastl penelitian menunjukkan 35% bisnis kerajinan telah memanfaatkan media sosial
sehagai media promosi. Media sosial yang digunakan adalah pengembangan blog 15%, facebook 46%,
dan twitter dif 39%. Alasa mereka menggunakan media sosial adalah: 1) ongkos yang minimal, 3) mudah
dikenall, 3) wilayah distribusi yang glabal. Media sosial menekankan pada keterlibatan langsung dengan
pelanggan lebih baik. Sehingga metode pemasaran dapat lebih personal melalui komunikasi langsung
deigan pelanggan

Kata kunei: jejaring sosial media, pemasaran/promosi, hadiah bisnis

L INTRODUCTION

Iz\l'nm\a(.m\ and communications technology (ICT) has developed very rapidly so as o provide a space for its
miless access to information. Social networking media. is a media that is widely used to access the

iari T i o werld e bt ocil networking media can provide a huge benefit. There are so

many businesses that has developed inlo a very good way just by using the right social media as a means of

promotion and marketing.

Creating the perception of consumers about a product or service takes appropriate media. The use of appropriate

media in order to make the products or services casily to be remembered and fostered positive perceptions for [m]

promoted products and services. Many campaign media can be used ranging from the common to the unique or

new, for example, using the media or social networking. Social media or social nerworking sites such us

v
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4. TikTok Company

TikTok Company (2013)
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Our Mission

TikTok is the leading destination for
short-form mobile video. Our mission
is to inspire creativity and bring joy.

TikTok's global headquarters are in Los Angeles and
Singapore, and its offices include New York,
London, Dublin, Paris, Berlin, Dubai, Jakarta, Seoul,
and Tokyo.
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What is TikTok Rewards and how can | earn them?
TikTok Rewards is a token of appreciation from TikTok to our incredible community of users across the globe.
It's the currency of rewards earned under the TikTok referral program.
Eligi TikTok Rewards can be earned when an existing user invites a new user to join the platform. As soon as the
| B fits & R d new user creates a profile and enters via their friend's invitation code, the referrer starts earning. To eamn even
enetits ewards more through TikTok Rewards, new users can participate in regular videa watching tasks that can be accessed
Program Overview from the activity page. These will enable the new user and their referrer to earn TikTok Rewards.
safet Such video watching activities are usually time bound. Thus the new user must watch videos within the
atety specified time period for both parties to be eligible to earn rewards. Keep checking the activity page for the
FAQs latest updates and offers!
Blog
Terms & Conditions
Contact Us What can | get with my TikTok Rewards?
. AY2 v hard A Tl Tal: rafareal 2 t1ial manmu Dirt that'e mat alll VAo can alea s
34°C [} -— = 12:34
Sebagian cerah mm Q Search © = o - 9 i a g’ @ e g ~ G RYE 18/08/2023 ]



G pdfre: | @) Benefit @ Ti x @ #edutc | & TikTok |k ByteD: | @ Code( | @) Marke: | G bukuc | @ BukuD | [ DMT | G Ascite | @ 1498+ | [ DAPUS | + 20 = m ag

€ > C & tikokcom/forg 5 navigati ERE N RIS

B Mynew..:Morph... ™ Gmail @B YouTube B¥ Maps By Translate

= d'TikTok

Previous Campaigns

#EduTok

EduTok, TikTok's most popular challenge to date,
encourages users to create educational and motivational
content around a variety of themes. As well as this in-
app challenge, TikTok has launched a mentorship
program with leading social enterprises Josh Talks and
The/Nudge Foundation, which will reach 5000 young
individuals across 6 Indian states with lower literacy
rates. EduTok underlines TikTok's commitment to
propellina India's creative economyv and its contribution
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History of ByteDance

ByteDance was founded in 2012 by a team led by Yiming Zhang and Rubo Liang, who saw opportunities in the
then-nascent mobile internet market, and aspired to build platforms that could enrich people's lives. The
company launched Toutiao, one of its flagship products, in August 2012. It followed that success with the
launch of Douyin in September 2016. Approximately a year later, ByteDance accelerated globalization with the
launch of its global short video product, TikTok. It quickly took off in markets like Southeast Asia, signaling a
new opportunity for the company. ByteDance acquired Musical.ly in November 2017 and subsequently
merged it with TikTok. Today, the TikTok platform, which is available outside of China, has become the leading
destination for short-form mobile videos worldwide.

In support of its mission to Inspire Creativity and Enrich Life, ByteDance has made it easy and fun for people
to connect with, create and consume content. People are also able to discover and transact with a suite of
more than a dozen products and services such as TikTok, CapCut, TikTok Shop, Lark, Pico and Mobile Legends:
Bang Bang, as well as products and services specific to the China market, including Toutiao, Douyin, Fangie,
Xigua, Feishu and Douyin E-commerce.

ByteDance has over 150,000 employees based out of nearly 120 cities globally, including Austin, Barcelona,
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5. Pratiwi, Ufairah & Sopiah (2021, p. 382)
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Education of Suryakancana 2021

UTILIZING TIKTOK APPLICATION AS MEDIA FOR LEARNING ENGLISH
PRONUNCIATION
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ABSTRACT

As one of the most popular social media applications in China, TikTok also takes a place in the
international field, comparable to Twitter, YouTube, Instagram, Wechat and so on. Even though
massive relevant studies have suggested that utilizing social media for language teaching can
have positive cffects on learning performance, limited literature shed lights on the utilization of
TikTok for educational purposes. This study aims to leam how a TikTok application can become
a medium of learning for the pronunciation skill or pronunciation of students.Subject of this study
was the university's English education student Suryakancana. The total number of respondents
was 8 (cight) persons of five (5) regular class students and three (3) non-regular class students.
The data collections device was done with observation and questionnaire. The data in this study
was analyzed by qualitative. The data analysis follows an interactive model from Miles and
Huberman, weaving: data reduction, display data, and verification of data and prediction. From
this research shows that the respondents had a positive attitude toward a TikTok application as a
video aid while leaming through TikTok application used it as an English language learning a
strategy to help and enhance literacy and speaking skills. In addition, respondents expressed a
strong desire to use a TikTok application to watch and understand all the content associated with @

basic English skills.
v
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From the data of Non-Regular Respondents, it is scen that there are those who use the TikTok Q
application to study and view interesting videos, and to do business and some are not TikTok users

but they know what TikTok is and what can be done in this TikTok application. Because this

application is uscful and provides benefits because it makes learning casy and fun, they can watch &
interesting videos, do business, and they can also find out what is happening in this world casily by

using this TikTok application. For the effect after using Duet Challenge Pronunciation, the results

showed that three (3) respondents experienced a slight improvement in their pronunciation skills o
and some did not experience an increase because they were not TikTok users.

=

CONCLUSION
From the survey we can conclu that many social media are effective leaming media to assist the
learning and teaching process especially using mobile devices to assist language learning. MALL

can cither be regarded as the of mobile carning) (Yang, 2020). As
Gupta and Bashir stated, there were four main purposes for using social media applications, which
are i i infor and academic (Yang, 2020). Tiktok is a social

‘media that is used as a learning medium because it has many users, complete features and a varicty

of content in it. TikTok is a social media network on a video platform introduced by Zhang

Yiming in 2016 and owned by ByteDance. This application used to have the name Douyin which

was very explosive in China. Because it is very popular, Douyin has cxpanded to various

countries with a new name, namely TikTok. The aim of this rescarch is knowing how the students

can explore the pronunciation skill through application. The researcher choose TikTok as media

for knowing how affective social media for leaming English especially lcaming English

pronunciation. Subject of this study was the university’s English cducation student Suryakancana.

The total number of respondents was 8 (<ight) persons of five (5) regular class students and three

(3) non-regular class students. The researcher chose these students considering that the TikTok

application was widely used. as a medium for many things, then the respondent is the people who

are interested in using the application. The data collections device was done with observation and

questionnaire. The data in this study was analyzed by qualitative, so that rescarchers can get more

detailed information about everything related to the use of the TikTok application in learning

English pronunciation.. The data analysis follows an interactive model from Miles and Huberman,

weaving: data reduction, display data, and verification of data and prediction.

In collecting data, the writer uses obscrvation and documentation. There is a result that the most

difficult skill for the new leamers of the English language is the pronunciation. but it is the l
important things in accordance with Munro and Derwing have reported that the skill of

pronunciation has reccived a lot of interest because it is a salient feature of any language (Cavus,

2016). The methods are as follows: First, the rescarcher asks the respondent to find and try 0D
#PronounciationChallenge and use the Duct feature and share the video with the rescarcher. After

that the rescarcher asked the to fillout a i questions about the

use of the TikTok application in learning English pronunciation. Second. rescarchers observed v
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6. Khasanah (2022, p. 317)
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BAHASA INGGRIS DI SMPN 2

KATAN HASIL BELAJAI
EMPOL

Nurul Khasanah
:10.26877/wp.v2i2.13001

L morB e o ok«

 SMPN 2 Gempol

Abstrak

Penclitian Tindakan Kelas ini menggunakan Media Tiktok dalam proses pembelajaran yang
bertujuan untuk meningkatkan hasil belajar bahasa inggris pada peserta didik kelas 7.A .
Pandemi Covid-19 mempcngnmhx proses belajar anak dari luring (offline ) ke daring (online).
hasil belajar. Penelitian ini menggunakan
observasi untuk pmsﬁs media Tiktok, dan tes evaluasi
untuk mengetahui hasil belajar pserta didik. Hasil penelitian yang didapat adalah: (1) Proses
penggunaan media Tikiok dalam pembelajaran sebagai berikut: 1: motivasi; 2: penyampaian
materi; 3: evaluasi. (2) Peningkatan hasil belajar bahasa inggris pada peserta didik kelas 7.4
SMPN 2 Gempol terlihat pada prosentase peserta didik pada Kondisi yang belum tuntas Awal
yang kurang dari KKM 50 % turun menjadi 38% pada siklus I kemudian turun menjadi 25 %
pada siklus I1. Nilai Tuntas Peserta didik sama dengan KKM 38% naik menjadi 46% pada siklus
I kemudian naik menjadi 53% pada siklus IL. Nilai Tuntas Melampaui KKM 12% naik menjadi
16 % pada siklus I kemudian naik 22% pada siklus IL.

Kata Kunci: Media Tikiok, hasil belajar, Bahasa Inggris
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Pe— warng - sangar 1 vcagar—vagrswswa:
Kurangnya pantaan dari orang tua dan kesadaran belajar schingga hasil belajar rendah.
Rendahnya hasil belajar peserta didik kelas 7.A di SMPN 2 Gempol disebabkan karena
kurangnya minat baca dan menyimak materi yang diberikan lewat Modul dan Media Youtube.
Jika Modul yang terjadi di kelas 7.A saat ini masih banyak peserta didik yang tidak membaca l

dengan youtube pun siswa tidak tertarik karena durasinya yang panjang peserta didik malas
menyimaknya. Anak juga sering main game dan melihat TikTok sehingga tidak fokus pada
pelajarannya yang menyebabkan hasil belajar rendah.

Hal ini yang menjadikan para guru dituntut memiliki pengetahuan dan ketrampilan di
bidang Teknologi Informasi dan Komunikasi (TIK). Maka dari itu pembelajaran daring yang
sekarang ini diberlakukan seyogyanya menggunakan media sosial sebagai media alieratit
belajar para siswa, dan kreatifitas guru sangat dib materi
yang lebih menarik seperti halnya game yang juga merupakan kunci sukses dalam
pembelajaran. Dalam pengertiannya, menurut Kotler & Keller (2016) Media sosial adalah
mdm yang digunakan oleh konsumen uniuk berbagi teks, gambar, suara dan vidio informasi

ntansi.Sementara dal; Menteri Kominfo (2014)
dan Rachmadtuliah, dkk (2021) mengatakan Kemajuan teknologi informasi dan komunikasi
harus dapat dimanfaatkan yang besar untuk meningkatkan pendidikan, penelitian dan
kesejahteraan masyarakat Penggunaan internet sebagai alat yang penting untuk meningkatkan
pengetahuan siswa. Penggunakan teknologi media sosial untuk kegiatan akademik sangat
penting dalam sistem informasi yang disediakan oleh lembaga pendidikan, terutama Karena
kemudahan penggunaan untuk pertama kalinya. Allstart (2021) menyatakan bahwa salah satu
media sosial yang sering digunakan adalah media sosial TikTok, sebab hasil dari survey yang
beredar, sebagian besar siswa mempunyai aplikasi TikTok karena menjadi media sosial yang
paling sering dilihat dan digunakan

Hal serupa dengan pendapat Muallim (2021) menyatakan TikTok adalah sebush
Iejaring sosial yang tengah hit dan disukai banyak orang, dari yang muda sehingga dewasa saat

Penggunaan Media TikTok ini merupakan alternatif pem
dalam
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yang baik, & iswa. Peneliti berusaha
memanfaatkan media TikTok untuk pembelajaran bahasa inggris membuat akun TikTok.
Dengan Media TikTok yang mempunyai durasi maksimal 3 menit sebagai media pembelajaran
bahasa inggris yang dapat diakses paserta didik dapat mengulang ulang sampai bisa memahami
mater bahasa inggris. Disamping itu materi bahasa inggris yang dibuat di TikTok diuraikan
dalam per sub bab schingga mudah dipahami dan dapat mengerjakan soal dengan baik.
Pada penelitian ini mengambil judul “Penggunaan Media TikTok dalam Peningkatan
Hasil Belajar bahasa inggris pada peserta didik kelas 7.A SMPN 2 Gempol Semester | Tahun
Pelajaran 2021/2022" Hal ini berdasarkan uraian diatas peneliti perlu melakukan Penelitian
‘Tindakan Kelas dengan rumusan masalah adalah:
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Article History Abstract
S T Currenily, there are many media that can be used fo learn

ocepued 2001212 English independently, one of them is using TikTok social media.

This study aims to know and describe studenis’ perception on the
use of TikTok for learning English. The participants of this study
were students of the 2021 English Language Education study

W program who used TikTok to learn English, totaling 21 students
filled out questionnaires and & students as interviewees. In

Students’

Percept the the wused purposive
reepton. sampling rechnique. This study used a descriptive method with a
TikTok, Leaming i i sudy used a descrip od with g
Englih qualitarive approach. In collecting data, the researcher use

observation sheets, questionnaires and interviews. Based on the
results of this study. it was found that students have a positive
perception of using TikTok to learn English. Learning English by
using TikTok can help students to improve their English skills.
Learning English on TikTok is fun and stress-free. In addition,
TikTok has many advantages such as easy to access, varied
video content, interesting content and easy to understand, can
learn from native speakers, free and many others. However, (]
learning English by using TikTok also has challenges such as

internet network problems and costs for internet quota.
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students.

Q
CONCLUSION

Based on the findings, students have positive perception on the use of TikTok &
for learning English. They stated that TikTok provides opportunities for them to
improve their English skills. Learning English on TikTok is fun, stress-free and they -
can enjoy learning more. So that it can increase their learning motivation. TikTok
also allows students to be able to learn independently. In addition, TikTok has many '
advantages such as easy to access, there are many videos with various English topics, X
interesting contents and easy to understand, students can learn directly from native
speakers, can be accessed anywhere and anytime for free and provide opportunities [
for students to get English communities, new friends, new knowledge, English
modules, and information about new ways to learn English. Learning on TikTok,
students can save videos, re-watch and practice them or by writing some notes. They
can also follow the accounts they like. Students also mentioned the challenges they
faced while learning English on TikTok, namely internet network problems, fees for w
internet quotas, random videos that can interfere with leaming concentration, small
opportunities to get responses from creators. Although it has weaknesses, TikTok is L
very worthy to be considered as a media for learning English.
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Abstract

TikTok has become one of the most popular social media platforms for sharing short videos. Many S
relevant studies have suggested that social media integrated with short videos can help increase their
mastery of English. Thercfore, this study aims to know whether the TikTok application can improve
students’ vocabulary and investigate their attitude towards learning English through the TikTok
application. The rescarcher employed quantitative approaches in this study, including a one-group
p PO esign and a i-s ed interview as a measuring instrument. The subject of this
study was sixth-grade students of Phanang-Phakerng School Thailand. The result showed that the
improvement percentage was 95%, which means that the TikTok application effectively affects
students’ learning outcomes in mastering vocabulary. Based on the interview results, the participants
showed positive attitudes toward leaming English through the TikTok application. Therefore, this result
of this study could give an alternative strategy to the teacher to teach vocabulary by using the TikTok
application in the classroom due to the students’ positive attitudes.

Keywords: TikTok, Vocabulary, Students’ Attitude

INTRODUCTION a
Humanity has been alive with their communication skills and words from ancient times until
the present. The foundation of communication is vocabulary. Language users utilize vocabulary @3
to communicate their thoughts, ideas, and perspectives. Vocabulary is a product of the human v
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agreed that employing videos in the classroom creates a positive atmosphere that motivates
studenis to leam.

= g - Y Draw ~ &

CONCLUSION

Based on the results and discussion, the researcher concluded that using TikTok application
activities to improve students' vocabulary was successful. The mean score in the post-test
validated it. With a t-test value of Sig. (2-tailed) 0.001 < 0.03, the mean score before and after
treatment went from 43.9 to 85.5, indicating that the student’s vocabulary differed significantly.
This discovery of using TikTok application activities to teach vocabulary is a good strategy. As
a result, it can be concluded that using the TikTok application approach to increase vocabulary

The Use of Tiktak Application: The impact on Students’ Vocabulary and Attitude |619
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Volume 5, No. 3, May 2022 pp 610-621

in the sixth grade of Thailand's Phanang-Phakerng School was successful in improving students'
vocabulary.

The objective of this research was also to learn about the students' attitudes regarding learning
English through the TikTok application. The results show that the students have a positive

attitude toward using TikTok to learn English. The affective, behavioral, and cognitive aspects l

of attitudes were used to classify the data. The majority of the students had good attitudes

regarding these three components. According to the interview, most students agreed that the

TikTok application might make English learning more enjoyable. They also agree that the

TikTok app will help them improve their English skills. Similarly, they agree that the might be [m)]
many benefits they get after learning English through TikTok, such as TikTok can help leam

spoken English.
v
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It is a convention in textbooks to begin with a definition of the field of
study. Linguistics textbooks begin with a definition of phonology as the
study of the sound systems of language, syntax as the study of the system-
atic ways sentences are formed in language, and discourse analysis as the
system shown in text formation. Unfortunately, there is no single term
that we can define that includes semantics, lexicon, and vocabulary. Each
has its own definition.

The term semantics refers to the study of meaning and the systematic
ways those meanings are expressed in language. Part 1 of this volume is
concerned with semantics and semantic analysis. The term lexicon refers
to the overall system of word forms and, when we include morphology,
the study of word formarion in languages. The term is also used to refer
to the way forms might be systematically represented in the brain, that is,
the mental lexicon. Parts 1T and III of this book are used to discuss the
lexicon and lexical and morphological analyses. The term vocabulary
refers to a list or set of words for a particular language or a list or set of
words that individual speakers of a language might use. Since vocabulary
is a list, we might think thar the only system involved is that of alphabet
cal order. Modern lexi b however, are d with much
more than the alphabetical ordering of words in dictionarics; they, too,
look for system. The notion of choice in vocabulary selection and
methods used in acquiring and teaching vocabulary also form an impor-
tant part of this book.

The selection and organization of information within each section of
this book posed several problems. There are different ways of carrying
out semantic analyses and lexical analyses, and many claims have been
made about the acquisition and teaching of vocabulary. Deciding what to
present sent us in various directions. This was similar in many ways to a
teacher asking what we mean when we say, “I know that word,” or when
we say we want our students to acquire vocabulary in our language
classes. Do we expect that we or our students will know the meaning of
the word in all its contexts? Will students know, for example, that just

in “I just have to tell you what happened today!™
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4 Vocabulary in language teaching

in English, these figures indicate that building a native-sized vocabulary
‘might be a feasible, although ambitious, undertaking for a second language
leamer.

L scope of this task i g 15,000
10 20,000 telephone numbers. For each of these numbers you must remem-
ber the person and address connected with those numbers. This might be
somewhat analogous to leaming all of the various kinds of lexical knowl-
edge attached to each word. Then, because these are word families and not
single words, you would have o leam not only the single number, but also
the home, work, and facsimile variants. Of course, vocabulary and phone
numbers are not directly comparable, but the example daes indicate the
magnitude of achievement in leaming a such a vocabulary.

Indeed, learning language is probably the most cognitively (mentally)
challenging task a person goes through. But whereas the grammar of a lan-
‘guage is largely in place by the time a child is 10 years old (Crystal, 1987,
P. 243), vocabulary continues to be learned throughout one’s lifetime. This
is because the grammar of a language is made up of a limited set of rules,
but a person is unlikely to ever run out of words to leam.

The complex nature of vocabulary

The mechanics of vocabulary learning are still something of a mystery, but
one thing we can be sure of is that words are not instantancously acquired,
at least not for adult second language learners. Rather, they are gradually
leamned over a period of time from numerous exposures. This incremental
nature of vocabulary aoquxsmon manifests 1lselfm a number of ways, We
have all had the exp fbeing aword
when we see it in a text or hear it in a conversation, but not being able to
use it ourselves. This common situation shows that there are different de-
grees of knowing a word. Being able to understand a word is known as re-
ceptive knawledge and is normally connected with listening and reading. If
we.ae able o produce a word of Qur own accord when spealing or witing,
ide
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heard and verbally used a word describing the formal charging of & crimi-
nal with a crime or offense. I never had the occasion to write this word, al
though [ assumed from its pronunciation (in 'dayt) that the spelling was “in-
dite.” At the same time [ had occasionally seen the word indict. 1 did not
know what it meant, but assumed that it thymed with predict. It was only
later that I figured out that indici was the spelling for the word I had used
for years to talk about law.

This anecdote shows that framing mastery of a word only in terms of re-
ceptive versus productive knowledge is far too crude, T had good productive
mastery over the spoken form of indie, but not over its written form. This
cuggests that we also need to consider the various facets of knowing a word
Of course, everyone realizes that a word's meaning must be learned before
that word can be of any use. In addition, there is the practical matter of mas-
tering either the spoken or the written form of the word before it can be used
in communication. A person who has not thought about the matter may be-
lieve that vocabulary knowledge consists of just these two facets — meaning
and word form. But the potential knowledge that can be known about a word
is rich and complex. Nation (1990, p. 31) proposes the following list of the
different kinds of knowledge that a person must master in order to know a
word.

= the meaning(s) of the word
= the written form of the word

= the spoken form of the word

= the grammatical behavior of the word

= the collocations of the wor

« the register of the word .
* the associations of the word

= the frequency of the word

These are known as types of word knowledge, and most or all of them are
necessary to be able to use a word in the wide variety of language situations
one comes across. The different types of word knowledge are not necessar-
ily learned xl (he same time, however. As we ‘have seen, being able to use a

then that i d productive knowledge
terms).

11. Richards (2000, pp. 12-13)
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12 Vocabulary in language teaching

based on logic, analogy, or personal taste. The result was a dictionary that
would remain unchallenged in influence until Noah Webster published an
American version in the following century.

The main language teaching methodolagy from the beginning of the
nineteenth century was Grammar-Translation. A lesson would typically
have one or two new grammar rules, a list of vocabulary items, and some
from LI (first (second lan-

nature, an at-

guage)or vice versa.
tempt to make language leaming easier through the use of example sen-
tences inum.dvfwhnl:mu(liawm\. mn p. 136). However, the method
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History of vocabulary in language learning 13

the case, Tt mimicked L1 learning, but did not take into account the differ-
ences between L1 and 1.2 acquisition. One key difference is that L1 learn-
ers have abundant exposure to the language, whereas leamers of a second
language typically have litte, usually only a few hours per week for a year
or two. In the United States, the 1929 Coleman Report took this limited in-
strustion time into account, and concluded that it was not sufficient fo de-
velop overall language proficiency. It decided to recormend a more lim-
ited goal: teaching secondary students how 1 read in 4 forcign language.
‘This was considered the most useful skillthat could be taken from school-
n inthe early

. Atthe umenme in Britain, Michael West

grew into a very ¥
explicit grammar rules, many nfwhl:ll were quite obscure. The content fo-
cused on reading and wriding lterary materials, which ighlighted the ob-

the need to facilitate reading skills by improving vocabulary learning. The
result Was an approach called the Reading Method, and it held sway, along

solete vocabulary of the classics. In fact, the y
selection was often its ability 1o illustrate a grammar rule (Zimmerman,
1997). Students were largely expected 1o lean the necessary vocabulary
themselves through bilingual word lists, which made the bilingual diction-
ary an important reference tool,

As the method became increasingly pedantic, a new pedagogical direc-
tion was needed. One of the main problems with Grammar-Translation was
that it focused o the ability to anayze language, and not the ability to use
it.In addition, and writing did little
ability to communicate orally in the target language. By the end of the nine-

as the Direct Method. It emphasized exposure to.oral language, with listen-
ing as the primary skill, Meaning was related dircetly to-the target language
without the step of translation, and explicit grammar teaching was down-
played. It imitated how  native language is naturally leamed, with lsten-
ing first, then speaking, and only later reading and writing. The focus was
squarely on use of the sccond Ianguegm w-m some of the stronger propo-
1t was thought
that vocabulary Lhmugll the i du
lessons. Concrete vocabulary was explained with pictures or through phys-
demonstration, with initial voeabalary being kept simple and familiar,
for example, objects in the classroom or clothing. Thus, vocabulary was
connected with reality as much as possible. Only sbstesct words were pre-
sented i i d i ic or associ-

way of
ation of ideas (Zimmerman, 1997).

Q search

12. (Wilis. 2008, p. 80).

with and the Direct Method, until World War IL
During the war, the weaknesses of all of the above: approaches became ob-
vious, s the American military found itself short of people who were con-
versationally fluent in foreign ianguages. It needed a means to quickly train
its soldirs in oral/aural skills. American structural linguists stepped into the
2ap and developed a program that bosrowed from the Direct Method, espe-
cially its emphasis on listening and speaking, It drew ts rationale fromm be-
haviorism, whn,hm».clm,a\\)’ Stid that Janguage leaming was a resultof habit
formation,
“good” hng-n-: habits, such a5 close attention to promunciation, intensive
oral drllng, a focus on senténce pattems, and memorization. In short,stu-
dents than through lysis of
the target anguage. The stadents who went through this “Army Method”
et sty s and highly motvaod.andtei scees was dramatc.

war,
um.l itcame to be known as Audiofingualim. Because the emphasis in Au-
was on vocabulary needed to

be relatively casy, and so was selected sccording to ifs simplicty and fa.
miliarity (Zimmerman, 1997). New vocabulary was mfioned, and only
added when nem:m!okecprlwdnllnnhl: “It was assumed that good

t0the lead
10 an increased vocabulacy” (Coudy, 193, p. 4), s0 no clear method of ex-
tending vocabulary later on approach was current
in Britzin from the 19405 to the 1960s. It was ealled the Simarional Ap-
proach, from its grouping of lexical and grammatical items acconding to
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i
Rich vocabulary reflects success in almost every region of the brain,
from rote memory through working and relational memory, ca [}
egorizing, connecting, patterning, storage, and executive function.
Functional MRI and PET scans of the individual processes that go &
into word learning and usage suggest tha, like reading, vocabulary
processing requires students to organize their thoughts through . o
neural networks connecting brain regions in several lobes.
If you have studied a foreign language, you may recall how basic S
your early sentences were and how limited they were in texture and
depth. With enhanced vocabulary, students grow in skills of verbal
fluency, writing, and comprehension. The National Reading Panel
states that the larger the students’ vocabulary, the more adept they
are at understanding text (National Reading Panel, 2000). When
students build vocabulary mastery, they can more effectively com-
municate their ideas, knowledge, and voice.
The Vocabulary Gap
Vocabulary knowledge in young children directly affects their later
success in learning to read (Roit, 2002). Children who enter school a
with limited vocabulary knowledge fall even further behind over
time in reading fluency and comprehension (Baker, Simmons, & &
Kame’enui. 1997) v
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® How many words does a learner need to know?
®  How are words remembered?
®  Why do we forget words?
®  What makes a werd difficult?
®  What kind of mistakes do learners make?
®  What are the implications for teaching?

How important  “Without grammar very little can be conveyed, without vocabulary norbing
is vocabulary?  can be conveyed.' This is how the linguist David Wilkins summed up the
importance of vocabulary learning. His view is echoed in this advice to
students from a recent coursebook (Dellar H and Hocking D, Frasvations,
LTP):'If you spend most of your time studying grammar, your English will
not improve very much. You will see most improvement if you learn more
words and expressions. You can say very lirde with grammar, but you can say
almost anything with words!"

Most learners, too, acknowledge the importance of vocabulary acqui-
sition. Here are some statements made by learncrs, in answer ta the question

How would you like to improve your English?

Oral s my ugakngss and I can't speack a fluent senfence in Englisn.
Somatimes, 1 am lack of useful vocabularies to express my cpnons.
My preblem s trat 1 forget the words soon after I nave locked n the
dctionary. For example ween I read & English bock.
1 would Tke o mprove my vacabulary. T havd the Feding that 1 ahays
wse the same diomatic expressions o express diffarent sort of things,
14 lke fo enlarge my vocabulary (ths word I alse had tc find m
dictionary). Toa often my speaking is hard caused by missing words,
However, vocabulary teaching has not always been very responsive to such
problems, and teachers have not fully recognised the tremendous
communicative advantage in developing an cxtensive vocabulary. For a long
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Vocabulary

It is the experience of most language teachers that the single, biggest
component of any language course is vocabulary. No matter how well the
student learns grammar, no matter how successfully the sounds of L2 are
mastered, without words to express a wide range of meanings, communi-
cation in an L2 just cannot happen in any meaningful way. And yet
vocabulary often seems to be the least systematized and the least well
catered for of all the aspects of learning a foreign language, The purpose of
this book is to look at what we do know about the vocabulary of a language
like English and to reflect on how this has been applied in language
teaching.

In Section One we look at theoretical, descriptive, and psycholinguistic
models of the vocabulary of English. We consider to what extent the vast
word-store of English can be said to be organized, whether in terms of the
systematic semantic relations among words, or how words are organized in
the mind, or how words are patterned in their actual use by speakers and
writers of the language.

Section Two considers how the insights of Section One have been
translated into vocabulary teaching materials and lexical reference works.
It attempts to get below the surface of published materials to trace the links
between them and the theoretical and descriptive models that have
informed them (whether consciously or only subconsciously as general
trends in language teaching have changed) from an emphasis on simply
teaching facts about | systems to | as ¢ ication, to
language learning as an interactive process, and towards individualization.
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It is the experience of most language teachers that the single, biggest o
component of any language course 1S vocabulary. No matter how well the

student learns grammar, no matter how successfully the sounds of L2 are 2
mastered, without words to express a wide range of meanings, communi-

cation in an L2 just cannot happen in any meaningful way. And yet e}
vocabulary often seems to be the least systematized and the least well

catered for of all the aspects of learning a foreign language, The purpose of [oH
this book is to look at what we do know about the vocabulary of a language

like English and to reflect on how this has been applied in language -
teaching.

In Section One we look at theoretical, descriptive, and psycholinguistic
models of the vocabulary of English. We consider to what extent the vast
word-store of English can be said to be organized, whether in terms of the
systematic semantic relations among words, or how words are organized in
the mind, or how words are patterned in their actual use by speakers and
writers of the language.

Section Two considers how the insights of Section One have been
translated into vocabulary teaching materials and lexical reference works.
It attempts to get below the surface of published materials to trace the links
between them and the theoretical and descriptive models that have
informed them (whether consciously or only subconsciously as general
trends in language teaching have changed) from an emphasis on simply m
teaching facts about | systems to | as ¢ ication, to
language learning as an interactive process, and towards individualization.
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General vocabulary learning and learner strategies

used to learn vocabulary. All but the highest level students were inter-
viewed in their native language in order to be sure that students could
explain their strategies as they desired. The answers to this open-ended
question were transcribed and Payne devised a questionnaire containing
thirty-two statements, each of which described a strategy mentioned by
the students who had been interviewed. This questionnaire was then
administered to more than 100 ESL students asking them to rate how
effective they thought each described strategy was for them. Using Payne’s
data, Brown and Payne (1994) did an analysis that resulted in a very clear
model where the strategies fall into five essential steps: (1) having sources
for encountering new words, (2) getting a clear image, either visual or
auditory or both, for the forms of the new words, (3) learning the meaning
of the words, (4) making a strong memory connection between the forms
and meanings of the words, and (5) using the words.

Although the steps identified by Brown and Payne may possibly be
divided into smaller components, it appears to us that each represents
something learners must do, at least at some minimal level, to come to a
full productive knowledge of words. (It may be that step § is not abso-
lutely essential if the goal is purely receptive knowledge.)

The steps might be seen as a series of sieves as illustrated in Figure 15.1.
If learners or teachers can do anything to move more words through any
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Strategy was not included on the initial list used in the survey

Discussion of the vocabulary learning strategies taxonomy
Discovery strategies

Determination strategies

If learners do not know a word, they must discover its meaning by
guessing from their structural knowledge of the language, guessing from
an L1 cognate, guessing from context, using reference materials, or
asking someone else. Determination strategies facilitate gaining knowl-
edge of a new word from the first four options. Learners may be able to
discern the new word’s part of speech, which can help in the guessing
process. They can also obtain hints about meaning from its root or
affixes, although not always reliably. Clarke and Nation (1980) warn
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Social

A second way to discover a new meaning employs the social strategy of
asking someone who knows. Teachers are often in this position, and
they can be asked to give help in a variety of ways: giving the L1
translation if they know it, giving a synonym, giving a definition by
paraphrase, using the new word in a sentence, or any combination of
these. L1 translations have the advantage of being fast, easily under-
stood by students, and make possible the transfer of all the knowledge a
student has of the Lt word (collocations, associations, etc.) onto the Lz
equivalent. The disadvantages are that the teacher must know the
learners” mother tongue, and that most translation pairs are not exact
equivalents, so that some erroneous knowledge may be transferred.
Likewise, though synonyms have similar meanings, students need to
know collocational, stylistic and syntactic differences in order to use
them effectively in a productive mode (Martin, 1984). Paraphrasing
well involves similar kinds of complexities (Scholfield, 1980). Of course
classmates or friends can be asked for meaning in all of the above ways,
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strategies

Besides the initial discovery of a word, group work can be used to learn
or practise vocabulary (Nation, 1977). Dansereau (1988) lists some of
the benefits various researchers have attributed to cooperative group
learning: it promotes active processing of information and cross model-
ling/imitation; the social context enhances motivation of the partici-
pants; cooperative learning can prepare the participants for ‘team
activities’ outside the classroom; and because there is less instructor
intervention, students have more time to actually use and manipulate
language in class. Another social strategy, probably infrequently used,
involves students enlisting teachers to check their work for a
(Kramsch, 1979), especially flash cards and word lists, since these ar
commonly used for independent learning outside of class.

If input is a key element in language acquisition (Krashen, 1982),
then it would seem that interacting with native speakers would be an
excellent way to gain vocabulary. Although it would be hard to prove
this empirically, there is indirect evidence to support this intuitive
assumption. Milton and Meara (1995) found that one group of non-
native speakers enrolled in a British university (presuming a reasonably
large amounr of native-speaker interaction) averaged vocabulary gains
of 1,325 words per six months, compared to an average 275 word gain
previously in their home countries
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large amounr of native-speaker interaction) averaged vocabulary gains
of 1,325 words per six months, compared to an average 275 word gain
previously in their home countries.

Most memory strategies (traditionally known as mnemonics) involve
relating the word to be retained with some previously learned knowl
edge, using some form of imagery, or grouping. As Thompson explains:

. mnemonics work by utilizing some well-known principles
of psychology: a retrieval plan is developed during encoding,
and mental imagery, both visual and verbal, is used. They help
individuals learn faster and recall better because they aid the
integration of new material into existing cognitive units and

because they provide retrieval cues.
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ditferences between sets of similar words (Channell, 1981; Gairns
and Redman, 1986; McCarthy, 1990).

Cognitive straty

Cognitive strategies in this taxonomy are similar to memory sirategies,
but are not focused so specifically on manipulative mental processing;
they include repetition and using mechanical means to study vocabulary.
Written and verbal repetition, repeatedly writing or saying a word over
and over again, are common strategies in many parts of the world. They
are so entrenched that students often resist giving them up to try other
ones (O’Malley and Chamot, 1990). Although the Depth of Processing
Hypothesis (Craik and Lockhart, op. cit.; Craik and Tulving, op. cit.)
calls their utility into question, it must be admitted that there are many
learners who have used these strategies to reach high levels of proficiency.

Word lists and flash cards can be used for the initial exposure to a
word, but most students continue to use them to review it afterwards
One main advantage of flash cards is that they can be taken almost
anywhere and studied when one has a free moment (Brown, 1980)
Another is that they can be arranged to create logical groupings of the
target words (Gairns and Redman, op. cit.; Cohen, 1990).

Another kind of cognitive strategy is using study aids. Taking notes in
class invites learners to create their own personal structure for newly
learned words, and also affords the chance for additional exposure
during review. Students can also make use of any special vocabulary
sections in their textbooks to help them study target worc
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expanding rehearsal.

Metacognitive strategies

Metacognitive strategies are used by students to control and evaluate
their own learning, by having an overview of the learning process in
general. As such, they are generally broad strategies, concerned with
more efficient learning. To efficiently acquire an Lz, it is important to
maximize exposure to it. If the L2 is English, the pervasiveness of
English-medium books, magazines, newspapers and movies in most
parts of the world offers an almost endless resource (if cost is not a
problem). The strategy of interacting with native speakers whenever
possible also increases input, and could be considered a metacognitive
strategy if it is used as a controlling principle of language learning.
Testing oneself gives input into the effectiveness of one’s choice of
learning strategies, providing positive reinforcement if progress is being
made or a signal to switch strategies if it is not.

One can maximize the effectiveness of one’s practice time if it is
scheduled and organized rather than random. It has been shown that
most forgetting occurs soon after the end of a learning session. After
that major loss, the rate of forgetting slows. Taking this into account,
the “principle of expanding rehearsal’ suggests that learners should
review new material soon after the initial meeting, and then at gradually
increasing intervals (Pimsleur, 1967; Baddeley 1990: 156-8). One
explicit memory schedule proposes reviews five to ten minutes after the
end of the study period; then 24 hours later: then one week later. one
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18. Richards (2002, p. 135)
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134 Vocabulary in language teaching

Straregy

group Strategy

Strategies for the discovery of a new word's meaning
Analyze part of speech

Analyze affixes and roots

Check for L1 cognate

Analyze any available pictures or pestures
Guess meaning from textual coatext

Use a dictionary (bilingual or monolingual)

Ask teacher for @ synoaym, paraphrase, of L1 translation of new
word
Ask classmates for meaning.

Strategies for consolidaring @ word once it has been encountered

50C
50C

Study and practice meaning in a group
Interact with native speakers

Conneet wond t0 a previous personal cxpericace
Assaciate the word with its coordinates.

Image word’s meaning
Use Keyword Method

Group words together to study them
Study the spelling of a word

Say new word aloud when studying

Use physical action when leaming a woed

COG  Verbal repetition
COG  Writen repetition
COG * Wond lists
€OG  Put English labels on physical objects
€OG  Keepa vosabalary notcbook
MET  Use English-language media (songs, movies, newseasts, etc.)
MET  Use spuced word practice (cxpanding rehearsal)
MET  Test oneself with word tests
MET  Skip or pass new word
MET  Continue to study word over time
Source: Schmitt, 1997
‘. Q Search

19. Richards (2000, pp 146-147)
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Vocabulary acquisition 135

Such a long list becomes unwieldy unless it is organized in some way, so it

is categarized in two ways. First, the list is divided into two major classes:

{1) strategies that are useful for the initial discovery of a word's meaning,
word once it hs

out a new word’s
‘meaning and usage, and for consolidating it in memory for future use. Sec-
ond, the strategies are further elassified into five groupings. The first con-
1ains strategies used by an individual when faced with discovering a new
word’s meaning without recourse to another person's expertise (Determi-
nation strategies (DETI). This can be done through guessing from one's
structural knowledge of a language, guessing from an LI cognate, guessing
from context, or using reference materials.

Social strategies (SOC) use interzetion with other peaple 1o improve lan-
‘uage learning. One can ask teachers or classmates for information about a
new word and they can answer in 2 number of ways (synonyms, transla-
tions, etc.). One can also study and consolidate vocabulary knowledge with
other peaple, although my rescarch shows that most learners (at least my
Japanese subjects) prefered to study vocabulary individually.

Memory strategies (MEM) (traditionally known as mnemonics) involve
relating the word to be retained with some previously learned knowledge,
using some form of imagery, or grouping. A new word can be integrated

words) or images can be custom-made for retrieval (c.g., images of the
word’s form or meaning attributes), Groupings is an important way to aid
recall, and people seem to organize words into groups naturally witheut
prompting. If words arc organized in some way before memorization, re-
call is improved (Cofer, Bruce, & Reicher, 1966; Craik & Tulving, 1975).
Another kind of mnemonic strategy involves fotusing on the target word’s
orthographic or phonological form to facilitate recall. The use of physical
action when leaming has been shown to facilitate language recall (Saltz &
Nolan, 1981). Asher (1977) has made it the basis fora whole
methodology, the Total Physical Response Method (TPR}, which seems to
be especially amenable to the teaching of beginners.
It is worth noting that memory strategies generally involve the kind of
i facilitates| This takes
time, but the time expended will be well spent if used on important words
that really need to be leamed, such as high-frequency vocabulary and tech-
nical words essential in a particular learer’s field of study. A learner may
nothave time to “deeply process” every word encountere, but it is certainly
worth attempting for key lexical items.
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Teaching and learning vocabulary 147

+ provide a number of encounters with a word
promote a deep level of processing.
acilitate imaging

dlmnnl exposures help consolidate it in memory. Taking an mr:mmenm . “real” by connecting s world in
some way
cmcu.l. Explicit approaches o voabulnry learning, whether teacher-led in + use a variety of techniques
e + ccourage i learning strategies
such

as meaning, cannot be totally mastered by explicit study, because it i im- Mnn of ltu: principles should be familiar from carlicr chapters in this

word that a stu- how words

i i ‘word knowl- A nnmbawfomer i

edge, such as collocation, register constraints, and frequency, can only be , which is

{aly grasped g anecos exposie. Thaslorn, sspic and i
hes are both necessary in the course of leaming vocabulary,
mvnmmmwmgmsmw«hm

Exphct spproach

on activities for the explicit study of vocabulary. There are numerous
sources that illustrate a wide varicty of vocabulary exercises, including
teachers' reference books such as Techniques in Teaching Vocabulary
(Al'len. wm Vocabulary (Morgan & Rinvolucri, 1986), Working witk
(Gairns & Redman, 1986), Teaching and Learning Vocabulary (Na-
tion, 1990;.ummplemm,mmmmppmmm 1997). Vocab-
ulary textbooks also contain numerous different exercises, with a few ex-
amples being Ways with Words (Kim, 1934), Mmmag by All Means
(Mason, 1986), C d English Vocabulary
in Use (McCarthy & O'Dell, 1994, 1999), Comadead
Learning (CALL) has begun to address

quires a variety of written and spoken contexts. They are also very patient
‘about repetition and recycling. These traits it very well with the require-
meats of vocabulary learning.

Sinen (1957) sveys expict vl lecing e tighlgis
‘umber of key princs

-wm-h@e

sight vocabulary
new words with old

Q Search L

often done by some form of similar words together. However, if
1wo or more similar words are initially taéght together, it might actually
make them more difficult to learn. This is because students learn the word
forms and learn the meanings, but confuse which goes with which (cmss-
association). As 3 beginning teacher 1 often confused my students in this
way by teaching lefi and right together in the same class. After extensive
drilling, T would ask the students at the end of the class t0 raise their left
hands. To my consternation, a arge number always rased thei right hand.

tures being the same except for “dirction” Research shows that cross-as-
Sociation is a genuine problem for learners (Higa, 1963; Tinkham, 1993;
Waring, 1997), with Nation (1990, p. 47) suggesting that about 25% of sim-

ly y in pairs
decpishallow or rich/poor; but synonyms and other Words from closely re-
Tated semantic groupings (e.g., days of the wesk, numbers, foods, clothing)
are also at risk. Nation (1990) suggests that the way to avoid cross-associ-
ation is to teach the most frequent o useful word of a pair first e.g., deep).
ished introducing hallow).

Many words are polysemous in English, and often some of their different
el fork

;2 un-

ing fork for use with musi hay, or

gmmmmoannmcmmxmmmnor imple-

ment used for eating or in gardening” makes up 86% of the occurrences,

‘while “anything so shaped.” like a fork in the road, makes up 12%. This

‘would suggest that “eating fork'” s the most important meaning sense, but
in this case, ng the word
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VISUAL AIDS FOR TEACHING VERBS

Demonstrating an action is the best way of teaching meanings of
many verbs. To teach the word walk, for instance, we start walk-
ing toward another part of the classroom. When it appears that the
students are paying attention (and wondering about the purpose of
our action), we say, while continuing to walk, “I'm walking . . .
walking. What am I doing, class? Say, ‘You’re walking.” ”
Notice what the teacher does NOT say while in the process
of walking. The teacher does not say, “I walk.” At this stage in
their learning, the students should not associate the one-word
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Itis the test during which the test-takers are required to fill the gap during (]
a sentence having certain context with available options. The test writer
must notice that the context shouldn't contain itself words that the test
takers are unlikely to understand.
7. Techniques in Teaching Vocabulary
Some vocabulary teaching techniques as follows:

a. Contrast (Oppasite/Antonyms)

+ LB OomB e o2 w0«

Teachers can present the meaning of ‘empty by contra sing it with 'full,
‘cold by contra sing it with 'hot, big by contra sing it with ‘small, students
will leam two words rather than one.
b. Explanation
This technique are often better used with intermediate students.
Explaining the meaning of a word must include explaining any fact of
word use which are relevant, If teachers explain the meaning of ‘mate
(friend), they need to means that its a colloquial word utilized in informal (mi]
contexts which s more often used for males for females
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‘CHAPTER TWO:* taught in English at upper levels. In this situation, you can ask Q
the mathematics teacher, for example, to provide technical
VOCABULARY words and phrases that need to be mastered for his course. ]
Another way is to record the words that students misuse. These L 4
TESTS become test items. Still other sources are your textbook, reader,
and exercise manual. Finally, do not overlook the words and -
phrases needed to run the class, such as “Take your seat” or “the
assignment for tomorrow.” These are useful test items at the '
beginning level. ¥
Deciding how 1o test vocabulary is related to how we teach
it. Most ESL teachers today do not recommend having students (<}
i simply memorize lists of words. Instead, they teach students to
The purpose of vocabulary tests is to measure the comprehen- find the meaning of words through the context of the sentence, ﬁ
sion and production of words used in speaking or writing. After i they Belp i comprehension by teaching impomm‘
brief discussion of what words to test, the balance of the chap- A 2
o Al il A al Scabuliey mikin affixes (happy: unhappy/beauty: beautiful). In testing vocabulary, =
s o i o o ST we also need to avoid presenting words in isolation. This chapter o/
ey Bener Ja gL vooR hulity, tesié e pr.eseme LAl will illustrate a variety of ways to use context cues and word-
first, limited response, is for beginners. These test items require building skills in testing vocabulary 4
enher.a simple physical action l.\ke“pou:ungual sgmelhmg ora Checking vocabulary mastery can be adjusted to match your
very simple verbal answer such as “yes” or “no.” The second, P} 2 ¥ 2 g .
ultiple-choi etiaii 1w tier dn Which woeivence wiihs emphasis on oral or written skills. Suppose improving conversa:
mUILE IO O e 2 tion skills is your primary objective: You can test vocabulary by
missing word is presented; students choose one of four vocabu- 3 - g 2 o 2
5 < 5 x using aural cues (“What time is it?”) and by requiring spoken
lary items given to complete the sentence. A third type, multiple- answers (“It's nine o'clock”). On the other hand, suppose you are
choice paraphrase, is a test in which a sentence with one word ing reading: You can offer a written muld;;le-choice foroat
underlined is given. Students choose which of four words is the
% S riptt » (“He bought a cake at the (A) bank, (B) bakery, (C) hardware
closest in meaning to the underlined item. A fourth kind of test, store, (D) t ore”)
simple completion (words), has students write in the missing part "And let’s not overlook informal evaluation, which can be
of words that appear in sentences. Concluding the discussion of useful in measuring any ge skill. One example of such
I e evaluation is homework exercises; another i classroom practice.
ations o the et ype pregenine. e C ammon o TS LYpES. This can even include game-type activities such as crossword
2,3, and 4 also includes a list of alternate forms of the technique puzzles and “Twenty Questions.” In playing “Twenty Ques-
hemgsgucrk:. ing difficul s T hmu. " students try to identify an object by asking yes-no ques- o
LAY G008, CHICUL WOCER O ERneom o ot tions; to win, they must identify it within twenty guesses. (“Stu-
doesn’t make much sense. Somehow we need to find out which dents, something from my desk is in the box. Ask me what it is.
words our students need to know. Occasionally the problem is Iwilla Al s i ler?” :
solved by a course svllabus that tells what words must be learned. T S soly Y x s LS O e o ) BN v
5 ot = t] 12:38
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Unit One: What is vocabulary and what needs to
be taught?

What is vocabulary?

Vocabulary can be defined, roughly, as the wards we teach in the foreign
language. However, a new item of vocabulary may be more than a single word:
for example, post office and mother-in-law, which are made up of rwo or theee
words but express a single idea, There are also multi-word idioms such as call -
a day, where the meaning of the phrase cannat be deduced from an analysis of
the compenent words. A uscul convention is o cover all such cases by talking
about vocabulary ‘items’ rather than ‘words’.

Can you thirk of five or six further examples of vocabulary items, in any
language you know, that consist of more than one word?

What needs to be taught?

1. Form: pronunciation and spelling

The learner has to know what a word sounds like (its pronunciation) and what
it loaks like (its spelling). Thesc arc fairly obvious characicristics, and one or
the other will be perceived by the learner when encountering the item for the
first time. In teaching, we need to make sure that both these aspects are
accurately presented and learned.

2. Grammar

The grammar of a new item will need to be raught if this is not obviously
covered by general grammatical rules. An item may have an unpredictable
change of form in certain may have some idi

‘way of connecting with other words in sentences; it is important to provide
learners with this information at the same time as we teach the base form.
‘When teaching a new verb, for example, we mighe give also its past form,
is ieccgular (think, thought), and we might note if it is transitive or intransi
Similarly, when teaching a noun, we may wish to present its plural form, if
icregular (mowuse, mice), or draw learners’ attention to the fact that it has no
plural at all (advice, information). We may present verbs such as want and
enjoy together with the verb form that follows them (wwant to, enjoy -ing), or
adjectives or verbs together with their following prepositions (respansible for

remind someone of ).
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teach the item?

3. Collocation
The collocations typical of particular items are another factor that makes a
particular combination sound ‘right’ or ‘wrong in a given context. So this is
another picce of information about a new item which it may be worth teaching.
When introducing words like decision and conclusion, for example, we may
nore that you take or make the one, but usually come to the other; similarly,
you throuw a ball but toss a coin; you may talk about someone being dead tired
but it sounds odd to say *dead fatigued.

Collocations are also often noted in dictionaries, cither by providing the
whole collocation under one of the head-words, or by a note in parenthesis.

Think of three or four typical collocations in the language you teach, and
try translating them into another language. Do the conocnuom translate
‘exactly? If not, what kinds of ‘teaching i lead to,
and what might you do about it?

4. Aspects of meaning (1):
The meaning of a word s primarily what it refers to in the real world, its
denotation; this is often the sort of definition that is given in a dictionary. For
example, dog denotes a kind of animal; more specifically, a common, domestic
carnivorous mammal; and both dank and moist mean slightly wet.

A less obvious component of the meaning of an item s its connotation: the
associations, or positive or negative feelings it evokes, which may or may not be
indicated in a dictionary definition. The word dog, for example, as understood
by most British people, has positive connotations of friendship and loyalty;
whereas the equivalent in Arabic, as understood by most people in Arab
countries has negative associations of dirt and inferiority. Within the English
language, moist has favourable connotations while dark has unfavourable; so
that you could describe something as ‘plcasantly moist® where ‘pleasantly dank’
would sound absurd.

A more subtle aspect of meaning that often nceds to be taugh is whether a
particular item is the appropriatc one to use in a certain context or not. Thus it
is useful for a learner to know that a certain word is very common, or relatively
rare, or ‘taboo’ in polite conversation, or tends to be used in writing but not in
speech, or is more suitable for formal than informal discourse, or belongs to 2
certain dialect. For example, you may know that weep is virtually synonymous
in denotation with ¢ry, but it is more formal, tends to be used in writing more
than in specch, and is in general much less common.

How would you present the meanings of the words swim, fame, childish,

political, impertinence, kid, guy and bastard? For which would you mention
:heu connotations? And their appropriate contexts? (Some possible
answers may be found in the Notes, (1).)
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CHAPTER 11

1. Pridana (2021)

How the meaning of one item relates 0 the meaning of others can also be useful
in teaching. There are various such relationships: here are some of the main ones.

~ Synonyms: items that mean the same, or nearly the same; for example, bright
clever, smart may serve as synonyms of inrelligent.

= Antonyms: items that mean the oppositc; rich is an antonym of poor.

~ Hyponyms: items that setve as specific cxamples of a general concept; dog,
lion, mouse ace hyponyms of animal.

= Co-hyponyms or co-ordinates: other items that are the ‘same kind of thing’;
red, blue, green and brown are co-ordinates.

— Superordinates: general concepts that ‘cover’ specific items; amimal is the
superordinate of dog, lion, mouse.

- Teanslation: words or expressions in the learners’ mother rongue thar are
(more of less) equivalent in meaning to the item being taught.

Besides these, there are other, perhaps looser, ways of associating meaning that
are useful in teaching. You can, for instance, relate parts to a whole (the
relationship between arm and body); or associate items that are part of the same
real-woeld context (tractor, farmen, milking and irrigate are all associated with
agriculture).

‘All these can be exploited in teaching to clarify the meaning of a new item, or
for practice or test materials,

Inany language wukmw find at least one (mm) example for each of the
main

8. Word formation

Vocabulary items, whether one-word or multi-word, can often be broken down
into their component ‘bits’. Exactly how these bits are pur together is another
picce of uscful information ~ perhaps mainly for mare advanced learners.

You may wish to tcach the common prefixes and suffixes: for example, if
learners know the meaning of sub-, un- and -able, this will help them guess the
meanings of words like substandard, ungrateful and untranslatable. They
should, however, be warned that in many common waords the affixes no longer
have any nhvmm connmmn with their root meaning (for example, subject,

using not unusual, and the reader
or hearer would bc expected to gurher their meaning from an nndgmaudmg of
their components (ultra-moderm, super-hero).

Another way vocabulary items are built is by combining two words (two
nouns. ar a gerund and a naun. ar a noun and a verhl r make ane irem: a sinele
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agian penting dalum

. Dengan penentuan
peneliti bisa menentukan metode

penelitian yang lebil sesuai dengan kondisi dan kebut

10.1. Pengertian

Populasi adalah keseluruhan dari subjek penclitian, sedangkan sampel

+ 1P OR R e L »ox

ada

\ sebagian dari populasi tersebut. Nili yang dihitung dan
gn parmcter.  Populasi

merupakan selurub jumlah dari subjek yang akan di

diperoleh dari populasi ini discbut des

Jh
ya 1000 orang dikatakan scbagai populasi kare

corang
erkait

u penelitian. Kemudian pada pendapat lain mengaiakan

peneliti, Mi

dalam su

balwa secara harfiah pengertian populasi adalah sclurub variabel yang
litian,
Sampel adalah bagian dari popula

terkait dengan topik pada per.

yang memiliki karakteristik mirip
dengan populasi ity sendiri. Sampel discbut juga contol. Nilai hitungn

k.

yang diperoleh dari sampel inilah yang disebut dengan stai

Menurut Sugiyono (2007: 113), Populasi adalah wilayah generalisasi yang
terdiri atas objek/subjek yang meniliki kuantitas dan karakeristik o
159
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Perspektif Metodologi Penclitian Kuantiat o
4.1 Ati dan Makna Penelitian )=
crspekiif adalah konteks sistem dan persepsi visual mengenai
P aimana suam hal akan terlihat dan diterima oleh perorangan. b
Perspekiif adalah cara melukiskan suatu benda pada permukaan
yang mendatar sebagaimana yang terlihat oleh mata dengan tiga dimensi. (<]
Dengan kata lain, bahwa perspekiif adalah sudut pandang ata
pandangan sescorang terhadap suatu benda, permasalahan maupun o)
objek lainnya.
w
Penelitian adalah suatu kegiatan untuk mencari, mencatat, menganalisis
dan menyusun laporan hasil (Saputra, 2013). Secara umum, pen "
an suatu usaha untuk menjawab pertanyaan dan memecahkan
Lal & Puspitaningtyas, 2016). Penclitian
an serangkaian upaya dengan tata cara yang lersusun secara
sistematis dan  bertujuan  untuk  memecahkan  permasalahan  serta
hasil it i it p
kaian tata cara yang digunakan dalam dapatk )
ilmiah atau ilmu (Suryana, 2010). Dalam hal ini adalah wjuan yang ingin
dicapai dalam suatu penclitian. Berdasak del g digunak
setidaknya penclitian dibagi menjadi dua, yaitn penelitian kualitatf dan
39
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Kuangtatif (Saputra, 2013; Kurnjawan & Puspitaningtyas, 2016) Pada

masa lalu, metode kualitatif dan metode kuan

1 juga sering digumakan

uda, dan pembeda antara antropologi dan sosiologi.

Perbedman yang sangat mencolok dari
terletak pada mjuan atan target penelitianny
an untuk mencapai tujuan melalu;
ah dan fokus penelit
fakia yang ada (Kumniawan

2 pendekatan tersebut

dengan i kuantitatif

adalah untuk membangun eori dari

fat

tian kualitatif dilakukan pada kondisi alamiah  dan be)

neliian kuali

if, pencliti merupakan instrumen

uaikan

w penclitian. Schingga, pencliti yang menerapkan metode

pokok
lingk

npu untuk  menyes dengan

Gf harus berbekal teori dan wawasan yang luas agar dapat
n wawancar secara langsung, menganalisis dan mengkontruksi

) . Penclitian dengan pendekatan ini
lebib menckankan pada makna dan terikat padk (Sivoto & Sodik,
2015). Hubungan yang diperoleh dalam  penelitian ini

berdasarkan pada lo

yang diteliti agar lebils je

a ilmiah.

Dalam metode penelitian kuantitatif, umummnya masalah yang diteliti

memiliki cakupan yang lebil luas ser ng lebilh kompleks

dibandingkan dengan penclitan kualiatl (Sivoto & Sodik, 2013).

Penclitian k il lebih sistena

, jelas dasi

dak dipengaruhi oleh keadaan yang
ik berarti bahw

il tidak tersusun secara sistematis dan teratur, hanya  saja

awal hingga akhir penclitian dan

ngan. Namun demik

penclitin dengan pendekatan kualitatif dapat berubah sesuai dengan

gan. Dikarenakan ifikasi  pencli k f
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12.2. Instrumen Pengumpulan Data
Teknik data sangat oleh
akah kuantitatl atan kualitatf, Dalam penel;
teknik pengumpulan data: observasi, focus group ion (FGD),
alam (indent interview), dan studi kasus (case study).
aiil d teknik pengumpulan
dan dok Beberapa

ecara umum adalah sebagai berikut :

kualitatil - dikenal

rctahuan. Para ilmuwan
u fakia n i

i observasi.

g diperoleh mel
liti bel tentang pertlaku, dan
perilaku  tersebut. Observasi dibedakan  menjadi - observasi
berpa i (parts 1), Obse

terangan  dan tersamar - {overt  obser

it obsery

secara |

d  covert

mk  berstrukiur  (unsiructured
tersebut

observastion),  observasi

Partisipatil

observastion)Observasi partisipatil
seperangkal strategi dalam penelitian
adalah itk mendapatkan da

keakrak

dengan yang
mendalim dengan saw kelompok orang
b merckaDalam penclitian i

kan_amang.
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2. Questioner (Kuesioner/Angkel)
Questioner  discbut pula angket atau sell administrated
ik pengumpulan data dengan cara

questioner adalah  tek
mengirimkan suatu daftar pertanyaan kepada responden untuk
dii
questioner ini dibagi menjadi dua:

Berdasarkan cara m

iyusun pertanyaan dalam  teknik

a)  Kuesioner terbuka (Opened and Items)

Adalah suatu kuesioner dimana 3 )
vang dituliskan tidak disediakan jawaban  pilihan
schingga responden dapat bebas/terbuka luas untuk
menjawabnya sesuai dengan pendapat/pandangan dan
pengetahuann
Kelebihan kuesioner terbuka

*  Menyusun pertanyaan sangat mudah,

L morB e o ok«

Ji

kepada 1
untuk menjawab dan mencurahkan isi hati dan
pemikirannya.

Kelemahan kusioner terbuka;

e Unwmk penclii sgat sulit mengolah dan
mengelompokkan  jawaban  karena  sangat
bervariasinya jawaban yang diberikan  oleh
responden,

o Pengolahan jawaban memakan wakin yang

lama, satr dan lain hal peneliti harus membaca (]
1,

satu pet
o Unuk penclii mungkin menimbulkan rasa
bosan Karena tulisannya sulit dibaca, kalimat
lidak jelas dari jawaban yang diberikan olch
responden, J B
34°C - 1315
Kabut Q Search [ ER = Qs g a8 2 e’ | g _@ o e N RDD a0 O

Wh

O |E Centor | Hatche | (D *Hieber | Madsen| S McCar | [ Read @ | *Richer | Richarc | [ Thomb | @ Urai9s | “wills (| B *Sugive | B 138-An| B x|+ - o

(@} (D File | C:/Users/ACER/OneDrive/Documents/SKRIPSI/Buku/Priadana%20(2021)-Metode%20 itian%20Kuantitatif.pdf b d m =

(=)
&
o

= g o Y Draw v & | (@ | Readaloud - + @ [|20 |of229 | B) | (D Q@

(berarts ganda)

@
J
N
&

o Untuk responden, kebebasan menjawab merasa
dibatasi.

3. Interview (Wawancara)
‘Wawancara adalah suat tan
dilaksanakan  olch  pe:
diwawar

jawab secara tatap muka yang
meara  dengan orang  yang
wg dibutuhkan.
ra adalah merupakan pertemuan dua orang untuk
bertukar informasi dan ide melalui tanya jawab, schingga dapat
dikonstruksikan makna dalam topik tertentu. Wawancara

ai untuk memperoleh informasi

Wawan

lapangan adalah produksi bersama peneliti dan anggol

vang pescrta akiif yang wawasan, perasaan, dan kerjasama

merupakan  bagian  penting  dari  proses  diskusi  yang

mengungkapkan makna subjekiif, Kehadiran pewawanc

1 dia mendengarks hadiri,

mendorong, menyela, digresses, memulai topik, dan berakhir
193
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dari keterlik

+

tanggapan-merupakan bagian integral akun responden. Macam- (mi]
cara yakni :

a)  Wawancara terstruktur (structured interview);
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variabel penclitian, dibedakan ke dalam beberapa jenis yaitu

1. Variabel bebas (independent variable), adalah variabel yang

menjadi penyebab  atw memiliki  kenumgkinan  teoritis
berdampak pada variabel lain. Variabel bebas umunmnya

X.

dilambangkan dengan huruf

ox B e o » o«

Misal:
a) Pengaruh pendidikan ~ (X)  terhadap +
kinera petugas pelayanan kesehatan (Y).
b) Pemberian tablet Fe (X) mempengarubi pre
).

siswa

2. Variabel tak bebas (dependent variable) adalah variabel yang
berpikir  keilmuan menjadi variabel - yang
perubahan variabel lainnya. V

secara  struktus

disebabkan olel ‘ariabel tak

bebas ini meny; pri interest to the researcher”

persoalan pokok bagi si peneliti, yang selanjutnya menjadi objek
penelitian.
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Teknik Analisis Data

18.1. Teknik, Jenis Analisis dan Pengolahan Data

ekniik analisis adalah metode dalam memproses data
menjadi inforny
menganalisis da

data juga diperlukan agar kita

Saat melakukan suat penclitian, kita perlu
agar daua tersebut mudahi dipahami. Analisis

solusi atas

penelitian yang tengah di

+ 4 PORER €L »lox

Teknik analisis data adalah kegiatan analisis pada suat penelitian yang
dikerjakan dengan memeriksa seluruli data dari instumen pe

clitian,

seperti catatan, dokumen, hasil tes, rekaman, dan lain-lain. Kegiatan ini
dilakukan agar data lebih mudali dipahami, schingga diperoleh suam

kesimpulan.

1 dua jenis tekuik analisis o
icknik analisis data adalah teknik an;

Bergant

g p
penelitian. Dy

Teknik
201

ersifat non numerik. data kualitanl pada
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TES SEBAGAI ALAT UKUR PRESTASI AKADEMIK

Suharman
Sekolah Tinggi Agama Islam Negeri Teungku Dirundeng Meulaboh
Email: suharmanalhamid@gmail.com
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Abstrak

A

Proses belajar mengajar yang dilakukan harus selalu melalui proses akhir yaitu
evaluasi agar hasil yang ingin dicapai menjadi lebih baik. Salah satu teknik evaluasi
yang sering di; kan oleh lembaga pendidikan adalah tes prestasi. Tes prestasi adalah
tes yang disusun secara terencana untuk kap performansi maksimal subjek
dalam menguasai bahan-bahan atau materi yang telah diajarkan. Dalam menyusun
instrumen tes untuk tes prestasi, Intrumen tes harus melalui Validitas dan Reliabilitas
Tes. Sehingga tes yang akan disusun bisa sepadan dengan kemampuan seseorang yang
akan diberikan tes. Instrumen tes yang disusun tidak boleh terlalu jauh di bawah atau
di atas kemampuan peserta tes, dan tingkat kesuk item-item soal sebaiknya berada
pada kategori sedang. Dalam kajian mengenai tes terdapat dua pendekatan yang dapat
digunakan yaitu pendekatan secara klasik (Classical Test Theory/CTT) dan pendekatan
secara modern yang berdasarkan pada Item Response Theory (IRT).

a

3
Ahstract
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Kata Kunci: Penilaian, Tes, CTT, IRT
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kesimpulan dengan cara membandingkan - - - N
. atau bakat pada suatu bidang tertentu [ Q,
dengan standar atau testee lainnya. ) -
L Selanjutnya  Depdiknas  (2003)
Dalam melaksanakan penilaian, . &
- . . mendefinisikan  bahwa  tes  adalah
penilai harus memahami berbagai kegiatan b ) N ditawab
teknis dalam menentukan metode dan {TpURAn perlanydan yang harus u::ﬂ o
Lt laan-| taal
format penilaian yang dapat digunakan :_m_il hpedn;ya;an pemy_a ? yang hams 1
[k it 1 -1
untuk  mendapatkan  informasi  yang pr ha . dl_lﬂl;iz;apl, T:u ugas-lugas e
dibutuhkan. Informasi tersebut diperlukan y?ng s I,ﬂ an oleh orang yang [
dites dengan tujuan untuk mengukur suatu
dalam menafsir dan menetapkan keputusan X Jlak da
tertents
untuk kepentingan pendidikan. Penilai arspe (perilaku) tertentu fxumng yang &
. di tes. Tes tersebut memenuhi empat aspek
membutuhkan ketrampilan dalam ks tcin dikeriakan. legal
It
mengidentifikasi dan memahami berbagai yaiu kegunaan, mrmg " |Verja ", 1ege i/
. - atau sah, dan ketelitian. Tes itu merupakan
macam perspektif penilaian, baik penilaian .
- hasil perakitan item-item soal yang telah +
kontekstual dan proses maupun penilaian .
R ~ dibakukan melalui proses analisis item,
hasil. Karena peniliaian merupakan pusat . .
serta  diadministrasikan, diskor, dan
kontrol program p .
diinterp 1 secara baku.
Beb: dapat ahl
B. Pengertian Tes . eoerapa. pendapat - para !
lainnya tentang pengertian tes seperti
Tes pada umumnya dimaksudkan yang I oleh Azwar (2007)
94 | At-Ta'dib: Jumal limiah Pendidikan Agama Islam Volume 10, No. 1, Juni 2018
]
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tes.
1. Tesadalah prosedur yang sistematik.
Maksudnya (a) aitem-aitem dalam

tes disusun menurut cara dan aturan
tertentu, (b) prosedur

of3 | @) | D

(2) tes harus reliabel, yaitu ajek atau
konsisten, (3) tes harus standar, artinya
setiap peserta tes (testee) harus mendapat
perlakuan yang sama baik mengenai materi

tes dan pemberian angka (scoring)
terhadap hasilnya harus jelas dan
dspesifikasikan secara terperinci,
dan (c) setiap orang yang mengambil

tes, pi 1 pemberian skor, dan
interpretasi hasil tes sehingga seorang
testee yang mendapat skor tertentu di suatu
tempat akan mendapat skor yang sama di
tempat lain, (4) tes harus objektif, yaitu

tes harus dapatk it 1
yang sama dalam kondisi yang
sebanding.

2. Tes berisi sampel prilaku. Artinya
(a) betapapun panjangnya suatu tes,
aitem yang ada di dalamnya tidak
akan dapat mencakup seluruh isi
materi yang mungkin di tanyakan,
dan (b) kelayakan suatu tes
tergantung dari sejauhmana aitem-
aitem dalam tes itu mewakili secara
representatif kawasan (domain)

I yang dilakukan oleh pemberi
tes (tester) yang satu dengan yang lain
akan sama untuk satu festee, (5) tes harus
bersifat diskriminatif, artinya tes harus
dapat mengungkapkan perbedaan suatu
gejala yang terdapat pada setiap individu.
Lebih lanjut Hayat & Setiadi (1998)
menyatakan bahwa Tes yang baik dapat
didefinisik sebagai item-

item yang berkualitas (valid) yang telah
dikalibrasi dan dipilih untuk membentuk
satu instrumen pengukuran.

Suharman: Tes Sebagai Alat Ukur Prestasi Akademik | 95
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ANALISIS DAMPAK PENCIPTAAN BRAND IMAGE DAN AKTIFITAS WORD OF
MOUTH (WOM) PADA PENGUATAN KEPUTUSAN PEMBELIAN PRODUK FASHION

Bagus Nurcahyo
Universitas Gunadarma
bagus(astaff gunadarma ac.id

bnur_c@yahoo.com

Riskayanto
riskayanto@staff gunadarma.ac.id

Y
Y

Abstract

This study was conducted to measure customer ratings of brand
image, word of mouth, purchasing decisions Data collection techniques in this
research is io spread the questionnaire to 100 respondents. The sampling
technique used in this research is through non probability sampling approach

with sampling method using accidental sampling. In the analysis phase validity

Jurnal Nusantara

Aplikasi Manajemen Bisnis

and reliability test, normality test, multiple linear regression test, hypothesis
test, and coefficient af determination test.T iest resulis show that the created
brand image and word of mouth activities have a positive impact on the

strengthening of purchasing decisions of fashion products. F test results show

http://ojs.unpkediri.ac.id/index.
php/manajemen/index
products.
E-ISSN: 2528-0929
PLISSN - 9540 . 5701
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Kevwords: brand image, word of mouth, purchase decision

Abstrak

that the creation of brand image and word of mouth are done correctly have a
positive impact on the strengthening of the purchase decision of fashion
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Dalam ini, peneliti k liabelnya suatu variabel dengan cara melihat

Cronbach Alpha dengan signifikansi yang digunakan lebih besar dari 0,70. Menurut Ghozali (2013:38)
suatu konstruk atau variabel dikatakan reliabel jika memberikan nilai Cronbach Alpha>0,70. '

Uji Asumsi Klasik
1. Uji Normalitas
Menurut Ghozali (2013:160) Uji normalitas bertujuan untuk mengetahui apakah masing-

L BOo%B e L »lox

masing variabel berdistribusi normal atau tidakUntuk menguji apakah data berdistribusi normal atau

tidak dilakukan uji statistic Kolmogorov-Smirnov Test. Residual berdistribusi normal jika memiliki

L

nilai signifikansi > 0,05. Dan dapat dideteksi dengan melihat penyebaran data (titik) pada sumbu

diagonal dari grafik atau melihat hi: dari Inya. Dasar p

a. Jika data menyebar di sekitar garis diagonal dan mengikuti arah garis diagonal atau grafik
histogramnya menunjukan pola distribusi normal, maka model regresi memenuhi asumsi
normalitas.

b. Jika data menyebar jauh dari regional dan/tidak mengikuti arah garis diagonal atau grafik
histogram tidak menunjukan pola distribusi normal, maka model regresi tidak memenuhi

asumsi normalitas.

2. Uji Multikolinieritas

Menurut Imam Ghozali (2013:105) uji multikolinieritas bertujuan untuk menguji apakah model <
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The Effect of Implementing TikTok Application with
Project-Based Learning on Student’s Speaking Skills. &
(A Quasi-experimental of English Department students at
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Presented to English Education Study Program, State Islamic
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Requirements for Under Graduate Degree in English Education

By:
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Pemanfaatan Aplikasi Tik Tok Sebagai Media
Pembelaj Mend ikan Teks Drama

o]

Indonesian Jourral Of Educats
Volume T Na 2 Mei 2021, -1

Suci Dewi Fatimah®, Cahyo Hasanudin, Ahmad Kholiqul Amin

Program Studi Pendidikan Bshasa dan Sastra Indonesia, Fakultas Pendidikan Bahasa dan
Seni, IKIP PGRI Bojonegoro.

“sucidewifatimah27@gmail.com
ABSTRAK

Drama merupakan karya seni yang tersusun dari dialog yang berisikan cerita atau kejadian
yang melibatian konflik antar tokoh. teks drama adalah

alau mementaskan drama. Pemanfaatan aplikasi Tik Tok sebagai media pembelajaran
mendemonstrasikar teks drama merupaken salah saby cara untuk menambah kreatifitas
gueru dalam media terkini sesuai dengan gan zaman
Seria menambah krentifitas dan minat belajar siswa dalam mengikuti proses pembeljaran
yang berlangsung. Penclitian ini merupakan penelitian deskriptif kualitatif dengan subjek
16 sisew kelas VIlLA SMP IT IT Syakur Al Marzugi. Hasil penelitian menunjukkan baioa
1) aplikasi Tik Tok dapat menjadi media pembelajaran menumjang berjalomnya proses
pembelajeran, 2) aplikasi Tik Tok sebagai media pembelajaran mendemonsirasikan teks
drama mendapatan respons positif dari peserta didik. Simpulan dari penelitian ini adalah
aplikasi Tik Tok adalah aplikasi yang dapat dimanfiatkan sebagai media pembelajaran dalam
proses pembelajaran dan aplikasi i juga mendapatkan respons postif peserta didik
mengenai tya scbagai media e d teks drama.

Kata kunci: Media Pembelajaran; Aplikasi Tik Tok; mendemontarasikure teks drama;
respans

R e H oaseo Lo-¢cnmi@alem ~ @9

30. Firamadhina & Krisnani. (2020)

/nl

v

19:09
22/08/2023

v

19:10
22/08/2023

i

o

e

X

1RO R e Lo »l

e



O | B Rahadi&Abdil: x | [ FatimahéiHasany x | [ Santosa(2017) - x | [ ‘liedfray, Waani, x | [ *Suharman 2012 x | B Nurcahyo (2018} x | [ Firemadhenidki x | 4 - o
vrooom o o= BT £ -
a

Qe B, @ l

C O File \ C:/Users/ACER/OneDrive/Documents/SKRIPSI/Jurnal/Firamadhani&Krisnani%20(2020)-PERILAKU%20GENERASI%207%20T...

Read aloud - + =2 1 | oft0 | )

¥ YV Dew -

SSN: 1333-0042 (5]
NOMOR:2 | HALAMAN: 153208 155N: 2528-1577 (€]
3144

———

PERILAKU GENERASI Z TERHADAP PENGGUNAAN MEDIA SOSIAL
KTOK:
TikTok Sebagai Media Edukasi dan Aktivisme

Fadhlizha Izzati Rinanda Firamadhina?, Hetty Krisnani?
*2Program Studi IImu Kesejahteraan Sosial Universitas Padjadjaran

d.ac.id,

ABSTRACT
Social media is widely a common thing for everyday lives now, Even some people cannot live
without it. One of the most downloaded applicatians in 2020 now is TikTok and they change the
game in social media with its 15-60 duration videos. No wonder the impact it has on mutiple
sectors in the world. But can TikTok operate in the education sector? In this article, the writer will
analyze Generation Z's behavior towards TikTok used as educational media and activism. The
intervention methods used in this article are with literature review. Results found that TikTok can
be used as a form of informal education and digital activism. Informal education, it is found that a
model of leaming and policy is needed to have its effect on activities. To conclude, social media
usage in educational sectors is indeed beneficial, but it needs more further research and models
for its applications in its activities.
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Keywords: Social Media, TikTok, Generasi Z

Media sosial secara luas merupakan hal yang lumrah dalam kehidupan sehari-hari saat ini, bahkan

sebagian orang tidak dapat hidup tanpanya. Salah satu aplikasi yang paling banyak diunduh di

tahun 2020 sekarang adalah TikTok dan mereka mengubah permainan di media sosial dengan

video berdurasi 15-60. Tidak heran dampaknya terhadap banyak sektor di dunia. Tetapi, bisakah

TikTok beroperasi di sektor pendidikan? Pada artikel kali ini penulis akan menganalisis periizku

Generasi Z terhadap TikTok yang digunakan sebagai media pendidikan dan aktivisme. Metode m

intervensi yang digunakan dalam artikel ini adalah dengan studi pustaka. Hasil penelitian

menemukan bahwa TikTok dapat digunakan sebagai bentuk pendidikan informal dan aktivisme

digital. Dalam pendidikan informal ditemukan model pembelajaran dan kebijakan yang dapat

berpengaruh pada kegiatan. Kesimpulannya, penggunaan media sosial di bidang pendidikan -
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Using TikTok in Education: A Form of Micro-learning or <)
Nano-learning?

Zuheir N Khlaif"*, PhD/® Soheil Salha', PhD w

*An Najah National University, Nablus, Palestine

Social media platforms have influenced pedagogical practs and
given rise to new theoretical approaches that prioritize connected
learning with the aim of improving the learning outcomes. Social
media applications have raised the popularity of short videos
which were originally created in accordance with micro-learning
principles. The proliferation of social media and e-learning has led
to the of two ov hi P icro-learning and
nano-learning. Nano-learning refers to the condensing of micro-
content into small units that are controlled and delivered by learners
toachieve asingle learning objective. In this respect, the social media
application TikTok can be a potential educational tool in future since
it enables the delivery of small learning units in a short timespan
(less than 60 seconds). Designing and delivering creative learning
content using TikTok can benefit pedagogical methodologies based
on nano-learning principles, thereby facilitating the creation of

v
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32. Richard (2009)
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