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a4 ASSESSING SPEAKING

Tahle 4_10 {comrt.)

grammatical chotoe < someetimes with circomlocusons and odten with madway
switch of formulatson.

1 Speakers usually undersiand the intedoouror. Theey seem maore aware of the
proposkison, and spend time planning this. Appropriacy of word chowe becomes
mone imporiant, and pausing will ocour in making these choces, with same
oppealing e the intedooutor. Utterances tend eo be more expanded. Back-
channslling - uséng fur or pesh - helps @ make conversation more nadaral.

4  Meundestandings are rare. Speakers use lved ges to express lack of cerainty n
the propositions. Few single-word utierances are given, and speakers expand
thesr uiterances. g providing back-ups to opinions. Time & spent planning the
conient af ihe proposison 2nd how exactly to express themselves and presens
their views. Hefnrmmulations oocur when the speaber is not satisfied with the

praposiibon of the comectness of the ormaulation.

5  Speakers demonsirate more confidence and are less [deely to express
prapostisonal unceraimty. They mmely paise for rexsons of gramemear or woard

choice. Reformuldations ocour maindy for reasons of expressing proposition fslly.
They sxpand and suppaort themsebees They respond very guickhy:

Fluency is a thorny issue in assessing speaking. This is partly because
the word ‘fluency’ has a general meaning, &s in“she is fluent in five lan-

puzpes, and a technical meaning when applied linguisis use it to charac-
terise a learner's speech. However, even in technical terminology, fluency
can be used in a range of senses. The narrowest definitons only include
a few features, typically pausing, hesitations and speech rate, whereas the
broadest uses are vinually synonymous with ‘speaking proficiency’.
Unless the term is defined explicitly, It s simply not clear what a speaker
ar a writer means by it (Freed, 1995; Fulcher, 1996). Esser (19495]), for
example, found that when no verbal description of fluency was given 1o
raters, they tended to disagree with each other about hoth the definltions
they gave to it and the way they rated it when they were asked 1o pick the
more fluent of a set of palrs of speech samples.

Definitions of luency often include references 1o flosw or smoothness,
rate of speech. absence of excessive pausing, absence of disturbving hesi-
tatlon markers, length of unterances, and connectedness (Koponen,
1895]. These characterisations are complex, however, because they are
not simply descriptions of a speakers speech but also of a listener's per-
ception of it. To illustrate this, in the phrase ‘excessive pausing, the
pausing ks a feamure of a learner’s speech, while the excessiveness is based

on a listener's judgement.
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Learming tasks

You might like vo pavse ar this poimt and consider the
srmlarities and differences between the three definmaons
whach have been offered here. You meght alsa bice m
think about which definstion = most wsetul and

meamingiul for you.

The defiminions we have looked at share one thing in common: they all
mplythnmhmmtrtﬂimuhngmg:mrmwhnimtmﬁ
armention 15 focused on meaning rather than linguistic strucrure. This is
evident m the examples provided. Long mentions fllmg our a form,
making an airline reservation, raking a drving eest, etc. Richards er al.
refer to drawing a map, listening to instrucnons and carrying our a

command. Brrm talks abour problem solving and decsion makemg
[although his definrtion does allow for "brief exercise types” which mighs
concervably mclude non-communicanve casks).

In general, [ roo will consider the communicanve task as a prece of
classroom work which mpolies leaomers v comprebending, manipulss-
myg, producing or mieracting oy the terget lanpuage while therr attention
i5 primeipally focused on megrog rather than form. The task should also
have a sense of completeness, being able to stand alone 25 a commumea-
fIve acT in ity own

As we explore the dnthpmm: of rasks, we shall see that it & not
alwavs easy 1o draw a hard and fast distincmion between “communicative”
and 'non-communicanve” tasks, There are several reasons for thes, nog
the least of whach s the face thar meaning and form are closely
interrelated. We use different grammatical forms o sagnal differences of
meaning. In face, good oral grammar exercises can and should be both
meamnghal and communicative.

What are the components of 3 lask?

I shall want to suggest thar, m analytic teems, tasks will contan some
form of mput data which meght be verbal (for example 3 dialogue or
reading passage) or non-verbal (for example a picture sequence) and an
activity which ts in some way denved from the impot and which sets out
what the learners are o do n relagon oo the inpart. The task will also have
(rmplicitly or explcitly) a goal and rodes for reachers and leamers. In
synthene terms, we shall find, lessons and enits of work will consise,
amaong other things, of sequences of tasks, and the coberence of such
lessons o units will depend on the exeent 1o which the tasks have been
ntegrated and sequenced in some principled way,



Cambridge

English Qualifications

Assessing speaking performance - Level B1

B1 Grammar and Vocabulary Discourse Management Pronunciation Interactive Communication
«  Shows a good degies of Produces extended +  Is inlefligitle. # Iniiates and responds
canirol of simple strefches of language + [ntonation is generally appropriately
grammatical forms, and despile some hesliation. appropriate. = Mamtains and develops the
attempts some complex Contributions are refevant +  Senlence and word siress 1S interaction and negotiates
5 grammatical forms despile some repelilion generally accurately placed towards an outcome with
«  Usesarange of appropriate Uses a range of cohesive +  Individual sounds are very little support
vocabulary to gave and devices. generally articulated clearly.
exchange views on familiar
topics.
4 Perfarmance share features of Bands 3 and 5.
= Shows a good degree of Produces responses which = |5 mostly nlelligible, and has | =  Initkates and responds
control of simple are exiended beyond short some coninol of plonologecal appropnatety.
grammatical forms. phrases, despite hesitation feaiures at both utterance and | «  Keeps the inleraction going
3 » Usesarange of appropriate Contributions are mostly word levels with very Wlle prompling and
vocabutary when talking retevant, but there may be supporl
atsout familiar fopics SOme repetition.
Uses basic cohesive
devices.
2 Perfarmance shares foarres of Bands I and 3
=  Shows sufficient contnal of Produces responses which + |5 mostty inteligible, despite «  Maintains smple
simpie grammatical iorms are characiensed by short limited controi of phonological exchanges, despite some
9 ¢ Usesa imited range of phrases and requent Teatures difficulty
appropriate vocabulary o hesitation *  Requires prompling and
talk aboul familiar lopics Repeats nformation or support
digresses from ihe lopic.
] Performance below Band 1.
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aasing dibeberapa kampus
rnasional yang bisa

Selain berupa

berapa jurnal bahas
maupun jurnal inte
nsi ilmiah penelitian.

. d?a'%“.untuk melengkapl refere

minar, ontology penelitian.

~ Anda r‘nembumhkan seorang kontributor dari luar yang bisa membantu

k membantu dalam mendapatkan data melalui kegiatan korespondensi.

~ Instrumen penelitian adalah alat untuk mengukur variabel penelitian.

| atau angket. Skala yang digunakan bisa salah satu dari keempat skala diatas
* atau kombinasi beberapa skala tergantung pada apa yang akan diukur.
~ Instrurnen péngumpulan data adalah alat bantu yang dipilih dan

(

{

‘.

i

| 1
~ Untuk penelitian kualitatif, instrumen yang digunakan berupa questionare l'
{
an oleh peneliti dalam kegiatannya mengumpulkan agar kegiatan !

jadi sistematis dan dipermudah olehnya.

e penelit"ian” yans diartikan Sebagai “alat bantu” merupakan
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Maslow's Hierarchy of
Needs

By Saul Melemd, published Moy 23, 2002

Maskow's hierarchy of nesds iz a motivational theory In pavelology comprizing
a five-tier masdel of human needs, often depicted 3= hierarchical levels within a

Needs vwer down in the hierarchy must be satisfied before individuals can
attend to meeds higher up, From the boltom of the hierarchy upwards, the
needs are: physiclogical, safety, love and belonging, esteem and self-
actualization.
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Inrrinsic and extrinsic modvation from o self-determination theory perspective:
Definifions, theory, practices, and future directions

Richard M, Byan & Edward L. Deci

Peerrhnire fewr Pirivdve Povotofog v and Edvearivn. Austrafiion Carolic Dniversn Adasrfio
Liniversiry af Rachesrer, Leed Sares

Absiract

Selfderermingrion teory (SDT) 5 a brosd framework for understanding Getors that facihiate or
undermme mirms mobvation., adlonemoeds extinsic molivalon, and psycholomcal wellness, all
ades of deect relevance o educatsomal sefaines. We review research from SDT showang that
both intrinac metvation and well- mtermalized (and thus autonomots ) formas of extrmsic
molrvaixm predict an army of positive oulcomes across vaned educational levels and culiural
conbexts and are enhanced by supports for students” basie psvchalogcal needs for autonomy,

competence. and relstedoess. Fmdmgs alsay show a dynamic lmk between teacher and student
mohvatxm, as leachers are themselves impacted and comstramed by comtrolling mandates,
mliitions] pressenes, and lesdership siyles. lromscally, despite substamizal evidence for the
importance of pavchological need sansfactions m lepming contexis, many cument educational
pulicses and practhices around the globe remann anchored i trnditional mobvabional modeds that
fad b suppodt students” and teachers™ needs, o knowledge versis policy gap we should sspore o
close.

Imid rond s Eion

Twenty years apa, in & special ssue of Contemporary Eduscational Peychology, we reviewed
definirons and research on mtrmesic and exinnsie motvaiion (Ryan & Dect, 2000), whach at that
tume wis stll an emenpre Oeld of study. In the two decades smee, the Geld has rapadly matared
and meiich has been leamed aboiit these two magor types of motivation, especally witha the
framework of self-<determunabion theory (50T Byan & Dect, 200 T), a broad theory of hiinam
development and wellness, with strong imphesins for education. SO has been part of a
“Copermcan firn”™ in the feld, as unlike behaveoriste approaches, which sttempl 1o shape and
wontrol motivation from the outsade, SDT places s emphasis on people™s mberent mobivabiomsal
propensaties for lcammg and growing. and how they can be supported. In thes brief review of
SDT. we discuss the current states of the theory, s methods, s practical utiliny, and s futere
darections both as a framework for base scences m motivation, and as an evidence base Tor 215
cenlury educalional policies and practice.



SDT research began with a focus on intrinsic motivation, which is a prototypical expression of
the active integrative tendencies in human nature assumed by SDT. Technically intrinsic
motivation pertains to activities done “for their own sake.” or for their inherent interest and
enjoyment {Deci & Ryan, 2000). Play, cxploration and curiosity- spawned activitics exemplify
mtrinsically motivated behaviors, as ﬂ'.ll:'l." arc not dependent on external incentives or pressure,
but rather provide their own satisfactions and j joys. Although “fun.” such inherent propensitics
toward interested engagement and mastery are also serious organismic business; ntrinsic
motivation is likely responsible for the preponderance of human learning across the life span, as
opposed to externally mandated learning and instruction (Ryan & Deci. 2017).

The benefits of intrinsic motivation are also obvious within formal education. For example, a
meta-analysis by Taylor et al. (2014) pointed to a significant role of intrinsic motivation in
school achievement, Taylor et al. followed this meta-analysis with additional studies of high
school and college students in Canada and Sweden, showing that intrinsic motivation was
consistently associated with higher performance, controlling for baseline achievement. Froiland
and Worrell (2016) convergently showed that intrinsic motivation predicted student engagement,
which, in tumn, predicted higher achievement (GPA). results that remained consistent when
limiting analyses to Afnican Amernican and Latino students.

Dt-sp:l.-: such findings nrtcstmg to the importance of intrinsic motrvation, research from multiple
countries suggests that it tends to decline over the school years—at least for school-related
activities (e.g., Lepper, Corpus, & lyengar, 2005; Gillet, Vallerand, & Lafreniere, 2012;
Gottfnied. Marcouhdes, Gottfnied, Oliver, & Guenn, 2007; Scherrer & Preckel. 2019). This
suggests to us that schools are not creating the need-supportive contexts that foster this inner
resource, an interpretation supported by Gnambs & Hanfstingl, 2016 analysis showing that
declines in intrinsic motivation are associated with decreasing psychological need satisfaction.

Extrinsic motivation

Often contrasted with intrinsic motivation is the heterogeneous category of extrinsic motivation,
which concemns behaviors done for reasons other than their inherent satisfactions. From an SDT
view the contrast i1s not a simple one, because instrumental motivations can vary widely in
content and character. Accordingly, SDT has long specified four major subtypes of extrinsic
motivation, illustrated in Figure 1. External regulation concerns behaviors driven by externally
imposed re- wards and punishments and is a form of motivation typically experienced as
controlled and non-autonomous. Introjected regulation concerns extrinsic motivation that has
been partially internalized; behavior is regulated by the internal rewards of self-esteem for
success and by avoidance of anxiety, shame, or guilt for failure. In academic activities
introjected regulation often takes the form of ego-involvement (Ryan, 1982) in which self-

esteem 18 contingent on outcomes, resulting in “internally controlled™ regulation.

Whereas both external regulation and introjection represent con- trolled forms of motivation,
extrinsic motivation can also be autonomously enacted. In identified regulation, the person
consciously identifies with, or personally endorses, the value of an activity, and thus experiences
a relatively high degree of volition or willingness to act. Yet the most autonomous form of
extrinsic motivation is integrated regulation in which the person not only recognizes and



CIFTED UNDERACHIVER: ANALISIS SELF-DETERMINATION THEORY

kaumilming Sigi Privoaji

LUmiversitas Islam Megen Sasan Kalijega Yeogyakaria
Frrail Ksomm e goaik com

Abstrak: Gifled Underochiever mernpatanr bomdia  peserta  didik  vaeg  memgolomd
kevenjangan nlara potensd ekodesit nggl vang dimiliki dan capaion akademik
rendieh vong dicapai di sekoloh, Ada beberapa faklor pervebab lerjodingg Kavaes
underachiever baik dord linglmpan sekoloh daw keliaegs. Fablor pempebak nd
beraval secura fnfernal mangun eksfernal. Sell — defermination theory merupakan
feowi besar vang membahas fentang motivaxi ingrinsck imdividhe, Dalam pandangon
self~determination theovy, ada tga kelriwhar vang (ke lerpermohd moka akan
dapal mventbestuk motivast indringik yoang tngge Tigo kebutichar ite adalah
kemaiicdiriar  (aiconomsy),  kospelensi  (compelency)  dan kelerbulvingar
frefatedness). Tinfawan feorits ind diforogpkan atar mampe menjelackan tentang
Senomena  sivwa giffed waderachiever  beserta fakior pemvebobm dengan
mrengmmtakan feori determinasd divd. Seledm i diborapkas akon  membaniu
argntarhouit perfatucy yamg lepal podd ooak gifled iink ookl mobees
intiniik sehingga depat mencegak lerjadimu wnderachiver maunirm s hkan
sivwar giffed derd koncisd vang wrderachiever,

Revwords: gifted widerachieover, sell determination theory, mariveasd infringdk

1. PFendabuluan

Tidak sda seorangpun yang sempurng tanpa masalah bukan hanya omang dewasa sapa,
Taje jua remaga macpun anak-anak. Di sekolak, peserta didhik ada yvang mempunyin prestas:
fampys tapn sebagian jugas sla vang mempunya prestast rendah (imderachiver). Prestass rendah
{ncderpehivemens) menuruf Mandel dan Marcos (2009), merupakon masalah omum anak-
anak i sekolah dan telah banyak stisdy vang menawarkon tentang solus untuk mengatasinya
akan tetapr masalal prderachievement selalu ada. Sewa yang mempinyal pelonst Stmewn
tenfu diharapkan akan mampu bukan saa melampan pembelygon biasa wm juga lelab
ungeul jika dibandingkan dengan teman vang sebava dengannya, namin ketika i fak
tercapar maks akan menjadh sumber frusiras bagn orangiua, guru dan tentu saya bag seswa g
senchrr (Wianton, 2013). Undervchievement pada siswa berhakat (gifted) meropakan salah
salu resako vang akan dihadape oleh anak berbakal. Banvak siswa berbakat vang menunjukkan
hasal tes yang bagis oamin gagal dalam menyelesmkan tugss maupun bermasalal dalain
kehadirannya di sckolah atsupun parstisipasanya vang rendah da kelas, hal im0 menunjukkan
adanya ketiadasn perhatian akan proses pensdadikan yang dujslan. Prestasi belajar rendah yang
dialarm odch anak berbakat sedidkin banyvak akan membawa dampak peganf pada siswa
tersehidl maalpan pada emng-crang & dalain  lmgkungannva. Problem prestssn rendsh pada
amak-anak yang mempunya kecerdasan vang tngm merupakan  problem dalam disna
pendadikan vang perlu mendapat perhataan.

Pengertian  Undevachiever menural Rewch dan MeCosch (2000), adalah siswa yang
menunjukkan adanve Kesenjungan vang paruh antari prestasi  yang dibarapkan (berdasarkan
tes Eerstandar atau pengukumn Kecendasan lanoya)  dan prestasi vang sesumgpzuhova
{didazarkan pada nila vang dirath moupun pendlaian gurd ). Baum, Renmlli dan Hebert { 1995)
mendefimsikan  imdergciieves  sebapm  sewa vang meminjukkan  kemampuan  tUogn
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Semacda dengan Sowsa (H03) yang berdazarkan pengamatannya,  underschaever
chsebabkan adanva komsbamas: berbagm fsktor & sekolsh dan di riomah. Byvan (2013}
menpdenialikas: dui  alassn  penting  fegadinga  wnderockievement  pada aswia; (1)
ketdaksesuazan  pesmabaman skan bagrimana memilah, oenyvesuaikan dan  mengaman
berbagm struteri belaar: dan (2) ketidak cukupsn mobvast untik secarn akif pemahansan
yang mereka malik
(Bews dan McCoach, 2000, Sousa 2003, dan Callagher 1991) menyalakan balwa kurmngnya

molivas: vang ada pada siswa mula dan swekolsh desar ngpn pernninian mgn schagas
penvebab umderackievement. Lelnh jauh mercka menvalakan babwa kirangnya motmyasa dan
guiris matipin ortigius dapat mengadi penyvebab peganl pada prestasi anak.

Secara wnimm dapal disimpulkan babwa penyebab egadinva nderachsever pada anak sekolab
mentmil Oghbonma { 2000} ksrena: (1) motivasi rendah, {2} pengarah orenglua/'sskolah, (3)
kurangnya pemeltharsan potensi imbelekiual, (4) konilik miag, (6) disabiltaskodis keselatan
yang buruk.

33, Self Deterarination

Self’ delermimntion theory (SDT)L merupakan suate pendekatan tevhadap motivas: dan
kepnbxlun  manessa vamg menyorob  penfingnya sumber daya batin monusia ik
pengembangan kepobadian penlaku repulen din (Ryan dan Drect, 2000). Secara barfash self
determmnation dapal dsartikan sehaga determumests din, Yaoe dapat dimskoa sebagan sisat
ketegishan hati eniuk menenfukan masiboyve sendin dapat fuga dimaknm schagpan dak pasrab
dalam kimdoan yamg tidak memingkinkan sehmgpra beramn dalam mengambil kepisusm
maupun lindakan selanjuinya | Olong, 2000). Selam 1u dapal dimakns juga sebegas andakan
sesearnny yang difokuskan pads prlshan yang dibuat secam bebas tanps H.IJ:I:I.'I_'r':I meervensa dan
ekstermal (Ryvan dan Dech, 20000 Teon tentang self-determination i jogs dapat dipahamm
bahwa motivasi miermal dapat bercapen melalin permenulean Kebutishan dasar indivady yvang
mhﬁmkmh:;ufmmm}knmpﬂm{mmmﬂ,mﬂkﬂutum
{refafedness). Determanast din i dipengarubr oleh dun lal yaiie kontrol dan mformasi.
Kaontrol dapat beriipa pern valas dan derajat ingginya pernyalsan orng lam yang mengontrol
akan menuminkan determmssz dmnm sessorang. Informas meminpikken adanya kompetens:
padda din sescorang akan menmpekatkon motsvass minnsik naman jika miomas owenamukkan
kompetensa rendah moka akon menurinkan molivas: unluk mandin maupan deteomnas
darmya

Self Determination Theory (SD7) menipakan suatu teort makno meliputt enam teon kecd
vl portuma, coghitive evaliation thery, yang menjelaskan sckumpulan fenoment yang
berhobimgan dengan motivas ionnsak sefta kondisae konteks sossalnya vang dapat merusak,
mempertalankon atau babkan meninpkatkannys. Kedua, ovganismie imtegrarion  theary,
menjpelaskan mengens fersunena ivlemahisas dan miegrasi motivasa cksinnsk. Keliga,
coality ovtemialions theary, leon yang secant umum menggambarkan tentang perbedaan
mdivid  dalom  mengambkan molivast yvang ditiukan pada bingkungan dan mengatur
penlakunva sesum dengan arsh mobivast vang ada. Keempal, basic pochologionl meeds
rheory, menckunkan tentang safil danm kebumhan psakoloms dan hubungannya  dengan
keschatan puikoloss dan kesepabieraom fwell-heing) Kelma, goal comtenr theory, leon vang
menekankan pada hife goal dan gava lodup serta dimulan dengon perbedlaam antara hie goal
minnsk seperh perkembangan prbadt dengan cila-citn ekstmak. Keenam, relebiowifns
meniivention theary, teon vang menckankan pada interaksi sosal dan proses tentang sejauh
mana kualits suab hubengan dekat.
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ABRSTRACT

The icvence af bunsledpre develops bevamie of thie dtscuraivn and shring omosg selesiinn.
Therefore, tnowled pe shareg s ome of imparton? Arctar e dmproving sudenr dvevwidedge.
The feved of snderanomading of sadvas, especdally in procibos] classes will e move imereased
if rhe raadears share dnowledpe with tee others sudenrr. Offen e cxplasanon lecmrer

mirsed becouse the madear boery wink dhelr lamop o peveol compamer respectivel
Thevefore, the vode of other stmdenrs i help anker sudenrs berome essemrial e dngrove the

sraickerrd 5 unde rianding.

Thisy sesearche fodlme-op smoaly of sbe Moon aad Sennewe (3002 ) ther e eommeiaed the
factwrs mha imfluence dnowledee shoring. Monly of resecrck and Sensoe (20025 shnply

shaates e fivporkesty fea fedividns! facrors e pastanee nflicece ow bnowledpe sharing,
fie @ prooy for meaveeing ol dadivichea! foctors (e and seedvaiios fevelnp one nor been

aftrctasedd Therefore, dily rescarchpurpases do present a praxy dlar can b wied b M s
i trmar vl ana ehe swvallvaaion feved

Keyworde: Kmowledge sharfeg oad acceurmnag class, the fus? of level, dhe  mostivanion
fevel.

ABSTRAK

[imu penpetabmen berbembang karema smfanva diskusi dan sfaering smor imowan. Cheh
sehab itu bnowledpe sharimg merupakan salsh sata fokior yang penting dalam menimgkatkan
penpetshansn mahasiswa. Tingiol pemahoman meheaswa kfmsusnyva i keles prokifum
adan lebih meming ko balo s mahesiswn saling berfagi ibmu dengan muhasswa lmnnyo.
Seringkali pengelasan dosen serbewal karena mahasiswa sibok dengan lepiop sisa personal
oompulernya masing-masing. Oieh sebob o peran mahasiswa lmin dalaon membazan
mahasiswa lamnyn menjsdi fal yang pensing unisk menmgkatkan pemabaman mohasiswo
iersedan.

Penelitian ini memndok lenjun peneliiian dan Bolan dan Sensece (2400 2) vang 1elah menelini
faksor-fakior vang mempengaruhi baowledpe sharieg. Penelitan Hulan den Sensoe (20 1)
homya menvatakan hipotesis bahwa fakoor mdivicda memidiki pengaruh vang posaif terhadap
bawnided pe iearing, okon i=mepi proksi @k mengadoar faldor individea {ongkat kepercavann
dmn bingkat motivasa) belum diunglapkan Oleh sehob it penelitien ini benujuan onank
menyojiian proksi vang dapst dipunsksn uniok mengolor tieg kst kepecoyain den neka
madivast sersebui.
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2. Give students practice with both fluency and accuracy.

Accuracy is the extent o which studenis” speech matches what people
pcivally say when they use the target language, Fluénecy i the extent o
which sp-:ai.:'s.s use the language quickly and confidently, with few hesitations
or unmadural pauses, false sarts, word searches, ete.

In language lessons—especially a1 the beginning and intermediate levels—
learners must be given opportunities o develop both their fluency and thei
accurscy. They cannod develop fluency if the teacher is constantly interrupt-
ing them fo correct their oral ercars. Teachers must provide students with Mo
ency-building practice and reafize that making mistakes 5 a natural part of
learning & new language,

Hefllection

Think aboul whan you have nied 1o leam a new language. How did you develop
wour iuency? How did yvou develop your accuracy? Think of an eflective strategy
for helping leamers doveloping Ruency and one for develcping accuracy.

3. Provide opportunities for students to talk by using
group work or pair work, and limiting teacher talk.

Research has repeatedly demonsisited that teachers do approximately 50
toe B0 percent of the talking in elassroama. Tt is importent for us as language
teachers 1o be aware of how mgch we ane Lu]l-!'ill:_g in cless soowe don't take up
ill the time the students could be talking,

Pair work and group work activities can be used to inerease the amoun
of time that leamers ged to speak in the target language during lessons. Cne
furthes i1|[|.'r|-.'|l||1§ ]1rri:'|l is that when the teacher is removed from the con-
versation, the learners lake on diverse speaking roles that are normally filled
h}. ithe teacher (such as posing questons or offering clarification),

4. Plan speaking tasks that involve negotiation for meaning.

Research suggests that learmers make progress by communicating in the
target language because interaction necessarily mvolves trving to understand
and make yoursell understood, This process s called negotiating for
meaning, [ involves checking to see il you've undersiood whal someans
has said, clarifving vour understanding, and confirming that someone has
undersiond your meaning. By asking for clarification, repetition, or explana-
tions during conversations, learners get the people they are speaking with to
address them with lenguege at a level they can learn from and understand
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Pronunciation Issues In Non-Native Contexts:
A Malaysian Case Study

Joanne Rajadurai

Universifi Teknologi WMARA

Abstract

While the sprepd of English has given promunence o the role ol
imtellgibality, it has also raised questions about the mtelligbility and
phonology of new varieties of English.  This paper asserts the importance of
pronunciation, but argues that traditional pronunciation models need o be
critically re-examined. Proposing a shift in focus from the native speaker to
the highly competent L2 speaker of English, # reports on a study undertaken
n Malaysia and discusses ways in which proficient speakers of English
modify their pronunciation patterns © attan  greater  intellhigibility. 1t
concludes by sugpesting ways in which L2 research on intelligibility can
reconfigure itsell both ideclogically and methodologcally, and examines the
significance of the Ondings with respect 10 aspects of pedagopy and ‘the
lingua franca phonological core”.
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variehies. A factor promoting divergences 1o the phomology of the sub-vanetes of English
15 the existence of substratum [anguapes m nonsmative comnines, whech mvanably exert
an mfluence on the L2, and nesesrchers have shown the predommenance of transfer in
matiers of phonology {Odbn, 1989, Fenkins, 2000; Major, 2001 ). Furthermore, alibhough
différenmt aspects of a language may be ndapbed and shaped in varying degress to rellect
locnl sensatsveiees, it 15 one’s accent thad 15 ineximcably and overtly linked o ome’s socal,
culiural and indivadual idenisty (Peomimgion amed Richords. 1986; Gatbonton et al., 35,
Jenkims, 2005)

Clearly, the unprecedented spread and oie of Enghch as both on miermatsonal and
mtranabional lingum franca only illusdmie the tensmion that exists between mambiming
miernational mtelligibility and retasnmg kocal identities. How do edocators o nos-natiae
settimgs nespond (o this delemma, among otbers, i the context of promanciation teaching?

Fromunciation Teaching In dNon-MNative Contexis

Surrmumded by vanous conkroversies, ESL teachers bave often been tempted o ke the
path of least resistance, dsmissamg pronuociation as bemg ummportant or umeachable,
paying it mere lgp service a5 attentiom 5 diverted o more essemtmal” or “tidy” areas, oo
dealing with # m a mather ad-hoc and unprmcipled mamner. Im the event that
promunciation s given sufficient emphasis in ibe curmmonlmm and classronm, it s ofien
taught with a rigid adherence to prescnbed moems, whach psually means nabve monms. 1
wiild like 1o briefly examine a couple of these common respivses m gneater deto,
through 8 consideration of whether prosuncestson should be maght, and of we should
addhere to a natve-speaker model

Should Proppmcinton Be Taoght In ESL Classes?

If pronumciation 1ssues are s0 fraughl with combroverses, and of there are perhaps aspects
of one's acceni that are pot eassly amenable In change, 15 there any justificabon to fooas
on  promunciition i the classroom™  Although the effectiveness and benefss of
proauncibon keaching kave not been conclusavely proven, thes merely echoes the general
pattern for otber comporents of nguage leammy, and may be partly attnbuted 1o
variaticms i reseanch, from sampling and settings to mode and foous of mstruction,

What = undmomble 15 that mited prosuncstion skifls can uslermme o kezmer’s self-
condidence, restnict social interaction, and nepatively mfloence esumations of a speaker’s
credibility and abilitses (Morley, 1991 Wiribout adequate pronunciation skills, o persen™s
communicative skills may be severely hampered, and thas in tam mmay give nse o speech
that backs imelligibility, lesding to glitches in cooversation und b strain an the part of the
listemer. Studhes bave also indicated that poor promunciabun or heavibyv-accented English
tends to be stigmatised at the workplace, and speakers ofien report beime disormmded

Mepaghray, 0 p ey e Dy Soivriaa] JFELT Betimieh, Fad X ggi £2-59 wiean i dwsf vl







Developing and exploring the
behaviour of two new versions of the

Vocabulary Levels Test

MNorbert Schmitt University of Nottingharm,
Diane Schmitt Noftingham Trent Universify
and Caroline Clapham University of Lancaster

The Vocabalery Levels Test his been widely usel @ losgusge sseesoment and
vialsliny ressarch desprie never ivisg heem propaty valslaisd This amcle

pepons om 3 sindy which sses & moge of snalysis techssgees o presem salidiny
evadence, amd 10 explore Be ageivalence of twe revised and expanded versions

of de ¥ocobolery Levels Ten

| Inireduction

Yocabalary is an essential building Mock of language and. as such,
ﬂmﬂﬂ sense 1o be able o measure learners” knowledoe of it This

ually true whether we are interested in pedagogical assessment

gasroonns of an lanpuape. scguisiion research. Given this, one
m:ght expect there 10 be an sccepled vocabulary test available for
these uses. Unforunately, this is mod the case. The closest thing the
field has to such & vocabulsry tesf s the Vocabulary Levels Test
( Mation, 1943, 1900 ). Different versions have been emploved in both
azsesament and rescarch, bat dtﬁ @ this widespread use this test has
never boen properly validated. This article aims w begin to address
this shomcommmg by describimg an mitial vabdation of two revised
and expanded versions.

The Vocabalary Levels Test s desagned e give an estonate of
vicabulary size for second language ([2) learmers of general or aca-
demic English. The ratiomale for the test stems from research which
has shown that vocabulary size s direetly related to the ability 1o use
English m vanous ways. For example, knowledge of the most fre-
quent 2000 words in English provides the bulk of the lexical resources
required for baske evervday oral communecation (Schomell e al.,
1956} The next 1000 words provide additionsl material for ml'.m

Addbos b cooesprmdemcs Muberd Sclnim, Depatisend of Englah Shahes, Universily eof
Sommphem, Mollinghan, N0G7 ZRID CE. auil: ulh:ﬂuhmf'mnhqhmu_uh
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2 ASETESTHG VI ATIILARY

learners' progress in vecibulary learning and 10 assess how adequite
their vocabulary knowledge Bs to meet thedr communication needs.
mmmmrmﬂwmmmmm
lists are readily availahle to provide o basis for selecting 4 set of words
b b tested. 1 addition, there is o range of well known ltem rypes that
are convenient to use for vocebulary testing, Hlere are some examples:

Multiple choice | Chunge e correct R
The principal way imie when she heasd what the students hid

@ surprised
b.  EntEnsiod
e proud
g angry

Campletion  [Weite i the missing ward ]
AL Lust e climbers reached the < of the mountain

Translatian  (Glew tht L] equivalens of the uideriined word |
They worked at the mill.

Matching  [Matede sach word urdth it muaning

1 accurate — 0. nor chonging

2 tamsparent b, pot fiendly

3 comatant ¢ relaied tosesing things:
4  visual —_—  t grdster inklen

5 hestile — e curefd and dxact

[ allowing light 10 ga through
£ Inthecity
These test items are casy o write and 0 score, and they make
elfichent use of testing time. Multiphe-chéice itema in partcular have
b commonly wsed in stundardised tests. A professionally produced
multiple-choice vocabulary test is highly reliable and distingubshes
learnens effectively according to their level of vocabiulary knowledge,
Furthermore, it will uswally be saongly related o measuees of the
learmers” reading  comprehension uhility. Handbooks on language
testing published in the 1960s and 19708 (for example Lado, 1961;
Harris, 1969 Heaton, 1975) devote & considerable amount of space to

vocabulary testing, with a let of advice on how 1o write pood items
and avoid varioos pitfalls,
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D. Rata-Rata Lama 5elkolah

Fata-Fata Lama S5ekolah (ELS) mervpakan indikater yang dapat
menggambarkan tingkat pendefkan stok modal mamusa yang dimiliia oleh
suatu wilayah (Badan Pusst Statetik, 2022). ELS memperhitunghkan jumilab tahun
yang dgunakan oleh penduduk dalam menplam pendidikan formal, ‘tdsk
termasuk tahun yang dikabxkan untuk perduduk yang mengulang kasena td sk
raik kelas. Serara umum, nilal indikator mi menunguikkan tingkat keterampilan
dan kompetens pendudul suatu megara, yang dapat dilikat sebagai proicssi dani
akpek kuarm#tatf dan kualitabd dan stok surmber daya manietia Mels yang relatil
tmggi menunjukkan besarmya proporsi penduduk dewsta menurot Binglat
pendidikan tertinggi yang dicapai atau diselesadkan, dan mencerminkan sistern
pendidikcan yang berkinerja bask (Unesca, 2009).

11,52 ! %
D st szl ¥

N [ bewah maseeal

Sorshbar, Smadah Pussl Slainsk, Sureid Sodial Ehenaim Marshingl (ki oy Mated 2023

Gambar 5.14 Rals-Aaia Lama Sekotah Pondudubk Uska 15 Tahun ke At meanurut
Provins], 2023

Milai RLS pada fahun 2023 mencapai %13 tahun atau setara kelas O
ShP/sederajal Capaan tersebut mengalami peningkatan dibanding tahun
gebelummya (2022) yakre sebesar 9,08 tahwn. Dengan melibat pola pedgerakan
capaian LS amtar tahum yang terus meningkat, diharapkan target BLS pemndud sk
wgid 15 tahun ke stas, yang tertera pada APIMN <ebesar 918 tahun di @hun
2024, dapat tercapan
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IDENTIFIKASI FAKTOR PENYEBAB SISWA PUTUS SEROLAH DI
TINGKAT SERKOLAH DASAR WILAYAH DURI KEPA

Wiwid Novia Utami
Umiversitas Esa Ungeul Jakaria
Email: wivadnoviautsni {8 email com

Alinur Rosyid
Umiversitas Exa Ungoul Jakara
Email: sinur rosyid @esaunggul. ac wd

Abstract: Getting proper Basac of Educahon s a efizen’s night without exception. But in reality there
gre many children’s primary schools chose not 1o continue their schools, People knows that the
Governiment of DK Jakarta provaded programs (o support Edwcation DE Jakarta. However, the data
i 2016 1o 2009 showang that number of students are dropout from school has increased by a bad
level. This study aims to find oul the fectors students of clementary schools in the West Jakana area
ned continue their school. This methide uses descriptive qualitative research, in the research finded
internal and external factors background’s why their choosing for dropout from their school are a)
Lazy b) mabality to take lessons ¢ baving some problem in thewr family d) get less attention from their
paremnts ¢} they worked

Keywords: Elementary School, Dropout, Factors

Abstrak: Memperoleh pendidikan dasar vang layak merupakan hak sebagai warga negara tanpa
terkecuali. Tetapi pada kenyataannya masih banyak anak-anak tingkat sekolah dasar memalih untuk
trdak melanjutkan sekolahnya. Yang kita ketabur Pemenntah DK Jakarta menvediskan program-
program yang bertguan menekan angks putus sekolah di DEIL Jakarta, Tetapi, pada kenyataannya
data vang diperolch tahun 2016-2019 memperlibatkan bahwa setiap 1ahun angka pus sekolah DK
Jakarta meningkat baik sekolal negel maopan swata. Penelitian ind bertujuan ontuk mengetalng fakior
vang menyehabkan asnak-anak vang masih duduk di sckolah dasar wilavah Jakarta Barat pada
Kelurahan Duri Keps memilih untuk tidak melanjutkan sckolabnya Metode i menggusakon
penelitian koalitatif desknptif dan hasil penelitian i diteroukan fakior infernal dan eksternal vang
melatarbelakangt mercka mwemlih unk putus sekolah adalah: a) Malas b) Ketidakmampuan
mengkuti pelajaran. ¢f Memliks permasalahan keluarga d) Kursngnva perhatian orang tua ) bekega

Kata Kunek: Sckolalh Dasar, Putus Sekolah, Fakior Penyebab



'I': Transformas Peodidikan H_ﬁ'ﬂnmlﬂ.ﬁ“ di Era Society 5.0

FENDAHILUAN

Pendidiken erat koitannya dengan
Sumber Daya  Mamu=as (SDM)  don
Stkolah dasor sdalab pondas oiama wnmk
melmnjutian ketingkat yang lebéh nnggi,
dari hal ierscbui singlat kom perlu adanya
perhatan lebih ihusis bagi sstiap anak
usin scholsh desar badk & sekolsh dasar
swasia maupun negom, onimk  meneknn
angha putus sekolah vang sds Data Dinos
Pendidikan meminpuksn bahwa  tabun
2 B-20M% angks poius sekolab sekolah
dasar di Indonesia dan masmg-masing
provist sehanvak 57 246 anang.

Tabel |. Jumlah Siswa Puiues Sckolsh

Jimelah Pitiis sckiolsh Deser lemlah Sows
Sl Dinee Tabiom DEIG-251% & 34 Py mm
[T T

2012017 T T-AEE PRI

Tumbak =
s s e Y
Juslah

et 213 13127 57 34h
schuiah

Do whel di s dopst dilibm habhwa
angka putus sckidah di Indonesia selalu
meningkat dan ishon ke tabon. Dalem
Undang-Undang Pendudikan Nomor 20
Tahum ({13 pazal & avai | yang berbumyi;

“Seriap warga segand veeg beraod mguh
samypi dengar dmo helos nwbun o
mengrhnedt pemdialiban dacar”

Dalam =i undangendang terschan
pemermash  mewajibkan  bagi  selurah

warganys uriuk mengenysm pendidikan
decar 12 whun. Mamun  pada prokreknya
pelakssnsan wajib belajer 12 tadbum ini.
tidak benalan dengan mulus begim saga
banyek kendsls ymnp dihsdspi  obeh
pemenininh, zalah zam maszalah yang
tumbul dalom pencapasan wajib belajar 12
tahim adalah siewa vang puins sekolah
den yong ndak dapmi  melamjutkan
pendidikan ketingkat vang lebih tinggi
Sehensmya pemerintab telnb memberidomn
progam yung sesual uniuk  penuntasan
waih helajar |2 tabon, nemmun dalam
implemenizsinys mash  banvak  sEwa
vang puius sedoloh pada wein wajb
belajar 12 mhon Inksrts yeng kits ketshni
adalah saleh soiu koa kom nejusn wams
hegi omng-omng yang ingsn menindha
il dap saleh saty kotn twjusn ustak para
poencar kerja. Mammm jika diliha dari dara
Kemendiked periode 20052010 DK
Jakcamia rerlessk pada yrumn ke 15 dan 34
Provwinsi  dengan  jumlah annk  parus
sekolah tngkst sebolah dosar sebanvak
L16d muk Dalam bal |oin uniuk
memnmgang  pendidikan, kimsosma
Pemenmish DKl Jakmarm juga  sudah
memfasibins siswn DK Jaketa dengan
progam  KJP (Koru Jakaria Pentar)
dengan fuypnan membanto  sewa iuk
menjalankan pendidikannya,  mamun
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KOMPETENSI KEPRIBADIAN GURU
DAN MOTIVASI BELAJAR SISWA
(Studi Korelasi pada Mata Pelajaran PAT)
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STAIN Kudus, [awa Tengah, Indonesia
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Abstract

Teachers fwave w great resporsibelty fowarels the oty of the
dearming process i sobood, Be awwre or pet, i addition o Hhe foads
o aff thimgy related do fhe teachimg awd swaers of  eelvoational
gounds, o dwrns ond e personadiy of feachers &5 @ very dedsive suoorss
of dearmmg. To arewd dheaihy gmd students” forced  obediemce, the
feacher s teeproe bir perssmalty compefence. fow @ feacher cam
b o studdend fearnimp parimer, featwring o pood persomality that con
serve ar o rode woded for ber stdests and beomre o driveng farce
deetrmimg. This research &5 a reseandh with guanistatve approach. The
population of (s sxdy are aff stwdenits of olase T SMPN 7 Kedin
amvaneied du 307 stwdents, Whale the samppde 1n thiv stwdy o many q
175 siwddenis. Sampding or defermomed by Ramdonr sampding fecligee,
Data colfectvon mer guestionmame and docwmentaiion metiod Wik
sitintioal olate awafys wees prodet et corredation  formmds,
Based ow ol research reods, o & alvaimed g oomclusser that the

perranality oowpetence of P feachers imolwded o good cutegary.



akuif pada saar-sast rerenmy, wrumama bla kebomban ook
mencapn mjoan sangat dirsakan/ mendesak. Sehagyra semakin
mendesaknya suam nyuean, maka akan semakm kueat pula motivas:
sescorangy, dan sehaliknya

Berkmtan dengan pengertian motivas, ada  beberapa

pata  ghli  yang mendefimsikan  wentng  owdivas  adalab
sehagan berskurn

i

Menurur  Npgalim  Purwanm “motvasi adalah
“pendorongan”,  vakn  wsaha  yang  disadan ook
mempengaruhs nngkah kaku seseorang agar @ tergerak
hatmyva untok  berindak  melakukan sesuam sehinggra

mencapa has atage fojuan ermenmu™.™

Abraham  Maslow  berpendapat, "Wolfarw & cowan,
ety encdimg, Mocladniing v comie, and el & O an alwed!
wwiversd characterisiic af  particaary every orpantione state of
affaier ™ Defimsa darn Abraham Maskosy ou darnikan
odeh Fudyartanto, vakm “motvass adalah sowsfae! (teap),
tdak pernah berakhir, berflukoms: dan kompleks, dan hal
1T mtmpilmn karakrensnk onversal pada nap kegpatan
orgamsme. Dard  penerjermahan tersebur,  fudyartanto
sendhin menyvimpalkan bahon motivast adalah wsaha uomk
membangkitkan kegautan dalam mencapas suam tujoan.®

Menuror fames (0 Whartaker yang dwrnkan ofeh Wasoy
Soemanto, bahoea “mobnvas adalah kondea-kosdass ataw
keadaan yang mengaknfkan atan memben  dorongan
kipadda makhluk unmok bernnghah laku mencapa nujean
vang ditmbulkan oleh motvast erschur™ ™ Apa vang

Lisme,

hlm. 265

* Parvanm, Piolabes Pmalabtar | hlm, 71

* ki RBS Fodyerianin, Pebclsy Peaiildae (Yopvakamne Ciobal Thesaks
AW, hlm. 71.

= Thad.

= Wasty socimante, Mol Prafildoe (|akann Haeks Cgpes, TR,



rangsangan, dorongan atau pembangkat tenaga bam terjadinya
suatu tingkah lako ™

Ada beberapa pendapat pengernan monf. Menurar
Wingkel dalam bukunva Peikeder pespaiaran, “monf adalah daya
penggerak dalam din seseorang untuk melakukan sesuat, demu
mencapal fyuan tertentu”. Sebagamana vang dingkapkan
oleh Sardiman bahwa kata “monf”, diartkan sebagan daya
upaya yang mendorong seseorang untuk melakokan sesuat.
Dan monf dapat dikatakan sebaga penggerak dan dalam dan di
dalam subjek untuk melakukan akivias-akioenas tertentu derm
MENCAPd Sua njuan.™

Menurut Ngalim Purwanto bahwa vang dimaksud “monf
adalah segala sesuatu yang mendorong seseorang untuk bertindak
melakukan sesuata™” Atau seperti vang dikatakan oleh Sartain
dalam bukunya [Understanding of Humman Bebardor vang kemudian
juga chkunip oleh Purwanto bahwa monf adalah suatu pernyataan
vang kompleks di dalam suaru orgamsme yang mengarahkan
nagkah lako/perbuaran kesuatn nyuan atao parangsang. ™

Meskipun  para ahh membenkan pengertun  tentang
motl dengan “bahasa”™ dan ook wekan vang berbeda-beda,
sesum dengan badang dmu vang 1 pelajan, pada dasarnya juga
ada kesamaan pendapat yang dapat ditank mengena motf im,
yakm bahwa monf adalah kondisi seseorang yang mendorong
untuk mencan suatu kepuasan atan mencan nuan. Jadi monf
adalah suaru alasan atan dorongan yang menyebabkan seseorang
berbuat sesaan, melalu [indukﬁn At E:r:z.il-:ﬂp tertentu. Berawal
dann kata “monf” diatas, maka sefirar dapar diarokan sebaga
daya penggerak yang telah memjadi akuf. Monf dapat menjadi

¥ Alex Sobur, Pebubey [, him. 268,

= WS Wangkel, Podolay Peagdaren (Jakaria: Grafmdo, 1996), him, §51.

= Sandman AN, Isfenbs & Matvay Belgar Menggdar (Jakartal Rap
{reafndo Persada, N3, hlm. 73

7 Mgl Purwanto, Pelobkey Pesdilibor (Bandusy: Remaga Rosdakarya,
R, hlm. 6l
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An Introduction

The study of motivation s the exploration of the energization and direc-
ticn of behavior. Psychological theories are sodititional theorses only
nsofar as they address these two aspects of behavior,

¥ in motivation theory i fundamentally a matter of needs. An
sdeguate theory of motivation must therefore take into account both the
needs that are innate to the organiam (ie., those that must be satisfied
for the organiam bo remaldn healthy) and those that are acquired through
interactions with the eavironment. Direclion in motivation theory con-
cerns the processes and structures of the organism that glve meéaning
te internal and external stimuls, thereby directing action toward the
satisfaction of needs. Simply stated, then, the held of motivation explores
all aspects of an organism’s needs and the processes and structures that
relate those needs to behavior; motivational theones organize the find-
ings of those explorations,

It has often been said that the study of motivation is an inguiry into
the why of behavior. Indeed, the field of motivation 15 concerned with
answenng why guestions, although there are theores that have offered
nommotivational answers by focusing only on direction, 1o the exclusion
of energization. These thepres, therefore, are nod motivation theories

Moty anion THEORIES

Motivation theories are built on a set of assumptions about the
nature of people and abouat the factors that give impetus to action. These
assumptions, and the theories that follow from them, can be viewed as
falling along a descriptive continuum ranging from the mechanistic to
the organismic. Mechomshe theores tend to view the human organism
as passive, that is, as being pushed around by the interaction of phys-
iological drives and environmental stimull, whereas crganismic theories

3
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I1. The Basic Needs

The physiological’ needs. — The needs that are usnally taken as
the starting point for motivation theory are the so-called
physiological drives. Two recent lines of research make it necessary

to revise our customary notions about these needs, first, the

development of the concept of homeostasis, and second, the finding
that appetites (preferential choices among foods) are a fairly
efficient indication of actual needs or lacks in the body.

Homeostasis refers to the body's automatic efforts to maintain a
constant, normal state of the blood stream. Cannon (z) has
described this process for (1} the water content of the blood, (2] salt
content, (3) sugar content, (4) protein content, (5} fat content, (6}
calcium content, (7) oxygen content, (8} constant hydrogen-ion level
(acid-base balance) and (9) constant temperature of the blood
Obviously this list can be extended to include other minerals, the

hormones, vitamins, etc.

Young in a recent article (X1) has summarized the work on
appetite in its relation to body needs. If the body lacks some
chemical, the individual will tend to develop a specific appetite or
partial hunger for that food element.

Thus it seems impossible as well as useless to make amy list of
fundamental physiological needs for they can come to almost amny
number one might wish, depending on the degree of specificity of
description. We can not identify all physiological needs as
homeostatic. That sexual desire, sleepiness, sheer activity and

maternal behavior in animals, are homeostatic, has not yet been
demonstrated. Furthermore, this list would not include the various



Module 5: Teaching vocabulary

=

Question

&0

Unit One: What is vocabulary and what needs to
be taught?

What is vocabulary?

Vocabulary can be defined, rooghly, as the words we reach in the foreign
lanpuage. Howeyer, 3 new item of vocabalary may be moee than a single word
for example, posf office and mother-itn-lasy, wlach are made up of rwo o thees
words but express a angle idea. There are also muln-word ddioms such as call |
a day, where the meanmg of the phrase cannot be deduced from an analysis of
the companent words, A aseful comventon s o cover all such cases by ealking,
about vocabulary “irems’ mather than "words”.

Can you think of five or six further examples of vocabulary items, in aoy
language you know, that conatat of more than one word?

What neads to be taught?

1. Form: pronunciation and spelling

The learner has ro know what a word sounds Like (s pronuncistion) and whar
it looks like (i spelthag). These are fairly obyvesows characternstics, and oae or
the vther will be percewved by the leamer when encountenmg the nem for the
furss time, In teaching, we need o make sure thas bosh these aspecs are
accurarely presenced and learned.

2. Grammar

The grammar of 3 new item will need po be taughe of this is sor obvioosly
covered by general grammatical rudes. An item may have an unpredscrable
chamge of form m certamn grammatscal contexts or may kave some idiosyncratic
way of connecting with other words in senrences; ir 15 important o provide
learners with this informanon ar the same time a5 we reach the base form.
When reaching a new verh, for exampie, we might give also its past b, if thiz
15 irrepakar [think, thought), and we might more if it is rransitive or intransitive,
Similarly, when reaching a noun, we oy wish o present is plural form, if
irrcpalar [mouse, miice], or deaw kearners” anenrion to the Face thar ir bas no
plural ar all {adivce, mformanon). We may present verbs such as seant and
empoy together with the verh form chae follows them (et ta, enfoy -mg|, or
adjectives or verbs together with their following prepositions (respaowsible for,
rerird someane of |



Extriranc imoiival o

Oinse way of syadying the question of the conrribuwtion of achers o learner
meodivation is through the following task.

Reflecting on the characteristios of a good teacher
Siage 1! Recall
Think baclk 10 your own clagaroam learning, ag eithet child or adal, fat

macessarily of a foreign langoage, and try to recall A ieacher of yours who
was gutstandingly good, indm whom you really learnt wall. (1.am
deliberately relraining Bom dafining further what T mean by a ‘good”
taacher - interpret the foom &s you andarstand it.)

Stage 3: Writing
Write down, possibly in note form, as complete a desorption as you cam of
b this teacher functiomed, within the classroom and outzida i,

Stage 3: Reflection
Feading through what you have written, conaider:

I. How much effort this teacher put in to motivating you to learn, whathes
delibarately ar not, and:
2. How far your positive assessment of this teacher 2 based an the way he

or b managed to motivata you,

H you are working In a group, shars your aecsunts of your good teachar
with athers, and discuss the cquestons with them.

Hesales abtained from this task when done by teacher trainess in a group |
worked with are described in the MNoges.

Reasults and conclusions

If yousr resules are stmalar to mine, then vou will bave feund thas the leamer-
centred approsch descobed in the introductory paragraph of this unis does no
in facr geem 1o be implemented very often. Mosr good teachers seem to accept
thar it s their respomsibility to motivate karners, and invest quite a bot of effort
o i s,

Unit Three: Extrinsic motivation

Extrinsit mobvation s that which dedves [rom the influerce of some kind of
exrernal imcenzive, as disring from the wish learn for its own sake or incerest
inrasks. Many sources of extringse motivaton are inaccessible to the infuesee
of the teacher: for oaample, the desire of sadents to please same other
authority figare such as parents, their wish to socceed inan external exam, or
peer-group imBuences. However, other soarces are certamly affected by teacher
sction, Here are some of them.

27T
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somehow Keep it alive longer. . .but it seems so mysterious and elusive.

The problem we face is that this form of power and intelligence is either
ignored as a subject of siudy or is surrounded by all kinds of myths and
misconceptions, all of which only add to the mystery. We imagine that creativity
and brilliance just appear out of nowhere, the fruit of natural talent, or perhaps of
a good mood, or an alignment of the stars. It would be an immense help to clear
up the mystery—io name this feeling of power, 1o examine its roots, to define the
kind of intelligence that leads to it, and to understand how it can be
manufactured and maintained.

Let us call this sensation mastery—the feeling that we have a greater
command of reality, other people, and ourselves. Although it might be something
we experience for only a short while, for others—Masters of their field—it
becomes their way of life, their way of seeing the world. (Such Masters include
Leonardo da Vinci, Napoleon Bonaparte, Charles Darwin, Thomas Edison, and
Martha Graham, among many others.) And at the root of this power is a simple
process that leads to mastery—aone that is accessible to all of us.

The process can be illustrated in the following manner: Let us say we are
learning the piano, or entering a new job where we must acquire certain skills. In

the beginning, we are outsiders. Our initial impressions of the plano or the work
environment are based on prejudgments, and often contain an element of fear.

When we first siudy the piano, the keyboard looks rather intimidating—we don’t
understand the relationships between the keys, the chords, the pedals, and

everything else that goes into creating music. In a new job siation, we are
ignorant of the power relationships between people, the psychology of our boss,
the rules and procedures that are considered critical for success. We are confused
~—the knowledge we need in both cases is over our heads.

Although we might enter these situations with excitement about what we
can learn or do with our new skills, we guickly realize how much hard work
there is ahead of us. The great danger is that we give in 1o feelings of boredom,
impatience, fear, and confusion. We stop observing and learning. The process
comes to a halt.

If, on the other hand, we manage these emotions and allow time to take its

course, something remarkable begins to take shape. As we continue o observe
and follow the lead of others, we gain clarity, learning the rules and seeing how
things work and fit together. If we keep practicing, we gain fluency; basic skills
are mastered, allowing us o ake on newer and more exciting challenges. We
begin to see connections that were invisible to us before. We slowly gain
confidence in our ability 1o solve problems or overcome weaknesses through
sheer persisience.
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How te Teath Vneslnilary

How is
vocabulary
fearnad?

Knuwing 3 word 15 one thing — but how s that knowledpe acquered? In
learning their first lanpuage che first words that childeen learn are typacally
those used for labelling — that is, mapping words on to concepts < so thar
the cuncept, for example, of dog has 4 name, dag. Or dopgre. But not all four-
legged animals are dogs: some may be cars, 5o the chald then has to learn
how far to extend the concept of dop, 50 45 not to include cats, but to inchude
ather people’s dogs, toy dogs, and even picrures of dogs. In other words,
aequiring & vocubulary requires not only labelling but categonising skills.

Finally, the child nesds to realise that commaon words hike apgde and dog
can be replaced by superordinate terms like frwd and anemel. And that
animal can accommadate other lower order words such as cat, horge and
slepbant. This invedves a process of network building = constructing a
complex web of words, so thar items like dlack and wieee, or fimgerr and seer,
-::rr_ll'.'n.':m'é_'g.l p,nd .ﬂlr.p.r.ﬁ'.:'r AL |r|.1'-:|,'|:|:_||'rn|:|:11:-|,i. T"-li:'l.".'l.'l:lrk i'm:f-l.ii.rl_g serves (o ]inh; all
the labels and packages, and lays the groundwork for a process thae
comtinues for as long as we are exposed to new words (and new meanings
|"1:|r ald 'l.'.l'l:lrd:]- Hul.‘ i, for the rest |_1f|:|ur Lives.

In what ways is the development of o second language (L2} lexicon any
different from thae of the first language (L1)7 F"l:i'l"li]'.'l! the most olwvioues
di.l:'l:'un:nl;l: |-c5 I:hn: ﬁu:t Huli. |:|_l|r dl:ﬁ:n.iﬁ:;m, secofd l-.mg-uagr: learners u.lrnd:r'
have a first language, And not only do they have the woeds of thewr firss
language, but they have the conceprual system that these words ercosde, and
the Eﬂﬂ'lp!'l'-':'i nl:h'mrrk nfqﬁm;'ul:'mns Hut ]jr.lh. these l.mrds aone with another.
Learning a secondd language involves both learning 2 new conceptual syx-
tem, and constructing @ new vocnbalary network = a second mennal lexicon.

Ceomseder, for expmple, the problems I faced when earming Maon kinship
EETITIS:

The word sedra is used by (1) a boy when speaking of his er brother;
(2} 2 garl when speaking of her younger sister. The wor m-lf:-rw i used
by (1} a boy when speaking of his older brother: (2) 2 girl when speaking
of her older sister. word fruakine is used by a boy when speaking of
his sister. The word fwagane 35 used by a girl when speaking of her
brothet.

(from Marawira B Toaed Yorriod Maori, Reed Books}

The ewlniral ‘distance’ between Maori and European conceprual systems is
rt]aﬁ'rfi' karge, but for most Banguage bearners there will be moch more that
is shared than is foreign. Even learming Maori, 1 did not have to relearn the
concept of band, for example, or of deewe. The fact that the adule learners
concept system i3 already mnstalled and up-and-running, means that he or
she is swved a lot of the over- and under-gencralising associated with firs
lanpuage learning. An adule learner s m:ljﬁlr to confuse a dog with a car,
for example.

However, there 1 a downside o h:hnnq i r-:-.'q-l:l}' made conceprual system
with its assnciared besicon. Faced with | earning a new word, the second
language learner is Likely to dwm-cur the nfn:h:'r.ﬁ of constrecring & nerwork
of associations - and simply map the word direcdy ontoe the mother tongue
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[t becomaes clear tmamedistely thal fasf @sivefris 2 more common ward conshination in speaking
than in writing, but that the other consbinmians we noticed in writing alw occur in speech,
Lexicographers wark widh considersbly mane complex concardance information than this,
of course, but the principle is the same, ond it allows them to provide dictiomary entrics wihilch
ral cnly give definitions, bul also list frequently coourring combimations {collecations), and say
b commnon words age, En the dictionary entry far asleep [ Figlere 51 we see that iz & ooe of
the 2.0 st commusn words in speech [52l, ban that b Glls ouside the 30060 most cotnmmen
wards in writien English (becsuse no frequency anfarmation is green for writkng | W,

e bwiiorn redue
1 damurg ) danks]
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snties g Entry Hor sakap from the Losgawn Daroaeny of Cortnngerary Englok (00-ROM verim)

Ward mesning

The Jeast. problemats issue of vocabulary, it would seem, & meanang. We know thar dabie
mexns 4 thing with three oc four legs which we can write on and eat off and that book is 2
collactinn of words benween covers, Bl of cowrse the sitisation is more complicaied than this
Botk wards Bave many different meanings, quite apart from those alrcady mentioned, We
can eat off a table. or we can iabie a moison 21 o confeence, We Cin st ise informsition

i & Litde, too. Then agan, when we have read pur bupk, we can ring up a restavrant ared
foak & tabbe, bat il we drive too fast on the way, we might be hooked for speeding. Same
peaple havy been keeping & book on whielher we will kzep our job because evervone ki
we've heen cooking the books for vears. The point is that the same collection of souneds aml
letters can have many different meanings. As with muli-mweaning gramematical forms [see
Bi), this padysemy is oaly reschved when we see the word i contest, It iz understanding, the
mianing in context thal allows s to say whech mesning of the word & being used in this
paricular instance,

What a word means is afien defined by its relatiomship 1o other wonks. For example, we

explain the meaning of full by saying that it & the opposite of smptys we undersand that
cheap is the cpposite of expensive. Such anteryms reinforce the meaning of esch word i

5L
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Developing and exploring the
behaviour of two new versions of the
Vocabulary Levels Test

Norbert Schmitt University of Nottingham,
Diane Schmitt Nottingham Trent University
and Caroline Clapham University of Lancaster

The YVocohulary Levels Test hes bern widely s<od m lsnguopr nssessment omd
vocabalary research despte never having been properly validaled. This artscle
meports on & sidy whoch uses 2 ange of malyss echneques © present validiy
evidenoe, and to explore the eguivalence of two revised and ecpanded verssons
af the Vocabulary Levels Test

| Introduoction

Vocabulary is an essential building block of [ andd, as such,
it makes sense to be able to measure learners’ kmwindgn of it. This
is equally true whether we are imterested in pedagogical assessment
in classrooms or in language scgmisition research. Given this, one
might expect there to be sn accepled vocabulary test available for
these uses. Unfortunately, this 1s nnl; tht casc. 'I%: closest thing the
ficld has to such a vocabulary test 15 the Vocabulary Levels Test
( Mation, 1983, 1990 ). Different versions have been employed in both
assessment and research, but despiie this widespread wse this test has
never been properly validated. This aricle aims to begin 1o address
this shortcommg h-].r describing an mitial validation of two revised
and expanded versions.

The Vocabulary Levels Test 1s designed 1o give an estimate of
vocabulary size for second language (L2} leamers of general or ace-
demic English. The rationale ? &r test stems from research which
has shown that vocabulary size is directly related to the abelity to use
English in vanous ways. For example, knowledge of the most fre-
guent 2000 words in English provides the bulk of the lexical resources
required for basic everyday oral communication (Schonell er af,
1956 ). The next 1000 words provide sdditionsl material for spoken

Addeess for comevedenes Momven Schenun, Depamment of Engledy Stmles, Universiny of
Motinghsm, Momsghem, NG7T IR0, UK emul: nnrhﬂtmimiu.l-_-:-fa.ﬁunu.ut_tumﬂ.ut
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[_f'i: Mumber of vanighles X

,';__:"ZINI: Tertaal movnabi pd i o Betiveen scores X and X
(X - The s af (i virinbles Xy squated

CEXST f The-mam ol the varighles X» souared

1. Dats Amnlysis

The regressian beclmnue was ised 10 examine e dim in this stdy in
nceordance  with the wims of ganditative resgarch  In this stody,
determiestion analysis witl, muliple mgression analvas approaches s
utitized to txmess the pverall {nfluence af voosbulory mastery (X)) and
reading strafepy X2 am renditig ability (Y7,

A simple regressson and multiple repression test are psed o test the
h}';ﬂ;lhtﬂ]ﬁ The puliiple regressivn test in this study needs A pre-ies, swch
i e st of normakity snd Tineselty, Submisgion of hypatheses is dane afier
hju; multiple regression ambyss regmrements. This snnlysis seeks (o

identily the relationship between the independent anid dependent vimahles
as wellas the vanables that coninbute to the dependent vurable.

. Simpbe Hegression Analysis
_ﬂmpjn regression analysis.i used o delermine the effect of each
M.Pmﬁmmg}ﬂg (X on il depengdent variahle (Y} In this ERsE, in
._wmmlmﬁwrﬂwmmmﬁ:ﬁl&yu'
hypothesis). the effect of reuding seegy on reading abiliny (2
ypothesia), There ure steps semple regression mnabysi secording 1o | ad;
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n F The coeMicien of ihe predicase
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k Constant Mumber
21 ¥inding the carrelation coefMicient betwoen criferia X and Y wsing the

Formula mecomtng to Hodi (2004: 53 25 fallaws:

LAY

T Xy =
ol ALY Y

TXy Tetmmedation coetficient between Xamd ¥

XY the number ol mubtiplscatrons bepween ihe scores of the
variables X and ¥

LXY fotal soore of varinbio X

EY* otk score of vasiable Y

3 Finding for the coctficient of determination (%) between predictor Y
with X1.and ¥ with X2
(ay SN, ¥

RY1)= Ty

_ (o BXY
m,:.ﬁ

with o significance test




6l

Vesting the repression line with flve stniistical significusce: (1)
twak. This test s perfirmed fo rest (he wipnificancy of the constants o
each independant varishle will have an effect oo the dependent

vinialde of proves that there is 3 partenl effect, namely the fonmala, as

Followy;
: =2
hitung = o o | [ Sead fetu, 2002 377
: il Sy
I  koefisien konslasi
U]  Jumlnb respomden

Distribusi {tbel () ustuk o= 0,05 dan dermjut kebelmsan
Adk=n-2), I Chariing 2 iaker. It can be said thal the effect of the
mdeperndent varinble on the dependent is significant. Meanwhile, 17
Ahissing = Yahe! - 11 can be said that the effect of the independens
vanialile an the dependent is not sipnificant
b, Multiple Regression Analysis
This analysis is wsed to test the 3 hypothesis. This onnbysss wsed 10
detormyine the mapnitude of the correlation coefficient between predictors
W variable} together with the crierin {dependent variuble)
‘The sieps taken in the regresson analysis are & follows:
1) Fmdng the regression lae cquation with fheee predictors using Hadi's
(2005:2) fiarmaila s 4 follows

=t agks ikt A ‘
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« Effestive Cantribution { $E%)

The elfectiveness of tie regression affectivity 18 refbected m
the coefficient of deremainnison (RY), thon SE% of each predictor
e be cabeplated directly, wiith ihe farmuls - secording to Hadi
[2005:39),

SE% = SR9% x R? gpy; = SHu% w12
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SE%  Predicagor Effective Canttbution
SR% : Predicator Relutive Cansributian
‘R Coeffivient of Doterminas)
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L Staristical Hypothesis
“The statistical hypodhiesis is also known as the oull bypofbests (Ho), Null
'w Iilhll whether or not there is un influence of the ndependent
al Eﬂ.}mﬂ#’w L'ruinh]t{?LThFﬂmﬂleufﬂtm:ﬂ_ s
i this study is s follows:
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b FOndena
A3 L Predictar |, Predietar .
ool Predicior coeficient 1, Predictioe cocficieit 2

k - Constant mamyher
3} Finding for multiple correlation coelficients berween X1 aml X2

Preehictirs with ¥ eritorion wsing Hsdi's £2005:22) formla os fallows

R i = v lny+ M3 LE 423} + (X xy¥)

LY
noke;
Ryi123: Comrelation eiefficient between varinhle ¥ and predictor
Al X2
ny - The predicier coefficient of X1
A3 - The predictoe coefficient of X3

Ei‘llll" - Nusber of products between X1 and ¥
Ix:¥ . The number of priducts between X2 and Y
iy - The s of the squares of the Y criferion

3) Finding for multiple correlation cocfficients betwesn predictors X1
and X2 with ¥ crileria by using the formuls scconding to Hadi
{25:23) & following:
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1.1 Taking a learning-centred perspective

What is different about teaching a foreign language to children, in
contrast to teaching adults or adolescents? Some differences are imme-
diately obvious: children are often more enthusiastic and lively as
learners. They want to please the teacher rather than their peer group.
They will have a go at an activity even when they don’t quite understand
why or how. However, they also lose interest more quickly and are less
able to keep themselves mortivated on tasks they find difficulr. Children
do not find it as easy to use language to talk about language; in other
words, they do not have the same access as older learners to meta-
language thar teachers can use to explain about grammar or disconrse.
Children often seem less embarrassed than adults at talking in a new
langrage, and their lack of inhibition seems to help them get a more
native-like accent. But these are generalisations which hide the derail of
different children, and of the skills involved in teaching them. We need
to unpack the generalisations to find out what lies underneath as
characteristic of children as language learners. We will find that
important differences do arise from the linguistic, psychological and
social development of the learners, and that, as a resule, we need to
adjust the way we think abour the language we teach and the classroom
activities we use. Although conventional language teaching terms like
‘grammar’ and ‘listening’ are used in connection with the young learner
classroom, understanding of whar these mean to the children who are
learning thert may need to differ from how they are understood in
mainstream language teaching.

In the learning-centred perspective taken in this book, knowledge
abour children’s learning is seen as central to effective teaching.
Successful lessons and activities are those that are tuned to the learning
needs of pupils, rather than 1o the demands of the next text-book unit,
or to the interests of the reacher. 1 distngunish a learming-centred
perspective from ‘learmer-centred’ teaching. Learnercentred teaching
places the child at the centre of teacher thinking and curriculum
planning. While this is a great improvement on placing the subject or
the curriculum ar the centre, I have found thart it is not enough. In
centring on the child, we risk losing sighr of what it is we are trying to
do in schools, and of the enormous potential that lies bevond the child.



4 Learning words

4.1 Introduction

The previons chapter was concerned with children nsing the foreign
language as discourse in the elassroom and how such yse might work to
promote leaming. This chapter deals with the development of vocahy-
lary as a TES0Urce,

Building up a useful vocabulary is ceneral to the learning of a forsign
language at primary level. While opinions differ as 10 how much
grammar of the foreizn language can be taught, children are clearly
capable of learning foreign langwage words through participating in the
discourse of classroom activities. Vocabulary has moved 1o centre stage
in foreign language teaching in recent years, backed by subscantial and
increasing research (e.p. Carer and MeCarthy 198 §; Coady and
Huckin rog7; Schmitr and Meara 1957; Singleton 1999; Read 2000)..
Alongside the growing imporance of vocabulary, chers are fascinating
and, I suspeet, very significant, changes taking place in how we think
abouat the relative narure and roles of vecabulary and grammar, The
more we find out abour how words werk in language and how
vocabulary is leamne, stored and used, the more difficul it becomes o
uphold the traditional splic berween vocabulary and grammar, Much
important grammatical information is ted into words, and learning
words can rake students a long way into grammar. This suppests thar if
we give a high priority to vocabulary development, we are not thereby
abandoning grammar Raches, vo<abulary leaming can serve as a
SEEpping stone t0 learning and using grammar The interrslation of
vocabulary and grammar in language learning will be taken forther i
the next chapter,

The chapter beging with an overview of vocabulary development.
Children are still building up their first language vocabulary, and chis
development is intimately tied up with concepeual development. In
planning and teaching a foreign language, we need to rake account of
this first language background to know whar will work and what may
be too difficulr for children. It also becomes quickly apparent that
learning a new word & not a simple rask that is done once and then
campleted.

The second parr of the chaprer covers the many different aspects of
vocabulary knowledge involved in learning words, and sets our princi-
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& stwly of thind - through aghih-grads stelmis firosl] iSat siztnec seribealim
v praitively ksked with grade anid sasdardand fosf sures, wuress reinne
surttrabion wan negasrdy rehinl o schbrremresd outooses (leppes, Corpea, &
lpmpgar, 20050 Wen gnals orn remnd osincelly, wadens thees o boser ke
ol telependct motrmalios and lower persmbmes on acharesmest asks (Van-
slernbswin & oo, 2],
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sursmatn. |n ene shaly, delklen bal Bgher brirmes mctivation = meh snd
ncimmas frorn W s 17 veaes of age whes thes Ther parests espaped. s ash-chese
pFracman {msrumying ckibdosd pliarars end engagemend in Earmang: | than whes
Hartr paovids copgwpsl =tk radvirow practico |pnriding asemal eeands snd
cemsgsenia aolingeni mn childnm’s perfoemano ) Golired & sl 2000
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WHAT IS MOTIVATION?

Terry Fox do this run? When Terry waa bospitalized with mncer, he told himssif tha:
o bhe survrred he would dum:ﬂlhglnhdp fared cancer research. Thus, ibe motiva:
tion. for his run was te give purpose ie bis life by helping other people with cancer.

Terry Fox's hehavior was r_l:l-r;l:i.'l:-:d... directed, and susiamed HRunning across
most af Canada, he encountered unforeseen hurdles: severs hradwinds, hedvy raim,
snow, and icy roads. Because of these conditions, he averaged cnly eight miles a day
after the first month, far below what he had plnned. Haot be kept going and picked
ap the pace in the second momth unid be was back on tracke Fis example stands &
a testimonial to how motivmtion can help cach of os prevail.

Terry Fox's story is partrayed i a good cassmoom fm, The Power of Purpese.
Cine mixth-grade teacher showed the Alm 1o her dass and them asked her students 1o
wirite down what they leamed from it One student wrobe, "1 learned that even if

samething had happens to you, yoo have to kesp going, keep trying. Even if your
bady gets hairt, if can't take away yoar spire.”

Let's look at another example of motivation. Lance Armstrong was an sccom.
plished cpclist when he was disgnosed with testicular cancer m 1996 Chances of his
recovery were estimated af less than 50 percent when be began chemotherapy,
However, Lanée did recover from the cancer and set a goal of wnning the three.
week, 2,060 plus.mile Tour de France, ibe word’s premier bicycle mce and mme of
the great tesis of homan motivation in sporis Day day, Lance tmined indensely,
brrping the goal of winning the Toar de France in mind. Lance won the Tour de
Framce mat once bat seven years inoa row from 1599 through 200G,

As with Terry Fox's mamthon mn and Lance Armsirong’s winning of the Towr
de France, motivaiton in the classroom involves wiy students are behanng i a
particubar way and the extent to which thetr behavior is energized, directed, and
sustained. If sindents don't complele an assignment becamse they are bored, lack of
motivation is mvalved. If studends encounter challenges in researching and wriking
a Fn.p-ﬂ',l:lu'rpﬂ:ututdm-unnm: hardles, motrvabon ic mvalved.

PERSPECTIVES ON MOTIVATION

Mifferent psychological perspectives explain mottvation in different ways, Lei's
explore four of these perspectives: behavioral, humanistic, oogmitive, and social

The Behavioral Perspective The behavioral perspective emphasizes external
rewards and punishments as keys m determining @ stodent’s motivation. Incentives
are positive or negative stimuli or events that can motivate a student's behaviar,
Advocates of 1he use of incentives emphasize that they add interest ar exwcitement to
the class amd dired afiention ioward appropriate behavior and away from inappro

prate behavior {Emmer & Fvertenn, 2004].

Incemtinves that clasonom teachers wse inclode numerscal soores and letier grades,
which provide feedback aboat the quality of the student’s work, and checkmarks or
star for competently campleting waork. Other meentives include giving students
recogmition —for exansple, by displaying their wook, giving them a certificate of
achisvement, placing them an the honor roll, and verbally mentsoning their socom
plishmenis. Anpiber type of incenifve ioruses oo allowing students o do something
special-such us playing compuier games or going on 2 field trip—as a rewant for
B:I:H:Id work. Shortly, in owr discussion of mtrinsic and exirinsic motivation, we will
ook more dos=ly at the issoe of whether incentives are 5 good idea.

The Humanisile Perspecilve The humanistic perspective stresses students’
capacity for pemsonal growth, frecdom o choose thefr destiny, and positive qualities
isuch as beiny senstive to olhes). This perspective is clossly associated with Abrabam
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Abstract

This vevearch was covriad oul o dnvenr he peodvoer af the Expliok-spealing anvien’ of wemior Mgh
sofnn cnudewes in dndoneske. Sevessd snoes dorve reposted’ thor senaee Bigh scload simfomes shew dhar
they deok speaking shitl in e EFL regdon, particulioely te fedomeain. e decompoae dang, we s she
Mera-teahwis Proceas The fimdiegy shoved rlay dhere are fhee mejor harriers o rhe

anniery of semtewr bl schood shmdenty i Indoneske, made up o (1) lack of Bsowledipe of voombselar,
{2 pravewr o 0 suswbling block, (5 fear of oolers ' seganie reacdong, (1) dow hravery when spealing
pahlicly in Englisk, £5) oneteny when spealing Englisk Seppevionn and offecr ane disosoed’ o well
shar the deacher snld he more sviare of sudient s annery i order Te arcee stk seiaamkow Ie

spoind up cowfldemrhy anad faeach e Erglich spealing o ludonesio

Keveords: Smsdenns, spealiing, sy

INTRODUC TN

This resessch drew om a larger stady w
sdemify and wedervimnd the sources of semmor
high school sindesas’ English lempuage
spenking anxicty i Indonesa. The aim of this
paper wis o report Aedings from mets-smalyeis
data on the sources of the English-speaking
anxiety ol senior high schonl Sudemis n
Indimesia

As m EFl ooweery, tesching end
learming Emghsh lengasge o Indonesio hes
bz n challeeging. Moreover, the sudy revealed
thaa high achievers jend w0 e spproxmsanon
methods, o get help ond tum to 8 mother
songue. [= the area of communicstion sumieries,
Dewi (207  wnesigaied the smicmies
deploved by Indonesion senior bagh school

Emglish’s posibion as a meadiam of miernationsl
comEmcaiion & unavekdable. By considenng
the imporimsce of English, the government pui
the English ax a memdstory sobsen o school
siariesd from junier high school to college.
Howwever, m reality many studesas still carmon
speak English alihough they have bees studving
Emglish for masy years. Moy siudents feeling
anniety when spesking Enghsh even some ol
theen don't know how 1w speak Englsh
properly. This fact i in kine with what Yowng

[ 191 chimed. “Spealiing im the ign lenguage
s aften cited by siudems o ther most arooeny-
producing expenence™ (p. 334) and speaking in

a foreigm languege hes becn in general
scimontedped & the meost anxiety-prosoking

skill (Price, [ : Pelscios. |59 There e 2
few possibilines from this point. Fersly, the
tme o lcarn English sobject s schood is
Iemited. Secondly. at some schools, leachmy
Englsh through Indonesisn &6 camied out.
Thirdly, Emghsh sofgect s not wmed as a
teaching medum Ke ather subjects. Anothes

reason 5 siudesas in Indonesis never
use their Exglich language o each other. Thar's

why the English langusge degree is mod so
frequently m the field of education
Speaking = the neest isgorian siolls
for Enghsh linguapge lcarmess nesd o be
developed | Timjaces & Conmems, 300K} becasce
i i the aility 1o comamaracaie with others and
s 4 wide vanety of skills {Hadfidd &
Hadfbeld, 20013}, Henmer (2007) noles it
effectne consmunicanon = oot onky know dhe
chemciensiics. of language. bt also the shality
o process kmowledge Monetheless. not all
siadenis are sble o beam the langmage crally,
grven ihe neod for both lanmusge festares and
social processing.
The challenges of speslnmg Fnglish for
stodents in EFL coumry haove been the subject



of mamy previous  siudies. Ruokmoue,
Mahworomi, Nopoval,  Sutarmo,  AnRE
Matvmunsh {2015 Moprivall (2016 Horwitx,
Horwite, and Cope, (189%); Yoone, {1991)
Tinjeca mnd Contreres ( 3003). Even lsngmage
anxiety and foragn linguage spesimg mooesy
have been explored by severs]l sodhes
bowever. not much stadies exomine precssy
the angins of the sty of senbor high school
wiuderas 1o spesk Engledh in [ndonesia.

Thus study = tsken o fll the gep of
Indonesion  senbor high  schood  stadenis
speaking anxiety i Poglish |oegoage. This
puaper ainved to repon some fmdings on the
angins of the ety of senior bigh school
smidens w speak Engled, partculaty on what
couses sindesis o be siem in the claseroom.
The main guestion tha influssced the  smdy
wias: What are the causes or factors of ssmiery
amwng seniot high school siudenis speakieg
English?

METHOD
The xmns of this paper was to report an some
resulis of the qualimirve previous sudies shbout
the sensor high school ssadenis’ anwieny snoeg
Exglish langusge in [adonesia In this rescarch,
we wed & qualisnve sudy o the resesrch
approdach o idesify the sources of senwor high
school sudenis’ spesineg difficulnes

We condocied cumest research at
one seniof bigh school = Jamin  provisce,
Indoaesia and several poblic senior bigh school
in Bz Jova, Indonesaa. A purposeful samplisg
with a convenienee case plan was used m ths
analysie.  Acconding w0 Memam (98]
prposive samspling emphasizes oa & oribznon-
bascd selection of mformmon nch cases from
which & researcher v dispover, msdersimsd.
and gaim more nsight on crecil Bsues for the
siudy.

Lt ek research, the dals were coflaciad
throwgh mets-malyas methods for reviewing
from: several smdies Indonesian semior
high school shadenis' speaking English aroiery.

RESULT AND DMSCUSSHY

The mimn of this gualimative siwdy was vo analyze
the English speadang problems daced by scmaor
hghthlﬂhﬂ:.m[n‘!ﬂnau.]mﬁ
review md discosion from several arucle that
s ihe same disoewxim s this emele theme
An walysus dets foond the five mam opucs
were hnked % the of sudenis

speaking English, ncluding (1) lck of

knirwledge of vocabulary, (2) gresmmer as o
stambling block, (3) fear of others® negative
reactions, (4} low bravery when. speaking
publiciy in Enghsh {¥) anxieiy when speaking
Frnatisd

Table 1. Themss of the English speaking
issmes faced by Indonesian siwidents
Theiees
Lack of imowledge of vicabulnry
Girmmmar & 8 siumblimg block
Fesr of aiher' pegmive seacions
in English
Arviery when speaking Enylidh

L. Luklll_hdpdnﬂhdlq
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be defined in mmmy ways. I!Ll'l:rl.l.-:l:ugw:-:lh-ul.ll]-
im Enghish s also very mmponmm in the process
of lemrmang English becesse if we comprobend
the vocabolary, we can casily use the wonds we
wihi 1 convey. Fxpens have proposed several
renms ahosn vocobulery. According io Richards
and Remandya (2(H12: 255}, vocabulary is a core
compoiiesd  of lnguage poolicency and
provides mvach of the basis for how lcarners
spead bsien pend, and wnse. In desinenon of
several amicles, it comes up dar semor high
school siudeses in Indonesis had o bow speaking
phility. Even, the sodenis admined ihai
wocsbolary was a major problem.

The problems occur when aodens
who lack of vocgbalary seed 1o 16k and does
not knisw B 1o cotmbane the words o a good
senfcece. Bohan | 4H15) snce again sistes iho de
muwbers of smdenms who leam English as o
foreign lampuage have difficulbes uning words
ond expressosns o spesk Smdems clearly
know what they sre poing to wy in the source
of lenguage. bt when ihey bave o switch e
languecee msell imn the target languaye swch as
Englsh they ofien get cmfised how io
combine mnd use the proper vocobelanes.

2. Grammar as a stumbling block
Lanpusge learnes snd  langunge
ienchers. ithe pedapogical cenmiml mle of
languege trachers i w imach gremmas and
camect the mistakes of leamers. While teaching
using @ conwTImCative approach, prammar as
the use of langunpes represents the foundation

far oo onii .



Missing in Action: ‘Uncabulary
Instruction in Pre-K

Susan B. Neuman, Julie Dwyer

Strategies that introduce voung children ta
ey words and entice them to engage in

meaningful contexts through semantcally
refated activities are much needed

alk may b chosn b s priceloss fon doevel

oping young sinds. Beteanch confins fhe

lrortisce of Moguage ineraclion and lis
ki Bifuenoes on wocabilany devdkopanenl and
gy preda ey | Deckinsssn & Neuman, JNEX | in
Al DAFssrToes do S Foenaolay Ecpeedert of
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ample, Searhircagh { 254) ound a sgnificant mian
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sl &5 alphabetic Knowledde, Hwese solatinshios
oS rorr v, Cunningham amd Sancwich (2497
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pradicied readling conprehanson b Lith grade—g
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e Beacirag Tanchss ST peo. J04-111
CaTH A0 | WD 8 3

T el plinglde aaplanation od vocahulxry s
cisrmicim o beeiter oading ahility i1s thal voe sl
ry b i Han words 1k Rreewlidpe. To K &
wold's Maaning is w0 Eneey wial 3 wiond Tepresenes
aryl 0 begin o undersisnd S neowark od o
copis thal guod wilh i {Smb] % kanray, [34; Siakd
& Magy Ml Rexeanch mnidies | Vol Fleichia,
Snowling, & Scanlon, 2004 | sumges tht i b Ses rich
Enperocadri teon O KXo lodge Rl diives childmen's
comg@rahenson. Father, knowledne of now wionks
Esndicks ol ki K peodwhidigin (Hirach, BNEFE B = oo
i ive el Enberaciive. TEs mons Worde vod Kiiine,
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vitrify 1682

vit-rify /vitrifay verb (vit-rifies, vitrify-ing, vitrified, vit-
rified) [I, T] ~{sth) {wcmr'f.sr} to change or make sth
change into Elass, or a substance like glass p vitrifica-
tion / vitrifi' keifn/ noun [U]

vitriol /vitrial/ noun [U] (formal) very cruel and bitter
comments or criticism &I abuse

vitri-olic /witri'vhk; NAmE -‘aiik/ ad). (forman (of
language or 'comments) full of r and hatred
bitter: The newspaper launched a vitriolic attack on the
president.

vitro = v vitro

vi-tu-per-ation /vitjupa'reifn; NAmE var tw-/ noun (U]
{rurmgf cruel and angry crljnmsm m“;'hm > vitu-
perative Mﬂﬁmtﬂr‘ NAmE vartuparertiv/ adj: a
vituperative att

viva®' /viiva/ exclamotion used for expressing support
for sb or sth

viva? /'vava/ noun (BrE) = VIVA vocz

viv.ace /vi'vaitiev noun (music, from ltalian) a piece of
music to be played in a quick lively way » viv-ace adv.
adj.

viv-acious /vi'veifas; NAmE also var'v-/ adj. (approving)
{3 of a woman) having a lively, attmc:hve per-
sonality: He had three pretty, vivacious daughters. » viv-
acious-ly adv. viv-acity /vi'vesati; NAmE also var'v-/ noun
[U}; He was charmed by her barmty and vivacity.

viv-arium /var'veariam; vi'v;; NAmE -'ver-/ noun (pl. viv-
aria /var'vearis; vi'v-; NAmE -'ver-/) a container for keep-
ing live animals in, especially for scientific study

srlarm mrmma Facnves bl Rh el homenlif 1DE slen aulavmd

vo-cabulary @ /v
U] (pl. -ies) 1 % all the words
'wuﬂ?e ds that you use) m’ bula

= the wor you ¢:pm|r ulary
[=ﬂ::ﬂwurds that you mm%%%m
ing will increase your voc .
not in his vocabulary (= for him, faﬂmd@eﬂ

D SYNONYMS AT LANGUAGE anﬁ&mm :
2%allthewordsinap guage: W

word ‘bungalow’ first enter the vocabulary:

AT LANGUAGE 3 ﬂmwnrdsthatpmpit mmmm

talking about a particular suh_}ect. The word has become

= adj. 1 [onh_.r heforennun]wunacmdwith e voice: vocal
music © the vocal organs (= the tongue, Iipsrem as'mn-
mmsl AT SPOKEN D wnnwmmm AT m‘m telling
peaple your opinions or pro g about udly an
with confidence: He has been very vocal in his cr

rs are a small

of the government’s policy. ¢ The protest

bm“m[:aI m]ym [ Mmmm
u noun usualiy pl part ol a s
sung, rather than played on a mus - back-

mmholnth:mmmAWMin

vocal mrds noun [pl.] the thin strips of Tissug in the
throat that are moved by the Ihwof:afrtu :
vmce

vo-cal-ic hnau'kae]:k M’fm.":' vou-{ s -
DCRLIEN mmmr.__._-,_

FEMRlE TR A R AT




— "‘-—:—r

e

ab vk atimm i el b 4 [£7 5 nlcior SO

frie
gt [oenof & o ek WRUPS Bt Blwesiation R
Worpni' ! & LU Ve jimdmis jiF sy il Wil
AR [ w1 Iy s mrm, i .
-uﬂﬁ LW;MM AT [ |, MBI 14 all
i [ HiE =
by phkEen O o dndw ARLE IH':I’HH.H'M
okl o St v ANC f gonieme T ten weet W
m iy 1 miiridEn CAmmpairy ks barpge
itinal Ansven peledeom oempany) 4 i
Pl aslang Capourarion nhmﬁ'm
Eo San it g iy |
ABD e A0 ey oA bt dideermrtion Ssvmg
i Bl 18 wiark M‘””Fw"u

;:El.h]llllﬂ! .‘lﬂl:l.l.lfl.ﬂl-l'ldp_m:! -
-l.‘-l:l'ﬁ-'u'l;dl-llnl-'m'l'il ik tﬁlﬂﬂ“

i i i e

S pom e e

' - i

rEd i bs gl frr-m Py 11 pestTdimea Sur

i i lhen l't‘-lll ﬁ'I.E:ﬂH?.H RS
alrdamen whdmrany wwn 1 the part of Hwe jundy

Jpalarw i chest (e coninms ach, anemis eis
2 ihe =pad port of mw mooct s ety Thiss 8 stiuched ar e
Tewihas = VIUML VECAR Pl §7 :

Alrdamyinal ek Semed e doim-/ o s

w ] [y by oun | oy eeleting 10oor aonngsd
mlnmmmmﬂw_ ' :

w Anus abihurminali G Abrgj il 0 e nbsckes af
b b e

atrdnet wkdakt; = igh i s wh
" ¥ ||¢::Ihn.;lmﬂ-lﬂﬁ-l1ﬂm
"l b frir wruon L, €] _ !
1 e e
;Eﬁutll Jehdal ity = . e

! : i =
gt e 2 L St
TicHEs b bl il h"fl'ﬂ‘l'“-]:l.l ol che Eady
O P alasiier ot 3 Dhafall AIICTOE
T TN R RO TS T,
Aber do niarn | eia dnmitee Mnd e
ﬁ“i‘rm.ﬂ.hmﬁnq:ﬁqm - BES
i-n' mtmmtm 1
'hﬂ_"m i -|u m’
i o 4 J#MLILH_ I.Ii.H:ﬁ. o

abel - '
e ML g B o diore

abeyance. e ol (Ul e
S T o s g
ABH | e il ol obte (00, W) sl Sl N

Hhar aab bl s (1) st el i dde :
B e o

T S ade ot
LTS EETTTTE] ) - ,

pTEr

abdotive “shlmny moe s |
thve e thal

: I il ._'._ "
abipHian el i ) omp R
the actien of th HI..'l-'FrI!I-'m-_IIﬂ P '.":.- -



':ﬂmﬂuund eye 302
nd ‘eye noun (biology) an eye like that of muost
quﬂumm%ﬂsﬂmrﬂmmthummw

compound fracture poun an injury in which o bone
i the body is broken and part of the bone comes
through the skin © COMPARE SIMPLE FRACTUNE

compound ‘interest nour (U] interest that is paid
both on the eriginal amount of money saved and on the
Interest that has been added 1o it & COMPARE S1MPLE
INTERELT

com-pre-hend / knmpn'hend; NAmE kazm-/ verb |1, T
{often used in nqmmﬂmmﬂ{&:rmi}mmﬂemmd
sth Eu!]e}z Hﬂsmﬂdﬂmmmudandmm-nm

o ~sth The & distances of space are
tmgmm_;'i:rsﬂﬁ'n: human WW& o = how/
uﬁﬂmﬁm&ﬁﬂhﬂlhﬁﬂﬂlﬁ~ﬂﬂt - He sim-
plycould not comprehend that she could be guilty. < svNo-
HYMS AT (NCERATANE

r.nm pre-hen-:ihle [ komprihensabl; MAmE  koim-/
ito sh) {ﬁmm{jnthllm be understood h].-sh'mv
mﬁm mmﬂrh to the average reader GIED
» tnmﬁrthtn siboil ity J'Immpn

M'I_m.E Jamm/ noun [U)

:umrmhm sinn i ,,|,|n'hmj‘n NAmE  kom-{ noun

e atliiy 1o understan i speech ansd comprehen.

‘sloni o His ba!nwiuurw:ur: h!eljbwﬂﬂdmﬂmlm
sion (= impossible o un She
comprehension of what was imeived. 2 |U, €] an exer
cise that trains students to understand & lis-
teriing comprehension ¢ a reading comprehe

com-pre-hensive Iﬂlf,kmnprrhmmrh'mf kazm-/
gdly., moun

maodi. 1 including all, or almost all, the items, details,
facts, information, etc., that may be concerned &E»
complete, full; a comprehensive lst of addresses < a
comprehensive study © comprehensive insurance (= cov-
f,rlng all risks) 2 (Brf) (ol education) for stu-

of all abilitles in the same * tom-

pre Iun sive nes noun (U

= noun (also compre hensive school] (also fefarmal eomp |]]
(it Britain) & spconnpssy scinal for young peaple of
levels of ability

mmpr&hmﬂwlg O | kompn hensivli; | NdmE

kaum-/ odv v; thoroughly: WETE COTRRTE-
i'wulunhr beaten in the final. ﬁlﬂ"

Aﬂumu:hummnl,lh#ﬂ["uﬁdt_ ompromised o
{= agreed to give the pri tﬂﬂiﬂwﬂﬂﬁﬁg
o They were unwilling to compromise with the terr
tsts. 2 |1, 1] o do sth that is your pri ;
does not reach standards that you have set: ~

comp trol ler fkan' umla{r}- NAmE - '"trowi RO = ot
TROLLEN {J) -
com pul sion fkam'palfn/ moun 1 [U, €] (fon

pressure that makes sh do sth that
dm-uqhyﬂﬂ?mmmﬂermm

. ‘do sth There are

.m mnﬁmmmtmddm. ' |

mﬂnnmdmgm m];ﬁfmﬂ thast is wr
ar EETOuE m-lﬂ

tefl her everything. ummmmn -

com-pul sive .fhmmluwm. 1 (of betaviour) that

difﬁmlttn:t? eating/ spendin

Fi

a e dlrinkeer o
nmh:awupmamnrm m‘ttmm'_u:

nd excitin me mada compulsive 1
::ﬁm puls gIwhr o2 .'i’ht watched £ ‘a'-"‘
@ a compulsively readable hook Pl e

com-pul m‘rw ek iRt a
because of a law or a rule mm
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